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A METAMORPHOSIS IN LANGUAGE LEARNING: LEVERAGING
Al FOR TAILORED READING JOURNEYS

Andrej Krasnansky
Kanda University of International Studies

ABSTRACT

Second language reading instructors are frequently desperate for accessible and
captivating books for students. Extensive reading can enhance vocabulary,
broaden cultural knowledge, and boost language study motivation, but finding
books with the right balance between level-appropriateness and compelling
writing can be a difficult task. Some classic literature has been adapted into
graded readers, but those may not be the correct level. Thankfully, the
emergence of Large-Language Models (LLMs) such as ChatGPT provides the
means to fine-tune nearly any available body of work into the right percentage of
familiar words to ease reading for any class of any level. This paper will explain
the text-grading process and how it was used in the context of a freshman
reading and writing course in a private university in Japan. This case study will
show how Franz Kafka’s “The Metamorphosis,” now in public domain, was itself
transformed into a comfortable read for these students, as well as examine their
reflections upon finishing. Implications of this technology for teachers and
researchers alike will be discussed, and a call for further research into the use of
Artificial Intelligence (Al) in extensive reading will be made.

INTRODUCTION

"Read for pleasure, read for language. Every book is a step towards fluency, a journey in
understanding the world." Paul Nation did not write those words, but the Large Language Model
(LLM) known as ChatGPT falsely claimed, or hallucinated, that he did (see Figure 1).

Although Chat Generative Pre-Trained Transformer, or ChatGPT as it is commonly known, cannot
be relied on to generate accurate information, the LLM excels at summarizing text (Vazquez-Cano
et al., 2023) and at generating that summary in different styles or CEFR levels (Bonner et al., 2023).
LLMs are statistical models of language, derived from a large training dataset, which can
recognize and process natural language input and produce natural-sounding language output.
These skills make LLMs invaluable tools for language teachers in search of reading materials for
their students. In this descriptive classroom practice paper, | will explain why and how ChatGPT
can be used by EFL or ESL teachers to tailor any legally-available text to their specific students’
needs. | will demonstrate this through the case study of using Franz Kafka’s The Metamorphosis
in a reading and writing freshman English class at a private university in Japan.
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Figure 1

Results of a ChatGPT Request for Quotes on Reading and Language Learning

8 You

Give me shorter (19 words or fewer) quotes about reading and language learning.
Try to stick to what people actually said.

©) chatePT
Stephen Krashen:
* Quote: "Read, read, read. Read everything—trash, classics, good and bad, and
see how they do it. Just like a carpenter.”
Richard Day:
* Quote: "Reading extensively is the key to vocabulary growth. It's like putting
money in the bank for language learning.”
Catherine Snow:
* Quote: "Books are linguistic treasure chests. The more you open, the richer
your language becomes. Dive in and explore.”
Rob Waring:
* Quote: "Reading widely is like planting seeds. Vocabulary blooms,
comprehension flourishes, and language proficiency grows with each book."
Paul Nation:
* Quote: "Read for pleasure, read for language. Every book is a step towards

fluency, a journey in understanding the world.”

Note: None of the quotes in Figure 1 appear to be quotations from any of the writers they are
attributed to.

RATIONALE

Reading Materials for L2 Learners

For decades, language teachers have encouraged students to utilize reading materials outside of
class to stimulate vocabulary growth naturally, among other benefits (Nation, 1997). However,
most authentic texts written for fluent speakers of a language contain vocabulary too high-level
and sentences too complex for second language (L2) learners to read them without strenuous
effort. Many researchers concur with Nation’s findings that 98% vocabulary coverage, that is,
only 1 unfamiliar word per 50 words, is a Goldilocks difficulty level: not too easy, and not too
hard (Nation, 2006). Furthermore, grammatical complexity is also an issue for learners of various
levels; ideal texts should avoid lengthy, complex constructions such as embedded sentences and
passive forms in favor of simple and clear language (Waring, 2012). As addressed by McAlpine
(2012), clusters of “miniwords” or words of 1-3 letters can also indicate low readability for L2
learners, because such short words generally have either multiple meanings (as in the component
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words in phrasal verbs, e.g., “get on,” “look over,” “put off”) or no meaning on their own (making
up part of a cliché or colloquialism, e.g., “at the end of the day” or “make a go of it”). Authentic
texts may have a multitude of uncommon vocabulary, long sentences, and miniword clusters,
which makes it imperative to encourage students to stick to appropriate reading material that
will continue to motivate them and foster their reading abilities.

Beyond such concerns about readability, there is also the question of desirability to read. Success
and pleasure in reading will lead to motivation to do more reading. “Students read a lot and read
often” is one of the fundamental principles of any extensive reading program (Maley, 2008). If
students cannot read comfortably, i.e., the text has not been leveled to meet their needs, they
may feel demotivated and give up on absorbing texts. However, many teachers focus on checking
ease of reading, and few stop to consider the engaging nature of the texts. Prowse (2002) argues
that in extensive reading programs, reading should be “an end in itself” (Widdowson, 1979, p.
180), an activity that is pleasurable and interesting to the learner. Maley (2008) points out that
learner’s texts should be “compelling,” but also that few texts geared to learners could be said
to be “compelling” literature.

Therefore, when the L2 reading teacher is choosing books for their class, it is often difficult to
find longer texts that satisfy all these criteria. Graded readers are plentiful, but which ones will
be well-suited to the teacher’s particular set of students? Additionally, without the authentic
voice of the original author, even graded readers adapted from classic literature may not be
engaging or compelling for the students. In my experience, significant dramatic or psychological
moments in the original work might be overlooked or simplified when adapted for lower levels.
The unfolding of the plot, captivating in its author’s hands, can become matter-of-fact and devoid
of emotional weight.

ChatGPT as Text Tailoring Tool

Enter ChatGPT, the famous LLM that utilizes Natural Language Processing to understand,
interpret, and generate human language in ways that are meaningful and contextually relevant.
Thanks to a large amount of training data, including publicly available literature, ChatGPT can
understand its users’ requests (called “prompts”) and produce desired natural language as
output without the need for laborious training and instructions (Brown et al., 2020).

Some initial studies on the suitability of ChatGPT output as comprehensible material for language
learners have shown promise. With the intent to show the LLM’s potential to help students create
more readable texts on their own, Young and Shishido (2023) prompted ChatGPT to adjust
articles from “The Jakarta Post” with a simple instruction: “Please rewrite the content below so
it will be easier for English as a Foreign Language readers” (p. 158). On several metrics such as
sentence length and miniword clusters, they show that the generated texts were easier or rated
similarly to the original articles, but they admit that with more prompting, better output would
likely have been obtained.
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To date, most studies focusing on text generation or adaptation have promoted or used only
short articles, most likely designed for summarizing or comprehension exercises in class (see Lyon
2024, this issue). The use | put ChatGPT to was long-form text adaptation. When deciding on a
text that would be a compelling, interesting, and culturally-important for my freshman students
(18-19 years old) to read, The Metamorphosis came to mind.

The Metamorphosis

My rationale for this book choice was based on my understanding of the age of my students and
the kind of reading material they might be able to relate to. The Metamorphosis is a German-
language masterpiece of a classic dilemma: the outside of the protagonist (Gregor Samsa) has
changed into a large insect, but on the inside he still feels himself. At first he cannot understand
why people are treating him differently, or why he can understand them but they cannot
understand him. His place in society is also disrupted; he worries about not being able to catch
the train due to his inability to roll out of bed with his now dome-like carapace of a back. He had
occupied an important if subservient role in his family, but he witnesses how they despise him
now that he is different. Kafka narrates the actions of the family through Gregor’s eyes, his
emotions as he watches them navigate their new relationship, and his tender intentions to not
cause trouble for them. Teenagers and those on the cusp of a new transition in life should be
able to put themselves in Gregor’s shoes.

Clearly, Kafka’s language, even in translation, had to be adapted for my context at Kanda
University of International Studies in Chiba, Japan. US high school teachers (such as Dickson,
2017) find Kafka’s Metamorphosis full of old-fashioned constructions and difficult vocabulary for
their presumably native English speaker classes, so it stood to reason that | ought to use an
adaptation of the book for the students in my mixed-level reading and writing class. As part of
the class, students were encouraged to do extensive reading on their own but also in class
together. When independently choosing comfortable-level books for themselves, they tended to
stick to CEFR-level A2 or B1 graded readers. As the level of the freely-available translation of The
Metamorphosis was above that, | wanted to give them a similarly-leveled adaptation, but | had
trouble finding any.

Interestingly, Nation & Anthony (2013) had already attempted to adapt The Metamorphosis into
mid-frequency reader versions, aligned to the 4,000-, 6,000-, and 8,000-word levels (available at
https://www.wgtn.ac.nz/lals/resources/paul-nations-resources/readers). They searched the
text for words that, for example, were in bands above the 4,000-word mark, and they replaced
those with vocabulary that lower students might know. The structure of the sentences was
intentionally left as much alone as possible, to retain the flavor of the original translation.
Therefore, | felt that the complexity of the long sentences that Nation and Anthony had retained
would still be too opaque for my students to enjoy.

Finally, The Metamorphosis was selected due to no perceived problems with legality. With his
death in 1924 and no entity retaining copyright, the original German work has entered the public
domain in most countries. However, using ChatGPT on the original German would have proved
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too difficult to even try. This project would have been abandoned were it not for an English
translation that has also been labeled public domain for years (Johnston, 2003). This passage is
not to be construed as legal advice, however, and teachers and researchers are advised to
confirm the availability of texts for fair use in education according to the copyright laws of their
own countries.

METHOD

On January 2, 2023, | accessed the free Dec 15 (2022) version of ChatGPT and, asking it directly,
inquired as to its awareness of vocabulary levels of different English learners. ChatGPT assured
me that it was familiar with them. Then | began experimenting with prompting and pasting in
chunks of the public-domain translation, three paragraphs at a time so as to monitor the output
more easily. | was not sure what kind of output | would receive, so my early prompts were not
very specific. My first 10 prompts, including my requests for the LLM to complete or redo the
task, are reproduced below, with the first lines of text to adapt put into italics.

I'd like you to rewrite the following text into more basic english that is comprehensible
for an intermediate learner of English: "One morning, as Gregor Samsa was waking up
from anxious dreams, he discovered that in bed he had been changed into a monstrous
verminous bug....

Okay, good. Now rewrite that passage into text that is comprehensible for a learner with
a basic level of understanding.

Please rewrite it into smaller sentences.

I'd like you to rewrite the following text into more basic English that is comprehensible
for an intermediate learner of English: As he was thinking all this over in the greatest
haste, ...

why did your response cut off?

Let's cut down on high-level vocabulary; there should be only one high-level vocabulary
word in each paragraph. Please rewrite this for university students with a per-
intermediate vocabulary level of English: It was very easy to throw aside the blanket....

that was good. Please continue: However, after a similar effort, while he lay there again,

please continue
Good! Let's continue: He had already got to the point where, ...
Please try again, this time keeping more of the introspective elements.

As can be seen, | struggled to find the best prompt for the output to appear to be comprehensible
for my mixed-level class. | ended up asking for the chatbot to create a text for a pre-intermediate
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learner of English at a university, but | wanted to include “introspective elements” of the text to
keep the emotions of the protagonist front and center.

The output was acceptable, | judged, based on the shorter sentences and lower-level vocabulary.
| continued experimenting with prompting. | was not overly concerned with consistency; as long
as the output from ChatGPT looked decent, | pasted them into my spreadsheet (see Figure 2) and
moved on.

The method of pasting three paragraphs at a time was a compromise between speed and
accuracy. | found that | could quickly glance over the output of three adapted paragraphs
(sometimes more if the LLM decided they were too complex) and evaluate the job. ChatGPT did
not seem able to handle the long paragraphs consistently, thus my need to prompt it to continue
and sometimes redo sections multiple times. However, pasting 119 paragraphs one by one would
have been too daunting a task. As it was, the pasting, the repeating of the instructional prompts,
and the occasional re-generation and re-generation of difficult passages ended up taking about
6 hours over the course of 2 days.

Figure 2

Sample of Spreadsheet Containing Both Johnston’s Translation and the Corresponding ChatGPT
Adaptation

One morning, as Gregor Samsa was waking up from anxious
dreams, he discovered that in bed he had been changed into a
monstrous verminous bug. He lay on his armour-hard back and
saw, as he lifted his head up a little, his brown, arched
abdomen divided up into rigid bow-like sections. From this
height the blanket, just about ready to slide off completely,
could hardly stay in place. His numerous legs, pitifully thin in
comparison to the rest of his circumference, flickered
helplessly before his eyes.

"What's happened to me," he thought. It was no dream. His
room, a proper room for a human being, only somewhat too
small, lay quietly between the four well-known walls. Above
the table, on which an unpacked collection of sample cloth
goods was spread out—Samsa was a travelling
salesman—hung the picture which he had cut out of an
illustrated magazine a little while ago and set in a pretty gilt
frame. It was a picture of a woman with a fur hat and a fur
boa. She sat erect there, lifting up in the direction of the
viewer a solid fur muff into which her entire forearm had
disappeared.

One morning, Gregor Samsa woke up and
realized that he had turned into a big ugly bug
while he was sleeping. He lay on his hard back
and saw that his belly was divided into stiff, curved
sections. His many thin legs waved helplessly in
the air.

"What's happened to me?" he thought. It wasn't a
dream. His room, a normal room for a person, was
a little small and was surrounded by the four
familiar walls. On the table, which had a collection
of cloth samples spread out on it, was a picture
that Gregor had cut out of a magazine and putin a
nice golden frame. It was a picture of a woman
wearing a fur hat and a fur scarf. She sat upright
and held a big fur muff covering her whole arm.

Due to the learning curve and after trial and error, | found myself in the end prompting with
consistent elements regarding level, emotional content, dialogue, action, and vocabulary. See
below for the last substantive prompt | gave ChatGPT:
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Please continue rewriting texts into more comprehensible, lower-level reading material
for pre-intermediate learners of English. Please maintain the emotional content and
most of the dialogue, but rewrite so that it is easier to understand the action. Only one
or two high-level vocabulary words per paragraph please. Please rewrite the following:
"Get out of my apartment immediately," said Mr. Samsa...

This prompt needed to be reiterated often, but sometimes the chatbot would retain the
instructions well, requiring only “Rewrite for pre-intermediate learners” for spans of text.

For teachers who seek to use this kind of technique to utilize ChatGPT for adapting texts, it is
advisable to consider what kind of terminology will get you the ideal results for your particular
students. ChatGPT can approximate different CEFR level output, and the vocabulary can also be
limited according to word frequency bands, and yet it may be inconsistent in adherence to such
limits (as evidenced by my need to monitor output closely and remind it of the task).
Furthermore, limits on sentence length or embedded clause constructions may be attempted,
with varying results. No matter what the prompt, it seems necessary to keep a careful watch on
the output. Still, a tool that allows you to adapt a classic novella in six hours is a teacher’s
timesaver. The process provided me with weeks of extensive reading material for my students.

RESULTS

Although in this case study | neglected to measure the level of the material | had created before
passing it on to students, it is recommended that teachers use tests such as the one at
EnglishGrammar.Pro (https://englishgrammar.pro/test.php) to check CEFR levels of the
vocabulary and grammar of the LLM-generated text (Pack & Maloney, 2023). In preparation for
this paper, | used this tool on the entirety of the two texts. | found that the Johnston translation
and adapted version had differences, but the overall level of words and structures had not
decreased as much as | had expected. The online tool generated statistics of how much
percentage of the text matched what would be expected for certain CEFR levels or IELTS scores,
and it gave a “best guess” for the kind of level overall. Overall, EnglishGrammar.Pro noted that
the original was similar to C1 texts, as those “often have this much advanced or academic
language,” but the evaluation of the adaptation was that it matched the level of a B1-B2 text. |
had hoped that the process might bring the overall difficulty of the adaptation down to A2, or
at most B1.

Table 1 shows the evaluations by the online tool at EnglishGrammar.Pro of both versions. There
was some shifting of percentages of A1-C2 language, but these were not substantial. Appendix
A contains color-coded samples of both translation and adapted text and highlights the
differences in language in the final paragraph of Kafka’s novella.
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Table 1

Summary of Level Identification from EnglishGrammar.Pro for Both Versions

Level Johnston ChatGPT Change in
Translation Adaptation Percentage
Al Elementary 10,577 (55.4%) 7,123 (57.4%) +2%
A2 Pre-Intermediate 3,407 (17.8%) 2,477 (20%) +2.2%
B1 Intermediate, IELTS 4-5 2,680 (14%) 1,771 (14.3%) +0.3%
B2 Upper-Intermediate - [ELTS 5.5-6.5 1,624 (8.5%) 796 (6.4%) -2.1%
C1 Advanced - IELTS 7 356 (1.9%) 112 (0.9%) -1%
C2 Proficient - IELTS 8+ 429 (2.2%) 129 (1%) -1.2%
Most common academic words 19 (0%) 8 (0%) 0%
Academic collocation 1 (0%) 11 (0%) 0%
Academic words 0 0 0%
Total number of words rated 19,903 12,427

Note: The number of words rated here does not equate to the number of words in total. This is
because first words were tagged with Lancaster University’s free CLAWS web tagger. In this
process, some words, such as proper names, were tagged so as to be excepted from the
evaluation.

In Table 1, as in Appendix A, one can see that the main advantage of the adaptation is that it is
shorter. With respect to CEFR levels, there are few differences in percentages, but perhaps the
lower quantity of difficult, uncommon words (limbs, corpse, unconsciously) helped students go
through the paragraphs. Still, when bearing in mind the 98% coverage target (Nation, 2006),
ChatGPT failed to deliver.

In the prompting, shorter sentences were also occasionally called for. This may have affected the
McAlpine EFLAW™ Readability Score (McAlpine, 2012). The McAlpine test, chosen for its focus
on readability for L2 readers, was run and the results can be seen in Table 2. From McAlpine’s
explanation, the scores run in 4 bands:

1-20 very easy to understand
21-25 quite easy to understand
26-29 a little difficult

30+ very confusing
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Table 2

Summary of Results of McAlpine EFLAW™ Readability Score Test for Both Versions

Johnston Translation ChatGPT Adaptation
Number of words 21,934 14,025
Number of mini-words 9652 6,218
Number of sentences 1012 961
Words per sentence 21.7 14.6
Readability Score 31.2 (very confusing) 21.1 (quite easy to understand)

The McAlpine test showed that the ChatGPT adaptation had reduced the miniword clusters that
second-language readers tend to find confusing, and it had also decreased the overall word count
by nearly a third while maintaining a similar number of sentences. According to these metrics,
the text should be accessible grammatically for lower-level students, as long as they were
prepared to find many words that they had never encountered before.

STUDENT REACTIONS

| used this text twice. Once, in January 2023, | gave only the first chapter of the adapted book to
students in my Academic Year 2022 reading and writing class (n=22). | asked them to predict what
was going to happen, then read 8 paragraphs silently, then discuss what they read and if their
predictions had come true. We also worked on critical thinking, with me asking them if the story
was an allegory or not, or even if the insect transformation had happened at all or if Gregor was
hallucinating it. Student discussions were active. They claimed to be disgusted by the idea of
turning into a bug, but they were interested to know what came next. There wasn’t sufficient
time left in the semester to assign the rest, but | asked students if they wanted to continue
reading. A few responded yes, and a smaller number voiced their disinterest. | sent them a copy
of the adapted version, as well as a copy with both versions side-by-side.

In Academic Year 2023, | again taught the same reading and writing course (n=21), with similar
students of mixed-levels. This time, | incorporated the reading project earlier in the semester, to
provide them with the opportunity to finish it as a class. Again, the first chapter was read and
analyzed in five 90-minute lessons (not including some time for other weekly assignments). This
time | asked them to finish chapter 2 the following week outside class, with a reflection done in
class. Students requested extra time to finish chapter 3, so they were given two weeks outside
of class to do so. From their reflections, it was likely that students did not read the chapters
closely on their own, but most were able to finish it, and none complained about the level of the
language.
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Finally, in tandem with discussion partners, students were asked to reflect on their reaction to
the book and were invited to draw comparisons to other books they had read as part of the
extensive reading activities we had previously done. | will present an overview of students’
perspectives with some quotes from their reflections.

Most students indicated some preference for previous books that they had self-selected. The
primary reason seemed to be that Kafka’s work was “negative” or “sad,” but the other books
they had read were more “moving and inspiring,” or simply “happier”:

““Billy Elliot” is a moving and inspiring story, but “The Metamorphosis” is a mysterious
and heartbreaking story... Billy Elliot makes you feel more positive than ‘The

v

Metamorphosis’.

“Ghoost in the guiter makes you happier than The Metamorphosis. For these reasons, you
should read Ghoost in the guiter.”

However, students were clearly affected emotionally by Gregor’s story or indicated other ways
in which it had touched or interested them:

“I felt so sorry for Gregor after finishing the story. It made me really sad. Even his sister,
who had been taking care of him, suggested they should get rid of him in the end, and
that's really heart-breaking.”

“A depressive episode means a tragic development, but such developments often occur
suddenly. The more you can't read how things will unfold, the more you'll be absorbed in
the story.”

“It mean, they changed their thoughts just his appearance. It was so terrible and
miserable.”

Three students specifically noted that they had liked reading the story, with one explicitly
preferring it to other books he had read:

“...the story has a bad ending, but other than that | like this story...”

“After reading the story, | felt sad. Because | couldn’t expect that Gregor dead, but | like
the story, too. | like depressing and to be considered story, so | could read with fun.”

“If you want to read a deep story, you should read Metamorphosis.”

Students were aware that | had adapted The Metamorphosis using ChatGPT, and although | did
not survey their feelings on the matter, it seemed as though it was a non-issue for them. In the
next extensive reading project ramp-up, | asked students if they had liked all reading the same
book, and a majority said they preferred to do that again. | polled them on books they wanted to
read, and George Orwell’s Animal Farm won the nomination by popular vote. We worked
together as a class to adapt the text of Animal Farm using ChatGPT and a shared document.
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Students apparently took an interest in this way of adapting text, but again, | did not survey them
about it.

IMPLICATIONS AND FUTURE RESEARCH

The ability of ChatGPT and other LLMs to synthesize text and mold it into different-level material
is a game-changer for the language teacher who seeks to supplement classes and extracurricular
activities with text to read. Students can receive bespoke texts that fit their abilities better than
authentic ones. While authentic texts still have a place in a language-learning journey, graded
reading material can ease students into practicing their reading skills without as much effort and
focus. Successfully enjoying a book can be motivation to press on and pick up new books in their
target language. The time-saving capability of ChatGPT to adapt text, while not perfect, can allow
teachers to blaze new paths.

While this paper has focused on the abilities of a teacher to adapt materials using the free version
of ChatGPT, more capabilities are rolling out for the higher-tier GPT 4 subscription-based version
of the LLM. It may be possible, with a subscription, for students to create their own GPTs that
could be more consistent in following language changing instructions. Students can already use
the free version to adapt their own texts, but custom GPTs may soon be available for creation or
for purchase if they have a subscription to OpenAl. Thus, teachers may in the future be able to
ask students to start with any text and have their GPTs customize it for themselves.

As seen in the results section, the vocabulary was not kept to the standard that was asked for,
but the complexity and length of sentences decreased quite a bit. A future research question is,
do lower-level students feel most comfortable with a text that reduces miniwords, reduces high-
level vocabulary, or both? It also bears asking how students feel about their teacher providing
them with LLM-adapted text, or how useful they think that function could be to them outside the
classroom.

CONCLUSION

Extensive reading in the age of LLMs ought to be explored in more depth. We must put out a call
for more studies on reading longer, adapted texts and whether or not they are useful to students
in vocabulary learning and other reading skills. Will giving students original texts and adapted
texts, side-by-side, help them to engage with the original, more difficult writing? Will teachers
know how to engineer prompts for effective, engaging output? Are there any benefits to having
students adapt texts on their own? There are many avenues of this metamorphosis in language
learning to explore. Hopefully, we as teachers can learn to use this tool efficiently, as LLMs
become more and more efficient tools.
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Appendix A
CEFR-Coded Excerpts from Original Translation and Adapted Metamorphosis

This appendix consists of two excerpts from the analysis performed by EnglishGrammar.Pro (as
accessed on 2/28/2024) on the full texts. Words and structures are highlighted if they have
been found by the program to conform to different CEFR levels; see Figure Al for a legend of
the colors. The excerpts are from the last paragraph of Franz Kafka’s The Metamorphosis.
Figure A2 shows the text from the original Johnston translation, and Figure A3 shows the text
from the ChatGPT-adapted version.

Figure Al

Legend

A1 Elementary

A2 Pre-
Intermediate

B1 Intermediate
IELTS 4-5

B2 Upper-
Intermediate -
IELTS 5.5-6.5

C1 Advanced -
IELTS 7

C2 Proficient -
IELTS 8+

Other
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Figure A2

Final Paragraph of Original Johnston Translation.

Then all three left the apartment together, something they, had not done for months
now, and tOOK the electric tram into the open air outside the city.

The car IN. WHICH they were sitting by themselves Was totally enguifed by,
the warm sun .

Leaning back comfortably in their seats. they talked to gach
other about futUre Prospects. and ey discovered that on closer
observation these were NOt at all bad. for the three of them had

questioned each
favourable and with especially,

employment. abcut which they had

other at all. which was

promising prospects

The greatest IMprovement i» their situation at this moment. Of

COuUrse. had to come from a change of dwelling.
Now they wanted to rent an apartment smaller and cheaper but better

situated and generally more practical than e present one. which
Gregor NAM found.

While they amused emseives in this way, it SETUCK v

NB Samsa. @lMOSt at ihe same moment. how their daughter, who Was getting
more animated all the time. had vlossomea FECENTIY. IN SPIte Of ailthe

troubles which had made ner cheeks pale. into a beautiful and
voluptuous young woman.

Growing more Silent -« 2lmost unconsciously
understanding €aCH_OthEr in tNEIr glances, they thought that the time was now at
hand o S€ek out a good NONEST man for her.

And it was SomEth|ng Of a confirmation of their new dreams
and good intentions when at the end of their journey their daughter got up
irst and stretched ner young body.

Figure A3
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Final Paragraph of ChatGPT-Adapted Version:

The three of them took an glectric tram to the countryside.
The sun Was - and they had the car {0 themselves.

They all had good jobs and they wanted to find a smaller. cheaper. and better
apartment to live in.

Mr.

NB and Mrs.

NB Samsa alS0 - that their daughter- gm- a beautiful and
attractive young woman.

They thought find a good husband for her.

Af the end of the trip. - daughter stood .- stretched rer young body.
which was a good 8ign for their new plans and good intentions.
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Apapohn Wimonsarawong

(Kanda University of International Studies)
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@FFk UFO I[CHAET DN TED LEBNET
e EIETHIENTERLLLED LD REITELD
LN E T,
[#fRE 8] YouTube | lswan Thai Smile Airways : Happy Take Off
Bl ] Thai Smile Airways OJR4E @ =872 HF
TR CM K&
URL https://www. youtube. com/watch‘?V:PLsthChEélA
TAAT Y a v Odh 7271, Bl % 3% T D 72O I HRITHE O
DT —~ HBFFRAZEOE D Z LICEKTT 2, ZiER
T D,
@ERIRIZ DN T E S B E T,

3.2 BRAXDEZTS

BRXOEEZFTOHA NI A4 0% [BIORE] 261& LTZHETF, UToD
WZHE L7,

3.2.1 BBV 2H00E1EL, T XTOERMIZ HZk

3.2.2 FOEMIZEZ DN DHLIICEL L

3.2.3 TEERILD lasume (khrap/kha?) | & CRIZHOT RN &

PHENEBREOT A A v a DT —<IZHOVWTERLLEZENW-EE

. EEDPRAILTRAILZ, BRAXICBIT2BHZ NU =R A » MIE

EO, FANERAXLE LD ISKETLILOICKERA NERRE L,

4. BERXICRTHRH

KBTI T A AN v v a v OF —< o5+ 35 R4 E <
(lm 1] ~ (8] ) &4z, Rl LEEA RN L CREIL#%,
BENTERCBT 2BMICOVTRHE L, FAENSHOEEEITEL
THERHT D LR Lz, BTFO<ER 4>F RSB T 58 MIEA
BED 9 AOZHLEFES S ABECERLEE LCRONLBEMAE E
EDOLELDOTHD, B, FAEOFBRERIC OV TTFF (1992) 1% D o
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<KA>ERLICBIT 5 H

o 23 - 23 g i
o | B BE | D |B|wme| Dg B @
# # #
. FEED
3 336 48. 1% 3 170 | 24. 4% . 152 | 21. 8%
Bifeeda | 108 | 15.5% STAR 54 | 7.7% | FIASSE | 42| 6.0%
FiE | 106 | 15.2% | 54 53| 7.6% | K& 39| 5.6%
4 5l 68 9.7% | A1 A 27 | 3.9% ISa=3 32| 4.6%
B | 29| 4.1% | ANEHA 25| 3.6%| EHTFE 28 | 4.0%
AIME R | 25 3.6% | 7 A7 b | 11| 1.6%| i 11] 1.6%
B
e 40 | 5.7%
A&t 698 | 100%

<KASDODLROLND XD, BRHA® 698 »ETH, 3% 2% 336 2T
T 5 EICHEHATEBY, ZFLbEhoTm, RWT THEIT] 28 170 AT
(24.4%) . [FEHEOKY | 2N 152 HT (21.8%) 72> TWwWb, Fi-,
ERAB ) RN 40 2pr (5.7%) Tholo, DO KRSEE L7z
W, B, BBEOBVICONTEDIIRLONRH TR T,

4.1 XHEOBRM

IEDFEH (336 2°FT, 48.1%) OHT THeE ) BN bHEE>TEY
108 22T T 15. 5% & 78> TW5, KIT, TEIGE) 1% 106 2»FT T 15. 2% & 72 -
THEY, #EuFdoBHABE0ERSHEY oS, 1 B EZHEDTWnD,
Z LT, T4 (68 2087, 9.7%) . UMEMG] (29 2087, 4. 1%) . THi
EEl (25 2T, 3.6%) DIEICEAN RGN, LLFIESED K HEIC
o B IRRR B A 50T 5,

41,1 BEfdaa O B
O DT

ORRSC s B3] oT ERX] 1 &vwo Koz, Bl 1) TIEHR
ERIERG E L TO Maa(kdolooy) | EWIHRELEEEZME > O TIE <,
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[Ae(cwy) | EWVWOFEEFELMEINETTHD, £70. BEUL TFEFE+A
e (kdoloay) /as (cwn) + 85 + HAYEE ] L WO BN IEL WA [fias
(k3oloay) /A (cwn) | Z EFEORNICBWTLEIRMANELL AN,

Bl 1)  x Huddunarnuanslszion faaduandidiafauususmiaadiazans s

mii feechan laaklaay praphéet kdolooy chan khit waa thaa saap
breen swraphaa ca? khiay daay

O fuddunainvanaszinn duasAndndrasrauusumastiazeels

mii feech&n laaklaay praphéet chan cwn khit waa thaa saan breen
swraphéa ca? khaay daay

R Trywvva e REERNH LD T, ROT T RE/Eo
=6wid & HBnET,

@ 12k »oT

[dae (dlay) | & Tlae(dooy) ] O HIXFEAEZRT NN, [ldqe(diay) |
DRBRIZAF DN T NIE 2 B ni=d . #l 2) D X 512 lMea(dooy) ] %
5 DONEMTH D,

F2) X viesaldanguue

thamraay dlay chdy khwaamrunreen

O frelasldaanuguues

thamréday dooy chay khwaamrunreen
R BNERZY Z Lk TESITET,

F7-. NMagli(dooy may) | (~FI) L. MIG2LDOEERTTONLD L&D
WIS T~7puvIRiES | LT -0 fbi s, # 3) i Moy
(dooy) | % [Masfaa@aRuaAsssuidan (May tdn sia non khaathamniam) | (F#K
BER 2226 720N) ORICAN D EDR & D,

i 3)  x asduldlufeadsRuAnsssuiiian

son non déay may tdn sia non khdathamniam
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O d94RulslaslufaadeRuA1assNL R

son non daay dooy may tin sia non khaathamniam
R FEER DN LTICEETEET,

@ Thnd /Eizid

Bl 4) ~B] 5) 1% Tuaz(1€?) | 2> CHESTHETHD, Tuaz (18?) ]
XN E L TC2o00 b0 &I THIFET L EXITHEHIND, fl4)
EZATCEOLO Tusisruiign (tégnaan miiltuk) | (FEE L CTHHER WD) DO#

12, %O XD Taneenaineu (laa?dok caak naan) | GEREEZ 9 5) ke

—

ARTIZOIT Tuda(léew) | (Z0nD) ZEDRITNITR B0,

Bl 4) X Augeuseauiignuazaiaanannau
phiuyip tégnaan miiltuk [€? laa?o0k caak naan

O AMausauiignuaaaiaanainany

philuyin tégnpaan miilduk l€ew laa?50k caak naan

R MRS L TRV T, biRgkE LET,

B 5) 1X Tuaz(1€?) ] 25 & T&EZLMNE] O G LWV BERIZR -
TLEo7m, EE2FHITHNE] LWV EWRIZT O 2 2OHD
MEEBLLNDOGEAIZHERT S Tvie(rutw) | (F7201%) IZETIET 243N
H 5D,

Bl 5) X ueAuRaNdviaiauazuumdn
baankhon mii phom siindamtaan 1€? phomyik
O vauiinudiananianuvin
baagkhon mii phom siindamtaan rdiw phomyik

R @EEITMNEZER > THDHANNET,
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@ BAEREREHE © 7 (thii)

BAGETIE e SADKRBEDR D 2R ETFHK] L) L) IchF
EHIORNCERETEE N VL E TII R W0, il 6) O X 52, [uidnuie
Tsa3au (boorisat rdiw roogrian) | (S EILFEKR) Lo 4% [HTunys
waredu (mii wanyut laay wan) | (72< SADIKERH D) &I HIlZERS
% 1 @thii) ] 2 AR TVARVEENE S bRk,

il 6)  x fudasnismaulunidnuielsaiouldunganaiadu

chén tdpkaan thamnaan nay boorisat rdiw roogrian mii wanyut
laay wan

o

O 'ﬁuﬁmmiﬁwmiuu’?ﬁwu’?‘?@‘iiqL'??ﬂuﬁﬁqummummu

chén tdpkaan thamnaan nay boorisat rdiw roogrian thii mii
wanyut lday wan

R T SADIRKER S DB ELITFERTEH X720 T,

©® fliFEfiER 41 (waa) |

[dn(waa) | X laa(khit) )] (EFx %) < lNddla(khawcay) | (53752 5)
ENVO T HKEREBZBHFORIZOT HMMEHEEDO —> L LT, [aadh
(khit waa)...] (~&t & x %) < ld1ladr(khawcay waa)..] (~& 1 5)
DEHITELITNWD, Bl 7) [TEELLICTI2MFL2ERTFED Iy
(kap) | (&) 2o CHLESTGBAETHD, £, #18) X, AL HED
A% < BMREERE (9 (thii) | &> CTRIE-> =58 Th 5.,

G 7)  x hidesAaninsuldidesslsi

may tdn khitnak kap say sura ?aray dii
O liesdamind ldideaslsd
may ton khitnak waa say suia ?aray dii
R EARREENVIZTDNONEELSEZE X RS THNNTT,

*ERE (2013) kx4 ECREREY [1.5M0AERE ] ¢ 288 ERE] koL, %
L l2.4t/@fids: ] ofic M2, 1L &SR] (e ¢ 8e 72 ) o (2.2 FiZEHHE
(Wandi e e) . (2.3 B@EERE] Gisudl 2 &) KHELTWVE,
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2 |

%1 8)

X dransdugnaznn liidnladna nldikuminle

thaa caay nonsot ca? thamhay khawcaynaay thii chay non thawray
O draraituanazmliidiladnadnldidumnle

thaa caay nonsot ca? thamhay khawcaynaay wdaa chay non thawray
R BETIZIE., FobnBeErfiolenghr) T WnWTT,

4. 1.2 @hFd o H

OR:IFLIF=NS

ATIEEFEOERNAREI 26 T D, #19) 1X Ter(Raw) | 23Ebiu
TONREHATH- T,

Nen(Paw) | X T8 23| L5 Ly (=55 &
NSRBI, R TR D Th 5.
IEMRICT D DT,

TE v
fandu (campen) | Z i 727 L7 67220,
#H9) X suAndinawFauldien

chan khit waa toon rian may ?aw

O suAndmeuenlyandu

chén khit wéa toon rian may campen
R IR T S & XM ETIERVWERBNWET,

wOF) 10) X,

[endn (Raasdy) | & [#ann (philipphaa) | 135 & & (4
EVWIEKRTHLN, THRELEE] Lot NEHHLIGAED AR
— 3 v ClE, Tfawn (phidigphaa) | &4 5 D2 E LU,
il 10)

X  UnEFaudsanaidansalnsg WaTAg

nakrian matthayom ?aasay khrjopkhrua 1¢? khruu
O WnFaulsaNfianIAseuAsILAzAg

nakrian matthayom phdinphaa khrdopkhrua 1¢? khruu
AR BRI &SRR Y £,
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Fo, B 11) XS TANGRH D] Lo EHE LT ld(dag) | &
WOHEELEHELM > TLE 72720,  Niuiifien (penthiiniyom) | &\ 9 &
SEEICHETOILERD D,

Bl 11) X W3 suunigalunusigni
boorikaan béep nii dan nay khontaanchaat

O vin1suuuildunfauluausnetif

boorikaan béep nii penthiiniyom nay khontaanchaat
R ZoXH Y- RISEANCAKTT,

@ BhEhE
il 12) ~fB)14) (ZBhEEORHTH D, B 12) 2BV T Tdes(tdy) | 1E

BIF DORNZ DT TEHEOLR, UREZEDLT [~RThiEeb2n) 2w
IEWTHLIN, ZZTIHHFICHSOEBEAL KR E L2 HFITERSE
THEWHIZTHHNEY 72720, Taws(khuan) | (~F &/ ~L72F
DINUY) B S BhEhER 2 D 22 T e B 7R,

o

] 12) x duAndandesiileaeiuuiann

chan khit waa khaw t3n paot khdo rap booricaak

o

WARILAIATLH ATRTULTANA

O

chén khit wéa khaw khuan paat kh3o rdp booricaak

NN B F/AR R N R AR Py A= S

B 13) IR ERB T, MERERICRD LWL ARNED, TH LN
bot2AEOHBEZ RDHEMAHLNIE, WEDOHEERES ] L) Dl
BFZEDOL I RFERICARDLEVIBERAEVICRo T LES R, o T,
fana (Raat) | (b LARWVY) W) BIBIEEZ AN RE ThH- T2,

Bl 13) X diagHarauladniFauniniun lidnainisnaunnsanas

thaa khruu mii weelaa soncay nakrian maak khuin thamhay
?attraa kaan klankléen 16tloy
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O diaginataulainiFauniniuaiai lignsnnisnauunaianag

thda khruu mii weelaa sOncay nakrian maak khuin ?aat
thamhay ?attraa kaan klankléen 16tlon

AU b LEAER b ERAEOmBE Z A SRHILNIT, W
O DHE Db LILER A,

£, Bl 14) o X oiC, ATERADOERND TXX+UWd] 2653 TH
ST, MEOKREDOIAND NMdld+EE | 2> TREIENHE-> -5 &
bZ < Aoz,

B 14)  x dedereldldaeneuldfiduneasiin

khjosia khwiu mayday caay toon maymii ?inthoonét
O dedemeatsnauldidunefidn luls
khdosia khwwr caay toon maymii ?inthoonét mayday
R HEIEA VA —Fy RBRNE I ZENTEEREA,

4.1.3 2w OB

B 15) &, AFOBKREHES TH-LHETH D, LKIZONT
[dpanrn (khiitcamkat) | (FRFY) &5 SEEICT 556 1 T e O i KR
EWVWIHIERIZRS>TLEIRLD, FATELHMHNTORKTFERZ VD
fyauiam (khdopkheéet) | (FREE) IZETIET 2 ME D H D,

il 15) X arsiiaandadinaiaulauelu

raw khuan ruu khiitcamkat wéaa phdutlén daay khée nay

O winrsizauaninaauliua luu

raw khuan ruu khdopkheet waa phautlén daay khée nay
R RGBT EZETILRN TR D0, BRELZHMDHNE TT,

Bl 16) O X5z NMalcay) ) (L) Lo, Tasla(citcay) | O - JE&IE)

DI7Hs Tvnfre (thamraay) | (F42) EWIHrEFHELOan s —3 9 Tl
UlTh s,
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il 16) x vhatsdssesauiiiesiiela
thamlaay sigkh3on khon phuia thamréay cay

O Manedresauineiaanla

thamlaay sinkhdon khon phuia thamraay citcay
R BEEEET LI EELET,

Bl 17) @© X 512 [Fuin (winaathii) | (B) % [3(wi) ] TEHIEDOEXD
MmLEEAMEHLTCLEIHBAE RO,

B 17) x ldatua 13

chadyweelaa khée 1 wi

O Manuwa 1 3wl

chayweelaa khée 1 winaathii
AR LR LR DS 2000 0 8 A

ZOM, Bl 18) dX oz, [It's good to+@hFEdl (Fhail+ DT
TTHR) LWOEBRBOKELZIT., T1t] & lu(man) ] IZRRLTL
FolHEAENALNTL, L, AEOEZFETIE, AIROFEADON
bOIZLPrHWLRRW), 22 To ITdulman) | 1 Z@EY TRy,
512 T0T) . [fashion] . Tonlinel O L HICHEFELZEVWT-F FDHE
HdHoT,

B 18) X duAndiduaazAdiduennandunainisonantdasuiiuaiannsenngidu
anadusintlszinals
chan khit waa man khon ca? dii thda mii ?épplikheechén thfi

saamaat léekplian non ?ilékthroonik pen sakunnon taagprathéet
daay

O fuAndasazddrduennaindunauisouanildautudiannseiindiluana

[usnatszineals

chan khit waa khon ca? dii thda mii ?¢pplikheechan thii saaméat
I€ekplian non ?ilékthroonik pen sakunpon taanprathéet daay
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e ARFEBFvA—THEMBETELT7 TV RHLTb0WNWTEA
7 ERWET,

4.1.4 EEFE OB

B 19) TIEX., TRE] LW EKRD Naezun(yd? maak) | EWVWIHEELE
ETHE->TLE-7Z7H,  Liluswauuin (pen camnuan maak) | W H A
REEFEIGTET RS ThoTz,

il

>

F19) X BuRuNeeran

ywwm non maa y3? maak

O #uRunndusiuquann

ywwm nan maa pen camnuan maak
R LSz LE LT,

B 20) 1% Tedruda(yaagrew) | (<) % i Ul 72 B R O & i ©
[viudi (thanthii) | (F<I2) WKETELZZHAETH D,

il 20)  x denrsarnisavenlaatiniadinandudndnm

khdodii khww sdaméat book daday yaanrew waa khun pen
naksurksaa
¥y a4 Y o A o K

O °1I’ﬂﬂﬂ’a@’ﬁ\l’]ﬁ‘O‘LI'ﬂﬂVL&W]uV]']’]QELALﬂuuﬂﬂm:m

khdodii khww saamaat book daéay thanthii wéa khun pen
naksurksia
AR RETE. RTENFETHDLIZEDRTSITHNDHZ L TT,

4.1.5  HIE OB

i 21) 1% Tiite (phwia) | & Tdwsu (simrap) | #EVEZ THE->TLE -
EHaThs, Nielphda) | EAMEZRL [ ~7=HI0] L) D
NHDITK L, Tdwsiu(samrap) | 1 [~I2E 5Ty L) EHRTHEDLNLS
7o, Tdmfu(sdmrap) | Z4E 5 OB EL Y,
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il 21) X mmﬂ@nﬂmu
saduak phuia thukkhon
O azaand1niunnay
saduak samrap thdkkhon
R BARIZE S TERITT,

Bl 22) 1TEMEZ L BIZT HMF ETEME - BROISREZRT iy
(kap) | Z Ao a8 Th D,

F 22)  x mauilideansaunanimadig 7 18
toonnii raw swrwr sdan khon phlut phaasida taan taan daay
O mauﬁmﬁﬂmaﬁ@ﬂummmmﬁm 7 1a
toonnii raw swiw sdaan kap khon phlut phaasaa taan taan daay

R A0 RREITEY EREFTHRAa AL aIa=r—2a )R
£,

4.2 EXDORH
HESCOFRM (170 2307, 24.4%) OHT 30K (54 2T, 7.7%) &
(R5E23) (B3 AT, 7.6%) BDEHDOZWEICH 5, 7z, [T A ]
(27 AT, 3.9%) . [TARZEAL (25 A1, 3.6%) . 727 b (11
DT, 1.6%) DNRICFEAN A STz, LTI OAEIZRB T 5 AR
AR B &2 5,

4.2.1 Uk
£, XERTERPMEDLLIBARERTHL5E T, #i 23) OLIHIC
Masifladradnduindnen (khray k3o rau dday paay waa pen naksurksia) |
(ELFEL LN T V) W) LD Tuduesifdnduindne (khée
mooy k3o rdu waa pen néksuiksia) | (DO 7ZT THAEL LD D) OFFH
HARTH D,
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il 23)  x fdenvesnisldpresuuunelaafiladiadududnAnmn

khjodii khdon kaan say khruranbéep khwu khray k3o ruu daay
nday waa pen naksurksaa

O denwasnisldinTacuuuAanAnasifdniudndnm

kh3odii khdon kaan say khruranbéep kKhww khée moon kdo rdu
waa pen naksuiksaa

R HIIREF DRI TET CTHRERLESNDHZ ETT,

Bl 24) HIFRERICERMED N FEOEREMEIZ L > TARERICR -
e Thbd, 5. BARFBTIE TA] LWHOBELMEMLT MhA] &
WIOBRIZT 2 EMTELN, #A5ETIE, Taulkhon) ] (N) WO FE
WA 2. Taudu(khon2aiwn ) | (fLA) Z DR ITIE2R B 2RV, Ei,
AARGED [ NOHRNLHE L] ZER L7 Midnduainaisusntesau
(may tatsin caak phaayndok kh3og khon) | &1 9 L0 . [isaduauduain
nneuan (may tatsin khon?wiwn caak phaayndok) | (FhFL2> & il A % Iy L
RN) &) KO ICUERN DAL E Z R Z T2 HRIZ R D,

B 24)  x ldfnAuainaiauaniesau

may tatsin caak phaaynjok khdon khon

O lfnduauduainniauen

may tatsin khon?wrwin caak phaaynjok

R SRS NE I LA

F 7o, Bl 25) 1T Ndunisdeaecdu (hén kaan sia khdon ngon) | (B&ED )
MBHZEBRBND) LWHAFEHZHEH L TWDLINRANARRIZD, T
dndadullivinls (hén waa sia non pay thawray) | (EN<HWVWEBENRN -T2
MROND) LW BEEE A LT AETH D,

] 25) X denAeduaINIsnLiuN1sIAaT898U

khiodii khuwrn chan saamaat hén kaan sia kh3on non
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5] 28)

O dedmearnisainddalulivinle

khjodii khuwrur sdamaat hén waa sia non pay thawray
R BANZEDOSEWEBERP TR onbd Enw) Z &L TT,
4.2.2 ARFEAEI

CITOREELIT TFETEHGE+FHNGE] EWVWO XA EO TSI
STWARWNWZ LA RLTWS, fil26) 246127 13, EESCHMWELL
T 572012 Tans(kaan) ] ZEIGEAOEICAH T 2o 72858 Th 5,

x afuluseulafidunaulasesnss cen z

sk
1] 26)

paat raan nay ?oonlaay pen thii soncay khdon khon Gen Z
O maflafulusauladiduiiaulagesai cen z

kaan paot rdan nay ?oonlaay pen thii soncay kh3on khon Gen Z
B 27)

FrIofriayXEBRITAOITZHRICERS L TWVET,
X

wgrusafesiudulsasing o 18

raw saamaat pdpkan pen rook taap taan daay
O watunsatfesiunanidulensag o 18

raw saamaat pdnkan kaan pen rook taan taan daay
®:

T BIIRKIZ DT ENTEET,
Bl 28) IZBWT, Ve Rnd & EICHARET A+ & LT 24908,
% A4 #TE Mugouefidu (nay thaana? thii pen) + 45l (~Th 574 T)
S 7o, EEdo Ndu(pen) ] ZBMTL2LENH D,
X 'vfu'amnm”w@mﬁﬂugmz‘ﬁ'ugwﬂ’

chan yaak saan khunkhaa nay thaana? thii manut
O duezinafrvanialugiusiidunywe

chan yaak sdan khunkhaa nay thdana? thii pen manut
AR FIIAM E L TlifEEZEY 72T,
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4.2.3 T A A

il 29) TIiX., ¥4

? TiaFqla (saweay) |
[vin1%1Aa51a (thamhay sawcay) |
2P

(FELTe) NE@#FEDT-
(AELEHED) WD hE)GE]
RTIEL 2T i 6 220

., TRbb,
LD &) BEXMERZFESMBEFEKL (HF 2018) |
5] 29) X

-

dufinnisuianaadaazanaaziafilansaumia

chan rau waa kaan booricaak ?awayyawa? ?aatca? cay
khr3opkhrua

auFiinisuFannaduqrataazmldaseunsiAsala

chan rdu waa kaan booricaak ?awayyawda? ?aatca? thamhay
khr3opkhrua sdwcay

Blilgas O F 2T H 0D 2
LALZeWNE 55 o TWE T,

ER N

Ball

CIIFEEEELEEDLND

FEOZ IR L LTo Tgn(thluk) |
L HWB Ry, il 30) X9

I3 — X AL S B e 7
z rfa‘wqﬂmmﬁi(wiphéakwicaan)J
(FFHEINTWVD) LWVWIEELWAKETH D 1-
g (thuuk) | ICRTIETR&E TH 5,
1] 30)

1450 (dayrap) | %

X WQﬂL’H’]“ﬁ‘ﬂuM@ﬂﬁﬁu‘Ni FUNTTININEIRNTUBEININUN
phldakkhaw sjon lakthaan cwun dayrap kaan wiphaakwicaan
yaannak

O ‘wqﬂL°1Jwauu@ﬂgwuaqgﬂﬁwquqwm'ﬂmwuﬂ

phiakkhaw sjon lakthdan cwp thuuk wiphdakwicaan yaagnak
R B o

4.2.4 REHHA

fi31) &LB132) DX

REILZ R L CWnWiz7e o, LS IEFHI N E LT,
D, e HENIC

IZHE X DY FEH O ERE ldulchan) | 2"d 57z
luaz (162) ) 0 4 (thii) | O D% 2 Tsu(chan) | %4
L7 FMILESRZEOT I ENTEHDOTEIELE, £/, —&KAiZ &
IZHOWNWTakR 2% & X2 Tdu(chan) )] & W9 EEEZMF TR WHREY TH 5,
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#31) x sussiniduagiasun e uuardufeIn1sWmuIA91e 9

chan yaak pen khruu thii s3on phaasaa yfiipun [€? chéan ton
kaanphatthanaa tua?een

O susgniduagiaaun ¥ YL BUATABIN TWMUIAILDY

chan yaak pen khruu thfi s3on phaasaa yiipun 1€? tdpkaan
phatthanaa tua?cen
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INNOVATIVE WAYS TO USE GOOGLE CLASSROOM AND
DISSEMINATE TEACHER FEEDBACK AND PEER FEEDBACK

Amanda J. Yoshida

Kanda University of International Studies

ABSTRACT

Wanting ways to provide feedback efficiently and effectively is an ever-evolving
task for most teachers. In this paper, | demonstrate some innovative ways to
use Google Workspace and Google Classroom efficiently to track student
feedback by providing students with a running document, enabling them to
notice their progress throughout a semester. | explain how to use Google Sheets
to score and comment on student projects so all the scores and feedback are in
one place. By pasting the individuals’ scores and feedback to a running Google
Doc throughout the semester, they can respond to the feedback and notice their
progress on all major projects. For projects that ask for peer feedback, Google
Forms can collect comments, and then the data can be organized and pasted
into the same running Google Doc. Students can see their peers' and teachers'
feedback and then decide how to respond to the score they received. Google
Sheets provides an excellent way to keep all scores and feedback in one place to
maximize the capabilities of teachers and students. This paper explains how to
use Google Suite, its benefits, and some tips to make grading and providing
feedback easier.

INTRODUCTION

The basic functions of Google Classroom allow teachers to organize lesson materials (slides,
documents, surveys, etc.), assign work to students by disseminating individual copies of
assignments, score assignments, and exchange private comments with students regarding
specific assignments. A helpful function of Google Classroom is that teachers can set it up to
calculate the graded assignments according to the weighted categories determined by the
teacher. In addition, any Google Workspace (apps under the umbrella of Google) can be used
with Google Classroom to maximize efficiency and productivity.

In this paper, | will focus on three apps | use in my Google Classroom to disseminate teacher and
peer feedback to students regarding their projects and presentations. Although my examples will
be from a discussion and presentation-based course, | have also used the same practices in my
writing classes. Following is a short description of three Google Workspace apps: Docs, Sheets,
and Forms.

Google Documents
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Google Docs is a cloud-based word-processing application similar to Microsoft Word. Like other
Google applications, docs can be shared between teachers and students so that editing and
commenting can be done in real-time. When using Google Classroom, teachers have three
options: First, they can disseminate assighments, such as worksheets, and one editable copy will
go out to each student with their name embedded into the file names. The second option is to
provide one shared copy of a Google Doc to the whole class so that students can work on it
simultaneously. This is useful for in-class activities, such as brainstorming or writing exercises.
The third option is to send out a view-only Google Doc, which is useful for sending out reading
passages, instruction guides, etc. Google Classroom refers to these view-only documents as
“materials.” In this paper, | will show examples of how Google Classroom can be used to
disseminate individual feedback documents where students can read about their
project/presentation scores in detail.

Google Sheets

Like Google Docs, Google Sheets is also cloud-based, but it is a spreadsheet application similar to
Microsoft Excel. It can also be shared among students and teachers and comes in handy when
students perform tasks such as collecting and organizing data and then creating graphs or charts
to display it. Most importantly, Google Sheets’ primary function is to organize data and perform
calculations, such as addition, multiplication, etc. Before Google Classroom, many teachers used
applications, such as Google Sheets or Microsoft Excel, to calculate grades. Although Google
Sheets can be used the same way as Docs in Google Classroom, this paper will explain how it can
be used behind the scenes to score and comment on student work. The primary functions of
Google Sheets, such as calculating scores, moving rows and columns, and creating worksheet
tabs, allow teachers to organize the student feedback easily.

Google Forms

Google Forms is a cloud-based application that can be used to create and distribute surveys,
guestionnaires, and quizzes. For quizzes, teachers can include the correct answers so that the
Form will automatically score the questions. Surveys and questionnaires come in handy to collect
student opinions, experiences, and prior knowledge. Collecting peer feedback via Google Forms
is another way to collect student feedback and disseminate it to the target groups or students.
This is because Google Forms automatically creates a Google Sheet spreadsheet, and data can be
organized easily. This paper will explain in more detail how the Forms, Sheets, and Docs can be
used to disseminate peer feedback quickly and efficiently.

The above three Google Applications (Docs, Sheets, and Forms) work seamlessly together to
maximize Google Classroom's capabilities for teacher and peer feedback. This paper explains how

to combine the functions of Google Suite, its benefits, and some tips for managing feedback and
making grading easier.

TEACHER FEEDBACK
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Google Sheets can be a one-stop place to keep and organize student feedback. Each file can be
divided into multiple worksheets and organized. Worksheets can be duplicated or copied into
new files. Collecting peer feedback from students via a Google Form allows users to save the data
into a Google Sheet worksheet in the same file if desired. Using one Google Sheet file to track
student feedback on semester projects is an easy way to type or dictate the feedback into
columns for each student, copy and paste if using the same comments repeatedly, and total the
points. By providing students with a running document on Google Docs, teachers can copy and
paste the columns into the running doc so students can see the comments and scores. Using a
running document to provide feedback for projects or essays allows students to notice their
progress throughout the semester better than receiving feedback separately for each assignment.
Tracking their progress in this way can help students reflect on their strengths and weaknesses
more effectively (see Figures 1 and 2).

Steps for creating a Google Sheet

1. Set up a Google Sheet. In the first column, paste the categories and descriptions from the
rubric. Each of the following columns can indicate the groups or individuals assessed.

2. Type a 0in each row corresponding to the rubric categories. Use the calculator function
to add the category scores in the Total Score row so that the numbers automatically add
up as you input scores.

3. Make a row for teacher comments. One idea is to make a row for “What you did well”
and another row for “What you may like to work on for next time.”

4. Use the same spreadsheet for all courses and make new tabs for each assignment or
project that will be graded using this method. When using the same rubric for multiple
classes, simply create one spreadsheet the way you want and duplicate each sheet. It will
create a new tab at the bottom, and you can rename the tabs.

Figure 1
Setting up a Google Sheet for Group Projects
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Note. This spreadsheet represents a group project in which all members would receive identical
scores.
Figure 2

Setting up a Google Sheet Individual Feedback
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Note. This sheet represents a group project in which scores are earned individually.

Steps for Creating a Google Doc and Ungraded Assignment

1. Create a Google Doc. Type your titles and content list as shown below. Copy and paste
the same content titles in your document, one per page.

2. In Google Classroom, add an “ungraded” assignment and give it a general title like
“Individual Rubrics and Feedback.” When this assignment is disseminated, a copy for each
student will be created, and their name will appear in the file name (see Figures 3, 4, and
5).
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Steps for Combining Google Sheet and Google Doc

1. When the scores and comments are completed in the Google Sheet, it is time to copy and
paste them into each student’s individual rubrics and feedback doc. Click on “View” in the
menu and choose “Freeze.” Here, you can freeze specific columns and rows to easily copy
and paste each column, hide the column, and move on to the next. Doing this will allow
you to copy and paste the frozen columns and rows, which have the rubric information
and students’ names, and the column that immediately follows it.

2. Once the table has been pasted into the Google Doc, you may need to adjust the columns
and rows slightly.
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Figure 3
Setting up an Individual Rubric and Feedback Document

Student’s Name

Group Members’ Names
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Figure 4
Setting up an Individual Rubric and Feedback Document

and assisted with editing and
20181614120

‘What you may like to work on for next time:

2023 |73



Figure 5
Creating an Ungraded Assignment for Google Classroom

‘ All topics - ’

Weekly Plans & Tasks

@ Fall Syllabus Posted Sep 6, 2023

@ Schedule/Groups/Homework Posted Sep 6, 2023

Individual Rubrics and Feedback Posted Oct 31, 2023

Note. In Google Classroom, create an assignment that will be disseminated to each student.

Benefits

The benefits of using this combination of Google Sheets, Docs, and Google Classroom allow
teachers to see all their feedback and scores in one place on Google Sheets for easy copying and
editing later. It helps keep scoring more consistent between students, groups, and even classes
if you teach multiple classes in the same course. Users can select and drag to paste comments
when, for example, they want to use the same feedback for multiple students. The running doc
can be disseminated as an ungraded assignment so that each student receives a copy. This also
makes it editable, and teachers can add a space for students to respond to the teacher’s feedback
and score. The running doc allows them to compare their feedback and scores throughout the
semester and notice improvement. If a student were to attempt to change their scores or
add/delete teachers’ comments, it would not affect the master copy that the teacher has in
Google Sheets. In addition, the teacher can use Google Classroom to record the final scores of
the projects rather than each of the category scores from the rubric.

Tips
o Keep all feedback in one Google Sheet file by using the tabs function.
® Include the score increments in the rubric descriptions.
e Use colors to differentiate between classes.
® Freeze columns and rows to make copying and pasting to the running document easier.
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Add a row for students to comment on their scores and teacher feedback. This allows
teachers to ensure that students have read the feedback, and if they have questions
about it, they have a space to ask in writing.

Since the individual rubrics and feedback docs are Google Classroom assignments, they
are editable by students, so the teacher must use their master rubrics in their Google
Sheets when referring to scores or comments in the future.

The final step is to copy the final scores into the assignments so that Google Classroom
can calculate the scores for the final grades. Private comments are optional since all
comments are kept in the running Google Doc for each student; however, | do always
remind students in the private comments to check their Individual Rubrics and Feedback
docs for more details about their scores and to read the teacher comments. This can be
done globally when the grades are released to the students.

PEER FEEDBACK ON PROJECTS AND PRESENTATIONS

In addition to teacher feedback, peer feedback can be collected via the Google Form, and the
comments can be pasted into the Feedback Google Doc described above or pasted onto another
document. | usually paste it to the top of each project group’s “Project Guide” so they can see it
easily. The Google Form should include the group # or name they are providing feedback on and
a few questions. Open-ended questions allow peers to provide feedback on what they did well
and what could be improved. Teachers can save the results on a Google Sheet and duplicate the
sheet to re-organize the data according to classes and groups. They can also re-organize the data
according to each peer so points can be awarded to students who complete the Google Form.
When copying and pasting the peer comments to each group’s project or individual feedback
docs, include only the columns you want them to see.

Steps for Creating and Viewing Responses using a Google Form for Peer Feedback

1.

2.

3.

4.

Create a Google Form. Add the questions you want classmates to answer about each
project or presentation. (Include a question for their name, making it easier to sort
responses later.)

Set up the form so students can answer the same questions for each group (see Figure
6).

Create an assignment in Google Classroom and paste the link to the Google Form (see
Figure 7).

After students have responded to the questionnaire and submitted their answers, click
“Create Google Sheet” to view the responses in one place (see Figure 8).
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Figure 6
Creating a Google Form for Peer Feedback

Social Media Platforms - Peer Feedback X

What do you think of your classmates' projects?

This form is automatically collecting emails from all respondents. Change settings

Which class are you a member of? *

ME Class 2
ME Class 16

ME Class 19

Please write your name. *

Short answer text

Please choose the group. For your own group, please write N/A for all answers. *

Group 1

Group 2

Note. Create a simple Google Form that will collect information and feedback from students
about each other’s projects and presentations.
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Figure 7
Assigning a Google Form for Peer Feedback in Google Classroom

U.1

Social Media

Posted Oct 10, 2023

Please fill out the survey to provide feedback to your classmates about O O 2
their presentations. 1

@ Have you ever...? Posted Sep 22, 2023
U.1Social Media Group WRKST Assignments/Qui.. Due Oct 10, 2023, 10:00 PM
U.1Social Media PROJECT (Slides) Unit Projects Due Oct 10, 2023, 4:30 PM
Social Media Platform - Project Peer Feedb... Participation Due Oct 13, 2023

Turned in Assigned Graded

Google Forms: Sign-in
https://forms.gle/WAFJfZzX8sC

View instructions

Steps for Organizing the Peer Feedback Responses in the Google Sheet

1.

The tab in which the Google Form responses appear should not be edited. However, you
can duplicate the worksheet and sort the responses as you like in a new tab (see Figure
8).

First, sort by class. Because | teach multiple classes, | duplicate the worksheet for each
class (see Figure 9).

Delete any columns you do not need, such as names, email addresses, group numbers,
etc. The answers will appear horizontally across the sheet and not be separated or labeled
by Group number. However, it’s easy to see the questions along the top row and to
imagine that the first set of questions belongs to Group 1, the second set belongs to Group
2, and so on.

Color and label each set of questions and responses. Delete any rows that do not have
responses.
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Figure 8

Looking at Data Collected from the Google Form in a Google Sheet

'Which class are you a
member of?

ME Class 2

ME Class 2

ME Class 2

ME Class 2

ME Class 2

Please write your name.

E

Please choose the
group. For your own
group, please write N/A
for all answers.

Group 1

Group 1

Group 1

Group 1

Group 1

F

What feature stands out
to you as interesting,
useful, or unique?
Please explain.

Collaborative project is
unigue point for me.

Their target ordinance
was clear. They seemed
to consider about
security a lot. | think that
itis quite great and nice
focuses.

Collaborative projects is
interesting. Users can
collaborate with others.

| feel interesting that the
apps for workers who
want to work together
with someone

People can corporate to
make music or
something. It is good for
creative worker.

How might this group
improve their ideas?

If there are more
benefits, | want to use
this app.

If they have more
creative ideas which is
different with other
companies.

This group might
improve other app's
idea.

| thought searching the
people who want to
work together is difficult.

If this app share with
some creater, it is very
good for them.

H

How might this group
improve their
presentation skills or
slide design?

| can understand easily
thanks for their slides,
but letters are litle
small.

They kept their eyes on
slides, so they need to
use eye-contact

In slide, there are a lot
of words, so itis a little
hard to see.

Sometimes, their
presentation sheet has
a lot of sentence, so |
feel it is difficult to see. |
think they have to
improve that point.

| want some example of|
he app.

What feature stands out
to you as interesting,
useful, or unique?
Please explain.

| think the logo is unique
because there is a smile
face in it.

| love their idea,
because | am interested
in creating social media.
They created some
images and logo by
considering deeply.

It is useful for travel
because we can get the
information of travel.

The logo with letters
makes smiling face is
50 unique idea.

The logo meaning is
very creative and
interesting.

How might this group
improve their ideas?

Not especially.

I have no ideas....

Probably they like
traveling and they want
this idea, so they
generate them.

It has many functions,
so | feel that is great.
However, | thought the
beginner of the app will
be confused. The
functions have to
decrease.

This app very useful for
travel, and sharing
system is good!

K

How might this group
improve their
presentation skills or
slide design?

I think using more
image picture is easy to
understand of this app’s
features. And also |
want color in the slides.

They should use body
language.

This group's slide is
easy to see and
understand and their
voice is also good.

They almost looked at
the memo, so they have
to see the listeners.

The leter is a little small.
Others are very good!!
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Figure 9

Organizing the Peer Feedback Data in a Google Sheet
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" very ereative und |1 small. Others are hia m nia . the seript, so it is
aring system is M everypeople's technology. . veryuniqueand | furniture maker will |screen.
8- |good! e dream. I interesting. be very tough.
like their logo. 1t is
simple but casy to
| abways know what Their slide is simple
puess whatkind of oy oLy ook with | They look at their S and casy to
el oo | S s but hone duri cooh Hlike it Thelr |} gy it animal ey understand
but it s difficalt to | Meredien smartphone during | s unigue and b " | Their presentationis | |particular person,so | . A
L ke - - bt o |diffcult o chome | the presentarion, so | {058 SIS ARY | alk cach other like | ThGT BT Pariuiar Dersom 0 1 like their idea. No | especially custom
k e ol o RrCENS lane recipe, if this |they have 1o oaer e WP S0 | dogs and cats tal, it - e e SUEESSTOD. imnages part. If they
restelt . lapp have roulette | remember what they | |7 2 i nore ingeresting. e have eye contac,
+ = Form Responses1 - ME2 - ME19 ~ ME6 ~

Steps for Displaying Peer Feedback
1. Copy and paste each set of responses into each student’s feedback doc or the group’s
Project Guide. | often put this into each group's Project Guide because | know they can

each access it, and it saves time. | create a shared “project guide” for each group so that

they can access the instructions and use the document for brainstorming and drafting

(see Figure 10).

2. When releasing project scores to the students, let them know where their peer feedback
can be found in the private comments on Google Classroom.
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Figure 10

A Closer Look at the Peer Feedback Data

Group 5

What feature stands out to you
as interesting, useful, or unique?
Please explain.

How might this group improve
their ideas?

How might this group improve
their presentation skills or slide
design?

Targets age and location are
wide so I think this app will be
famous and popular.

Especially nothing.

I like their slide design, it’s very
cool. And also, their voice is
comfortable.

Slides

More details of advantages.

Eye contact

"Create furniture" on

smartphone is very unique and
interesting.

I think it is good idea, but the
furniture maker will be very
tough.

It is good slide to use screen.

I am a very particular person, so
I want to make customized
furniture with this app.

I like their idea. No suggestion.

Their slide is simple and easy to
understand especially custom
images part. If they have eye
contact, their presentation is
improved.

They started good start. It’s very
useful for the person who are
searching for furnitures. Their
slide was very creative and s_
fascinate.

They use good explanation and
have creative idea.

They have missing person, but
they explained about what she
did for group. I thought they are
so kind. They need to use more

body language.

Benefits

The benefits of using this combination of Google Sheets, Docs, and Google Forms allow teachers
to manage the information and quickly feed it back to the students and project groups. Seeing all
the peer comments on the Google Sheet makes it easy to delete blank areas (when a student has
not left a comment) or delete rows where students would be commenting on their presentations,
which is unnecessary to show in “peer feedback.” By organizing the data to see whether all
students have provided peer feedback, a Google Sheet makes it very simple to see how many
groups any given student provided peer feedback and the quality/quantity of their feedback.
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Tips

® Lessis more. | stick to three questions for peer feedback.

e Use colors to differentiate between groups.

® Make sure to hide or delete the names of the peer commenters before pasting them onto
the doc.

o After the peer feedback has been copied and pasted, unhide the names of the peer
commenters and give them credit for their participation in the peer feedback assignment.
| count this as part of their participation grade.

CONCLUSION

For some teachers, using Google Workspace and Classroom takes getting used to, but there are
many ways to take advantage of the integrative opportunities. Other Learning Management
Systems (LMS), such as Canvas or Blackboard, may be used by teachers. However, teachers still
use MS Office software or Google Suite to create and disseminate documents to students. This
paper attempted to explain ways that teachers can provide detailed feedback and collect and
distribute peer feedback by using Classroom, Docs, Sheets, and Forms, which could also be used
with other Learning Management Systems, primarily when many university systems use Google
Drive and Gmail as the basis of their communication systems. Using my recommended method
for providing teacher and peer feedback comes with caveats. Teachers must be willing to
organize their feedback and disseminate it consistently, remind students to look at it, and
possibly even motivate them to read it and respond by asking them to discuss it together or write
a written response. Teachers could offer participation points to students for reading and
reflecting on the feedback they receive from teachers and peers. It is only sensible to do this
amount of background work when students take the time to read it and apply it to future
assignments.
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TERENATIELVNERBEREBEO T 2R BERME
—HAANEFZEEZOLDODOHE - RELERICEBT 2 5/HEGH
) 5 52—

Phonetic Relation between Methods in Teaching English and
Methods in Teaching Child English:

Language Acquisition Consideration to Teacher and Childcare

Training for Japanese Learners of English

FU - kA
Kenichi OHYAMA, English Department

Abstract

This paper proposes how phonetic relation 1s significant
between methods in teaching English and in teaching child
English. The former indicates teacher training for junior and
senior high schools, and the latter does for elementary schools
and kindergartens and childcare training for nursery schools.
Both of them tend to be separated out; especially, English
phonetics mainly focuses on foreign language teaching related
to language acquisition. Such an idea, however, should not be
regarded as teacher training for junior and senior high schools
which 1is different from one for elementary schools and
kindergartens and childcare training for nursery schools. This
is mostly because there are not only different aspects but also
similar ones between the two methods in teaching English. The
characteristics are pertinent to regarding the latter as the
preceding stage of the former and the former as the following
one of the latter. According to the step-by-step chain of methods
in teaching English based on English phonetics and language

acquisition, the consideration can be a sort of references to
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teacher and childcare training for Japanese learners of English.

2R E2N

F—U—F M EEFHRBFE, VERBRATE, B8 - kF L
%géljg‘uﬁﬂ

B, KFBFEEFT, 5
Keywords: Methods in Teaching English, Methods in Teaching
Child English, Teacher and Childcare Training, English

Phonetics, Language Acquisition

1. WY

AR ix, NP EEFERHEILE] (Methods in Teaching English)
ETHIEEFERZEFIE] (Methods in Teaching Child English) (Z
BOWTEDLSICEFFHEBEIELTHLIONZREEL T
D, HIBITH AR - @EFEFLROBABENRZHE L., BAEIL/NFER 4
MEROHZBER ERBFLEERZHE I N A< RERLOLEE L LN
LHEmM N H D, FrlZ T95E % 7 % ) (English Phonetics) Tit IS
A% ) (Language Acquisition) & [ 3E5EZE 2 1E ] (Foreign
Language Teaching) E OO X 2 EHHA L TWVDH, L LR b,
PR BEFKROBBER NP - OHEOKBEERERE L
BRBELNOEDL L THE-ATERLARNVIETT THD, DN
DI1IDICHETLND I LT, ATHELEEICIHERLZT TIERL,
FUROBEFELELTNDLLOTHD, Lo T, PFEK - GEFKDE
BEMROAEEE L TONER - SIHEOBEER LT LEK,
FRIFNFER-IHEOABER ERBEEEROBREREE L ToH
TR BEFROBEEREBR > Z RN ZYTHDL EERZDLN D,

e L TEEE AR AT, o TBEEAEsRE—ED
B FE R # B ) (Step-by-step Chain of Methods in Teaching
English) W oM Aarn, #HE - RELERICEBNT, BARA
MEFELZFESBEICERLZLS TERLZ2ZWVWEIIMTH D 0% i
"B D,
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2. 1. PHEFENBBFECRBTLIEFEEFFALOEDY

PR - GEFROBEERE 2D THERBEHBEAFTIE] BN
TIE, TREEFY] PESBEDLDDLIZLITR>TW D, CHB%A
(2017a, 2018a) BT H2a7 AV F=2T7 b [FEEII 2=7—
Yary)] T, THSZENLNTESF L) (R &), TR &)
(FR) O2HFREIFEMICHEL, MEFLFELFOILLELMEL
TEFaIa=r—va siZEANYToHRRTWS, HIT, 27 h
UFkaT b TREY] TEH, REEFOREEZHEMT L2 L8R
b, BEREFZECLEEEOMEINEEFAINLTWVD, 2T DH
BRRTICELTE, PR 1IFAEADERICBWT, X FE£RL%E
HOWTWEREBZBEIRBETLTORLICESTZREND D720,
HKERLFEZHEECHARALNE ) OB E LT HET L ET
FRELFZHML T LEPRDZENRERALLON D,

Kl (2018) &, TXFLEBSTEFITHIZAZ RV &
WO L ERBTOILENDY  TANEFHE] (Content Words) & [
e 35 | (Function Words) O 2 2O A Z &M T 5 Z LR EBWE L
TWL, AIZFII XD EWKRZ RS i O T, 4. Ba, T2 A .
G, BEME, MEH, SEFREEZHL, BT T XoMEZRT
pnal D AR T, A4 E L be @i, Bh@EhEA ., A . A E G L BE e
REEZET AMBEIHFEFORVORET LR BEFITZTOEVITR D
MW EEZHMIT LI LENEEEFOREDO 1 2D X L%
BT L ICENRLIOTHD, RIZ THRERE] 2@ EHELTL
£ 9 & 5858 ) (Stress) DS B (I %t 78 8% | (Contrastive Stress)
L [#EEFIB ] (Emphatic Expression) 72 &) 28 Tz b i,
HOFEDOER BN G EINTLEY, IXFE2BXZEHR] M
TEINDZELICHEETOLERHDL L LTS,
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2. 2. MEXREBERHEBEICBITAEESFSLOEDLY

INFR DR OBEER E T LEER L 2D FEREHEEF

B BV TH, TREFFE] PRSBEDLLIZLIZR > TV D,
P E A (2017b) (ISR L FEEFEEEETIE, DNFER P EE S -
AFEADOHEEFSHEEEHFEEDS - 6 FAEADHAEERICBWNT, BF
LT TS ZE ) TEEF ) (W ED), TRET 2 &)
(FF£K) O 2HEIFERICHEL TWVWDH, XFHEELLTo IFit
k& TELZLE] O2HERBEIET, BFFEDS - 6 FEOHEHER O
HE L, BEEBEENEITINTWVD,

LIZLBnS, NEROBBER L ITE > T, SHEE O BB #E Rk
(CHFLE4, 2018b) & fRF L& (EAFHE, 2018) (B0
TIE, AAEFE () WENCE L i xfbEan T2 v, B 3e
FEaN TV THL ZBEBRER B ICE W THTA TIXRGE® LEFR
HiZ. #%&F CHERBECMAEMTOATWIZERICH S, Z DK
HERTLHE BEBLERDIDNFROBEEROAEM TH D Z L
Mo ERO/NFERHNAEGEED - SEFERORTERBEORNENZY TH
LEMRT L2 LITMETHD, REZEbE (NEFM, 2018)
R W TH, FRICHERE (3E) HHICHL TEHXXibsh TH
72N
K (2020) (& niE, XFHGORTEBEE L ToOEFHEYE %
WA, TRBLTEAST S22 L K1) (Experiential Acquisition)
MITETH L L L IBEMNTEFHEENDL XFHESE~ 12 &L,
TELRITRADELVENRD ] ZETHEIZARDELTWVD, 20O
(A THE - FEIEBICXFENESRVWESICT 57200 HIE
ThoreHExbN b, Fic, TWHWEFEFEFEHEF ) (Teaching Child
English) #ZE 4+ 281213, rEFE. OHE., MNeEROFERE
B W T, T4 HEFE ] (Toddler English) 75 [{# F #KFE )
(Childcare English), 2 # 5255 ] (Child English) £ To» — &
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DODNICBITD EiEFa2I 2= —3 3] (Communicative
English) CIFHER b HL2D . Z<0HEBAPREBE S TS (K
I, 2021a, 2022), EAAKRIZIE, Kil1 (2022) 2 X uid, /DFE
MR B A LE, RELHEFTORZETTLAICHT DT v —

FEICBW T, NP PFRETHELRR., & 78 CH 2 REH R
HE 2 WOFEEH THL] LT 2HREN-FLVWHKRE R T,
COBHBELTEZLONDZ LT MEBEAREORICEZEMAEL TV
DEMENENDY EBORELTEZHUTZEAHERVYE B -
TWLH 7D Th b,

Mz <, Kb (2022) ZEniE, IMRERTHLHHETH KFED
EE TIX, ALT R EDORA T 4 T A= —DRETITOND Z
EEPEATND ) 2 TR RkOoZTBREZELTHL, RERET
LYOHRTHLRBOEBH CIX . HFERNELEFHLONELT T
BWEEIFTAERZ ) LWIORERIZENRET N, —H T, T4H
HNOEFEOEBHZLEZATHTH REREPO EFFEOEB 2L AT
WRW ) 2ol THHERE T o REEOIEE) TIX., N OB OE
BNEZZATHTL, RERE TOEGEOIEE T, %hH R O i
BEOFBNEEZLZA TRV 2D, AiE TSR H#FH
TOHRHANBROEHMUEN BHETEZTNLOMESNAER AL T
W5, UMbz &nb, TEFEEFF] 2P0 Lt 9% KGER
BEWE] BT OHNEGE (KGE) HHONELREVICHEAE L.,
NTDHIEDBEBE ThHDLHEEZEZADLND,

35 48
B 15

w5 LM R & E R

w
i
T
=110

B 1. P BEEE BB ik ) R IR 0 LR

[ EGER AT ETHEEBRABFTEIOEL AL L T,
BB OFBEREICIS U HABRERILE LR TWLETH L, H
ST E.FEHEEOEBICTIELEZLO T AW LICEELYL Y

p=10)
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EMRUITHD, BHO1DELTHETOLNDZ T, X, B
BEORH TCOLMAMENRS . RETEREORE NN H 5 & FA
SHFROZREEZTEFEELIDV BEN TV D AREND 5 -
DTHDH, B, TH 53 (Interlanguage) (Selinker, 1972)
ZHBEL TVWDLINEI NPT  FEHEDNRNGLSHETH D HFEILFNGE L

EH) ZLEAHEMLU EMNICHFELZEALEVE>ICLTHD 2 L
XA T oM EIDPREELRVEDL, DEV . LAY LD
ERNTIEHERLS AL THROAY THRWY a7 &)
RFEMAHERDINE DR FEEOFEEWIZIS LA BREITET R
METhDLHEEZDLND,
FEREOFHBEMBIZIE UL ARIETITRBEBREE TR E KM
( Naturalness) @ #i /& 7> & . Implicational Hierarchy (IH)
(Jakobson, 1941) & Markedness Differential Hypothesis (MDH)
(Eckman, 19772 RICT 2008 %Y ThHD, BIEIEIRES L O
SR#R L DO~NLEEBTL2%E o ATHY BEIXSELEMN
¥ AR [#4% | (Unmarkedness) 726 S B AN RFEH 2~ T
(A1) (Markedness) ~ EH#HE T LF7EH T v 2 ThHo, 202
SxEIICTHE TEFEFTFF) TIEIH % (Segmental Features)
N5y HEi# (Suprasegmental / Prosodic Features) ~] & 817
THZLENRHEBEHNTHD EWVWS Z L2 b, Top-down D U R =
7 50 %, Bottomrup RO ODFNFEHEIZTHELLT W &
WoH Z ks, 5T X, Bottomrup XD U X = T IZEN
T, 6, Topdown KDL DOEEATHEWVWIIWNTH D, BIKW
Wik, M®IRM Y 2= 7 (Selective Listening) 725 Y A F U &
= 7 (Gist Listening) ~J] &¢BITT 52 & &5,

3. 2. WHEEFBRAFIELVEEENAFIEOMER

RSB A L TS RERBEE ORBA L e
B O EE BRI U BRI & A RO A S LT, ¥
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3,

&

FOFBICIELEBEREDPILBEL RS TWVWLIHTHD, 1 DIT1E,
BEAOMM T e ANRg o TWnWd, HEHEEFEHAFTIE] T,
[(FEIXLF2 %] L) o ReRhy, FEORICLFENN
AL ZOXFNbEWRZEMILIMAPEZSRAEINL TS, XX
FRRPNEFEZILS L TEERRIDNDIZENBERTH D &
EADND, MEFK - REZBRZHEBFICANT R XHEMBE R E DR
ARHBETEXFORMIILEARAANRTHDL, LALAENL, 20K
977t ATl I#BE ] (Rapid Listening) X° [ £ | (Extensive
Listening) . [# »V X L ] (Repetition) X ¥ ¥ K — A » 7 |
(Shadowing) R EiICiF@E 2w, TORERHEHALLTEIT L
HZLE. TXFORAl BPELTLEI LD THD, BEFENDE
AT 2P HERT XFNOEREZHMT 5720, MR L
BICHHBAKLELR>TLEI, Lo T, 207k ADRDITH
WHEELZHC ZERIEOABMWTHMT S Z LICELR W HE
EBHFAELTLES TS, EFFFEFFE] OFAALLIEF, BT
EHRBFICITEBEXH Y MO THEHWERETZRY FICTHZ LER
HETOHILO . ZOLRICERY TEN I DT HEL L TEST
DA DD, T TLEREOTH) 2B M D720 ICid, [5GH
EAY OMBALETHLL, Mt HEE2ETLTICL, TOREE
RENORYFICT LI L TCERZHEM T I2MON R ERD,

— T, WEFRBERABTE] CEH,.ITHEF>>K--4 7 X F2EK
SXF EWnWS T rERERY TXTFONAN] Z#ET DD,
HEHRORIZK - A7 AR AL, TOR - AT 2 b6 FEKZH
fg L, L7 ETXFICBITT 2N THD, M- 14T A FD
AT FNFERTEMBERTHEHLAL TS HFETHY  WER
SRR DH LHBRIETHDI  NFRTEECHELRANEZEM
ET LD TEFBEENLOXFHRESN]LWLWOMOLNPARTH Y,
XFEHGLIVOEFEAR/TNET T2 LB R L, TRHEXEGR
( First Language Acquisition) 2 3 \» T, Native Language
Magnet (NLM) (Kuhl & Iverson, 1995) % F b b, £#% 6 » A
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FCURBOEFABBRBRIZET IO FFAMP KRS L9 ICn
STHIO TXFHMNIHE KD Lo, THZSHEESW
(Second Language Acquisition). #fiC &% & - T E &5
(Phonetic and Phonological Acquisition) (23 W T, [ 4 HiH# |

F0b TBOHFE] OFPala=r—va i TEBBNELD
(Pennington & Richards, 1986)7-® . U X A ZADLHE THST v
YV EBEMIZLTWSEERADLDND, T2 KkicT oL, TK
mERY] TR TBEOEZND pHEiIFER~] EBITT 22 L B
ThdrlnwHr 2 &ithd, a5 T iEX, Top-down KDY =27
WIENL TS Bottomup RO LD EHEATHLEWVWIHIMNTH D,
BERGIZIE, TR NI A= 0 6EBRNY A= T~ BT
TLZEERD,

4 FRFEHABENOPHEEBHNEFIE~ OB 2 EERH
[ERES

TR mEFROBEEROATER & L TO/NFER - Sh#fE D
BEBREREFLEENR, LT NER -IHEOHBER LRE L
BEROBBEBEELTORZER - @FFPROABEKR LT &
Top-down D U A =2 7 |[ZHINL TH» 5, Bottom-up XD & O % &
A L. Bottom-up XD HL DICZENL T2 6, HFE Top-down D & D

BATDHIEDNHELERD, 2O TBEEEREZ —#HOEFEHNAF
Bl Lo MMAENS TR0 A>B o FE ] NEAD
BREFHELNWI ZLITRVED,

UEZRICLEBEE T oA R_BEIRA4DLIICR D,
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K4, BEBEREL - HEOXGFRAFTIE] 2R LEEE Tt X

VS

P&yt e N ) O 53 8 38 28 o)
F NS0 K IE D KA
FEEL A X FDORNE O KM

B N O RS
BN OEE L BB

MmO EHER ) O o 8 3R 2 D)
F % DR E o 7B

)

°

°

l

@ TAMOFREFENRE] (H5HEFEDH0)
°

°

l

®

°

o XL m THTHINDFBH

RADEHZTHELARI PO T ANMORGFEHNE] ~. TLTIA
MoRFENEL 2D THETORNEHN] ~L ) —HoOJN &
5, OTIx T@OHEHHFE] nhLooked, VAN ZA=07] TR
mOEFRBEEET LI L ZAFE LTS, RIZ, @TIE 58 # )
ML, OxEEx T, TBRWY X=07] TRIFDOHS
NAEZHET LI LEZAFET L, RBIZ. @TIX NEoHEIFE] B
fLoold, OLQEHEFAT, (VAN X=v7 ) TRFEOE
TN NEE2TMNT L2 L2zRELET D,

Ohyama (2021b)CiE., IREEGmAEZICLLEE —SEE 5
( First-language-based Second Language (Ll-based L2)
Acquisition) DN EFR I, FEFEHENPHE > TV DL FELFTEH IR
ELT HBEHEFETITOERBZABRELT LI LA RYTHDL LM
RrehTwnd, MEIniE. TEEAEW] & THE _SEE 5w
BT L2HUAEMERNPOREA DL, THWHEEBREFIELE] &
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(W HFREBRABTE BT 2BEUAEHE R TERE 2R —E#
EHEHRABE I Z2BETHIENRUTHLENI ZLITEND,
LAMIIZIE, BAANEBFEEZ2HRELEBE -RBELEERDOY
AABTCOLIFARAINLIRETFE SNV RIZAT TY —fL
EExHELT D2 EREELWVWEEBZOND, RER LT, KEGE
WO ZEEDPETHARBLES  TWVWDLLEMRT L E FEFHD
[## M) (Economy) 2 L 720 &E5, IIREME] RZLWE,

KNESHELETHBLITERDZ EZHBL. 02D 100 X TE2F%H
DMBEHENELCTLES, MG, TREM] DENLTHL L. HER
SO —HPEELU TSI ELEIRLCTH S EHKTE, 30 b
0o 100 ETEFEERT DL ERDED, IRMITFEET D
CENAETH D,

[t B> M1 K% ) (Contrastive Analysis Hypothesis: CAH)
(Wardhaugh, 1970) # R % & + 5 [ H % lk #& ] ( Comparison
between Japanese and English) 7> 5 LA & FHE S 2 818 L
FRAETIRMEE T HERAIRMNE EZOEDOEGET TR LEL
b, TDH, ETIIAARGELKFLO [HHFEH] (Phonetic
Distance: PD) (Ohyama, 2021b) % BT 5 Z & %Y Th 5, fi
21X, BAREBEO ZITEIFEFONNCIZELS . EFEO [T 1Tz W,
HEFEXLEERECTHIEIZEHMO L, BFITMHEL WD, BARA
REEFHEFICL o TE, RFEONIFRAMAEETR VR, KO ([r]
TR EEZOEBERLELRL  ZOHEBELTELLND Z L
T, KEONZ B AFEO IITE CEALE AT, EFEOlE LT
RBLTLox2AREERHDL, L2rLeRNS, EHEO]Z AKX
MO E CEAESGAIE. HEO]lE L TR EE T ITEFE (L
ELTR#FELTCLEI>ABELEGE V. EHLHBFVWHEZICLID T
T7—TEHLON, MIHEFHEMLTHELARVWEAICIE, HFOME
BLICEXZ2BERZALODERITIGELAL MM, Z#FEFTEMLZ2VA
BKNPMHFIZLDLoTLEIAREBEZHO TWLHL O HFORE K
LICED2HERZALIEBITIHFEOAZVWVSEERAELCTLEY>, 2 2

\Dm 8

e o

10
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BFEalazl—vary FOBRERAEBMRAOALEEX LN,

5. ¥& o
[ ZEEEGERBEFE] & HEEBERABTE] ICBWWTED L)
WEFFHEBRERNBEETCHAONEZRE L TCEX - HEA» 61T

=
[ EiENOBOEE A~ BN, HELAPD T TEOEE» D EHHE

I RNELINE, A TREEEOZREERICIS U - B BRENEE
ERDBETEHFEETOFMICISUEBEBENSEEL D, X

BB ARE-EOEBRBEE LI REALERE R TY)
FRBHRATENOTERBRATE~NIOBITEZHAET 2 & . 1#
NEiFRSSHESBOSER I OMBE T o e ANABN R ETFEHE L
YD,

Mz T, THEEBH/EFE] BV TIE, NEROBEER %
Bzl o, RO BERK., B LER., THhZ N TS E
B O(EEE) WWEIOMNEBEMNTZMYY T oL EESEBA LN, S
HEeRERAKALEBEZ EDREICBWTHRKETH D Z &n
5. SHEE & RBERCTOSNEGE (KFE) IHE OAEA T DL T 1
X, REZLEC LR TONEE (FEFE) WHONMEMN T HELT 52
LEE XD

SHOPFER - @mEFROBBEENK & /NFK - HERE OB 'K
EhRBLEERCTCOEEMZBR T 2OCE. KRG THHFE.
IH. MDH. NLM. L1l-based L2 Acquisition., CAH., PD # & & L
S0, AN E L, HEL TS LERND D, AW IED ik
WEBO THERFERABIE) & TNELRBEREETIE] ~0FLHI
HCTEor &2 5,

% & LIk
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PRACTICE REPORT: TEACHING GLOBAL ENGLISHES IN THE
CLASSROOM

Taeko Shibasaki

Kanda Institute of Foreign Languages

In recent years, the terms World Englishes, Global Englishes, and English as Lingua
Franca have gained recognition in the English teaching community in Japan.
However, while teachers and students envision themselves using English to interact
with people who use English as an additional language in the future, many of the
actual English classrooms still teach English, adopting inner circle group language
models such as American or British varieties of English (Harris, 2012). The author
considers English classrooms that are designed under the Global Englishes
principles, which actively use non-native English speakers’ English as the language
model, have the power to elevate the authenticity of language learning, facilitate
students’ engagement with Global Englishes, and enhance their intercultural
communication skills for real purposes. In April 2023, the Kanda Institute of Foreign
Languages (KIFL) launched a new course, Global Eigo. In this practice report, the
writer first articulates the rationale for incorporating Global Englishes perspectives
in today’s various English educational settings, including KIFL. Then, an overview of
the course, materials, and activities implemented throughout the course are
provided. The paper also reflects the writer’s experiences as an instructor of the
course. The paper is expected to provide implications for other teachers who seek

to incorporate global Englishes standpoints into their classrooms.

INTRODUCTION

Recently, the idea that English is an international language and the fact that people who
speak English as a second or third language outnumber native English speakers has gained
acceptance among both educators and learners in Japan. Meanwhile, many scholars have
articulated the benefits of incorporating concepts such as Global English (GE), World
Englishes (WE), and English as lingua franca (ELF). GE is the general term that describes the
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spread of English. It encompasses the ideas of ELF and WE. The term WE refers to the multiple
variants of English that are spoken across the globe in various situations. It is represented by
Katchru’s three circles. ELF has its focus on communication. It regards that languages change
through conversation. Speakers change their language to suit their needs. (Galloway & Rose,
2015; Kirkpatrick, 2021; Kamiya, 2008). It is now widely accepted that they are effective in
creating an authentic educational environment and addressing the future needs of Japanese
students. It is also well documented that students' general idea of WE, GE, or ELF increases
their motivation for learning. (Matsuda, 2003). Although awareness of these concepts has
increased notably, traditional teaching methods using native English speaker models persist
(Harris, 2012).

With evolving demands to regard English as a lingua franca or international language, in April
2023, the Kanda Institute of Foreign Languages (KIFL) responded to these needs by launching
a new course called Global Eigo (Englishes). The course was designed for students majoring in
Interpreting and Translation. The two-semester, thirty-week course aimed to enhance
students' awareness of English varieties and expose them to different cultures, histories, and
current events worldwide. Throughout the course, students were exposed to diverse English
accents from twelve countries: India, Korea, Egypt, and others. Based on student surveys at
the end of each semester and reflective writing assignments after activities it is evident that
the course content positively impacted students' perspectives on different English varieties
and cultures, including people's ways of thinking. One of the students in the course wrote in
her reflection on the interview:

[ think it is good experience for me to listen Filipino accent. Actually, | don't like accent
by no native person, but I know if | want to learn English and if | want to go abroad one
day, | have to learn a lot of accents by not native person. Thanks to this class, | had an
experience that learning not native person English. | think | need to learn about a lot of
accents in the whole world (Student 1, 2023).

This paper aims to reflect on the course, introducing the course content, procedure, and some
activities incorporated during the class. Additionally, it provides implications for teachers
interested in incorporating the concept of Global Englishes into their classes.

RATIONALE

The terms Global Englishes (GE), World Englishes (WE), and English as Lingua Franca (EFL)
have gained recognition in English learning contexts worldwide (Galloway & Rose, 2015;

Kirkpatrick, 2021; Pan et al., 2021). Japan is no exception. The figure below shows a summary
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of each terminology, GE, WE, and ELF (Figure 1.)
Figure 1.

A Brief Summary of the Terminology, World Englishes, Global Englishes, and English as Lingua

Franca cited from Rose and Galloway, 2015

Global Englishes World Englishes English as Lingua Franca
(GE) (WE) (ELF)
GE is the umbrella term for WE is a term used when ELF showcases the use of
the spread of English. It focused on varieties of English among speakers of
includes the concepts of WE  Englishes spoken in different  different first languages. It
and ELF. areas or contexts around the  views communication as a
world. It documents the more dynamic and fluid
distinct phonological, process of linguistic
lexical, grammatical, and adaptation where speakers

pragmatic characteristics of  adjust the language in
national variants of English.  response to the demands of
Represented by Kachru’s the situation.

Inner, Outer, Expanding

Circles, Three-circle models.

Though many students and teachers nowadays envision international settings for the
practical application of the target language, many classes still use native speaker models. In
reality, such speaker models are only achievable for some Japanese learners and affect their
confidence and motivation for learning (Harris, 2012). Non-native English teachers also do not
benefit from “the old native speaker dominated framework” (Phan Le Ha, 2021, p.43) as it
pressures teachers to sound like American or British models (Harris, 2012).

In addition, according to Rose and Galloway (2015), because English is linked to globalization,
English language contact is taking place on a global scale, not necessarily with native English
speaker intervention. Therefore, language teaching that uses a native English speaker model

could beirrelevant.

Considering the scholarly literature, teaching English under the GE umbrella has great
benefits for students and teachers in Japan in that it provides meaningful goals and
classroom settings that respond to students’ future needs, making the most of authentic
human resources such as Japanese English teachers or other multilingual teachers
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(Kirkpatrick, 2021).

In implementing the concept into actual teaching, Kirkpatrick (2021) summarizes five

principles to be applied in designing English classes in East and Southeast Asian contexts,

including Japan. These principles are illustrated in the following table:

Figure 2.

A Summary of Five Principles for Designing English Classes in East and South East Asia

(Kirkpatric, 2021)

Principle

Description

1. Intelligibility over Native Speaker
Model

Communicate intelligibility as the linguistic
target. Skills to negotiate meanings are more
important than imitating native speaker
norms.

2. Intercultural Competence

Target intercultural competence. Provide
information to understand the cultural
background of likely interlocutors.

3. Multilingual, Trained Teachers

Employ trained, multilingual teachers.
Students' goal is to interact successfully with
English as a Lingua Franca (ELF) speakers.

4. Appropriate Learning Environment

Create realistic and relevant learning
environments. Place students in areas where
English is naturally used as a lingua franca
rather than sending them to inner circle
countries.

5. relevant Assessment

Align assessment with the local curriculum
and testing framework. Ensure assessments
are relevant to the students' actual language
use and learning

context.

As shown in the table, the principles emphasize intelligibility over native speaker models,

targeting intercultural competence, the importance of trained multilingual teachers, realistic

and authentic learning environments, and relevant assessments aligned with local curricula.
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OVERVIEW OF THE COURSE

In April 2023, KIFL launched a course, Global Eigo. The course was designed for students
majoring in interpretation and translation. Forty-eight students took the class, which was
divided into two classes according to their TOEIC scores. The course was completed in two

semesters.
Course Objectives

The Global Englishes Course at KIFL aims to enhance students' awareness of English varieties
and expose them to different cultures, histories, and current events worldwide. The goals of

the course are:

1. Students will be able to appreciate the diversity of English.
Students will be able to recognize the different accents and expressions in English in
different countries and regions.

3. Students will be able to gain vocabulary and expressions.
Students will be able to know the different cultures and histories.

5. Students will be able to discuss current events around the world.

Course Structure, Activities, and Materials

Overall, the Global Englishes course's main highlight is its emphasis on giving students rich,
immersive experiences that broaden their linguistic and cultural perspectives. Therefore, the
main components of the course included the following parts: (1) Exposure to English varieties,
(2) cultural immersion, (3) discussion and speaking activities, and (4) reflection on learning
and finding.

Exposure to English Varieties

The course adopted a textbook, World Adventure (2011), published by Kinseido. The textbook
features fifteen countries. Each chapter focuses on one country and offers two online videos
in a chapter. The first video introduces some interesting facts and histories of the country, and
the second one is the interviews filming of local English speakers. Through the textbooks and
supplementary materials, students were exposed not only to different cultures and histories
but also to different accents. Other than the resources offered by the textbook, the teacher
used YouTube videos and other online materials, such as “Kanda x TUFS English Modules,”
which offer natural daily dialogues on various occasions in different accents, and “Listening
Practice in Real English,” managed by Kawashima (2020). The website introduces the listening
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questions from the National Center Tests for Admissions. The website is designed so that
students get to answer the questions online by listening to the original test recording and the
reproduced recording by non-native English speakers.

The tasks given to the students using the sound materials were meaning-focused exercises
and answering questions about the content of the discourse. In other words, their focus was
on receiving the meaning (Nation & Newton, 2009). The goal for such activities was that while
students focused on the content, they encountered some challenges in comprehending the
main idea of the utterance and, hence, noticed the varieties of pronunciations. However,
when the expressions or words used by the speaker were considered worth being focused on,
short sentences were asked to be transcribed. The students usually completed the tasks in
groups or alone.

Cultural Immersion

One of the course’s two main objectives, alongside exposing students to linguistic diversity,
was to expand students’ cultural awareness. This aspect of the course was intended to enable
students to understand and appreciate the cultures, histories, and current events of the
countries where English is spoken, which could lead to effective communication with people
from different backgrounds (Kamiya, 2008).

The course utilized the textbook to get the target country’s cultural information. However,
besides the textbook information, the course emphasized the pre-learning activity called the
Country Report. A set of two-week classes focusing on one country started with students’
mini-presentations, Country Report about the culture or language research of the target
country. Students prepared for the class by researching about the country they were learning
and bringing it to the classroom. In the classroom, students were assigned groups and
introduced their research to the group members. In this mini-presentation, students were
instructed to include an aspect of the culture or language they were interested in as well as
why he or she was interested in the topic. To encourage students to broaden their research
horizons, they were informed of “The Flower Model of Culture” (Dormer, 2016), which
describes the level of culture regarding visibility and changeability. It is the concept to remind
the students of the classification between visible cultural characteristics, such as food,
national attires, festivals, and language, to name a few, versus hidden cultures, such as
beliefs, histories, and values. It is the concept to let the students think about what aspect
could have more influence on communication. It is essential to give implications for students
that such subtle, unseen cultural standards may not always come through in casual
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interactions. However, they significantly impact how people perceive things, which could
affect communication. (Dormer, 2016)

Speaking Activities

For students to practice speaking the language and to convey their thoughts and ideas,
several speaking activities were incorporated during the class. The first opportunity was the
mini-presentation, Country Report. As described above, students shared an interesting fact
about the target country in this activity. Prior to the in-class presentation, students prepared
by researching the country and were asked to create a slide with a picture of the topic. Then,
in the class, in a group of three or four, students shared their research by showing the picture
to the group members. Depending on the time constraint, students typically presented to two
different groups to add fluency through “repetitive production of the same material” (Nation
& Newton, 2009, p. 9) and gain more knowledge about the country through the presentation
by peers.

Secondly, the listening task using the interview material from the textbook was completed in
a group effort. The speaking activities in the group to complete the task allowed students to
become active participants, sharing perspectives, knowledge, and skills within the group to
answer the teacher’s questions about the interview.

Other than the activities mentioned above, pair activities to answer comprehension questions
in the textbook, reading activities, and vocabulary checking were incorporated to maximize
the students’ opportunity to speak and negotiate in the target language for real purposes.

Reflection on learning and finding

Students were given opportunities to write short reflection paragraphs after major activities
to reflect on and assess their learning. The reflection was designed so that students could
reflect on their language learning and the content of the material used. In the paragraph,
students typically mentioned the vocabulary or expressions newly learned and the culture,
history, and different ways of thinking and pronunciation that impressed them.

Class Procedure and Interview Assignment

When learners study Japanese, a common approach is to study Japanese culture. The same is
true if the target language is Korean or German. The classic approach to teaching culture in
language studies is to teach the culture where the language comes from. However, seeing
English from a Global Englishes standpoint, English no longer belongs to just the U.S. or Great
Britain. Therefore, there is no ultimate reason to simply focus on the cultures of inner-circle
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countries (Harris, 2012). The course was scheduled to learn about different countries based
on this rationale.

Class Procedure
During the course, two classes were spent for each country. Below is the overview of the
two-week class procedure. (Figure 2)

Figure 3
A Typical Two-Week Class Procedure

Week 1 1. Introducing nationality adjectives and nouns of the country
name.
Country Report (mini-presentation)
Basic information about the country
Reading activity using the textbook
(1) Pre-reading activities

e Warm-up Exercise

e Vocabulary Exercise
(2) Reading activities

e Skimming

e Comprehension questions
(3) Post-reading activities

Students discuss the main ideas presented in the reading
passage.

(4) Understanding more about the country through videos
e Vocabulary Preview
e Getting the mainidea
e Focusing on details

Week 2 1. Vocabulary quiz from the previous class
2. Listening Exercises using the textbook
e Listen to the “Personal Interview” as a class.
e The teacher presents questions regarding the interview
e Students complete the task of answering the questionsin
groups.

3. Reflective paragraph writing
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4. Additional Listening exercises from websites

Interview Assignment
After fifteen weeks of learning about different countries, cultures, and Englishes in the course,
students mainly followed the same procedure in the second semester. However, in addition to
the tasks and activities they had been working on, a group collaboration project called
“Interview Assignment” was added for the latter fifteen weeks. The Interview Assignment was
planned to offer an opportunity for the students to get involved in interviewing any individual
who speaks English as an additional language. The assignment was mainly completed outside
of the classroom. The assignment components that students worked on in groups were

1. theinterview plan,
conducting the interview with recording,
creating a transcription of the interview,
writing a description of the interview setting,

gk W

writing a description of the interviewee and

6. reflection on the whole assignment experience.
In preparing interview questions, the teacher set three questions, and students were required
to ask three original relevant questions that could be interesting to bring into the class.

OUTCOMES AND REFLECTIONS
Student Reflections

Awareness of Communicative Skills
Following the Interview Assignment, a student wrote in her reflection:

Itis interesting that the person we interviewed was not perfect with grammar, although
his confidence was really convincing. | could understand what he was saying and
meaning, and that made me realize confidence is more important than grammar skills
(Student 2,2023).

As seen in her reflective paragraph, many students expressed similar implications about

grammar knowledge in actual conversation in their reflections.

Despite a few grammar mistakes, | found her story very engaging. | guess she spoke
from the heart. Therefore, | have learned that it is important to speak in a way that
shows a person’s personality than grammar and correctness (Student 3, 2023).
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“l also realized that when speaking English, it is more important to try to communicate
than to use grammar.” (Student 4, 2023)

“I thought that the best way to learn English is to actually communicate.” (Student 5,
2023)

An implication such as these shows that students felt the interviewee’s confidence or
willingness to communicate through the interview they conducted. An awareness such as this
benefited the students as they could relate to themselves as learners of the same language.
Also, it is notable that students naturally learned strategies to improve communicative
competence through the tasks. Experiencing an interview with an English learner, students
implicitly learned that learning a language does not mean just acquiring vocabulary and
grammatical knowledge but that there are knowledge and skills to be learned to actually use
the language, which is the vital essence of communicative competence (Kamiya, 2008).

Awareness of English Varieties

Besides the communication strategies mentioned above, many students commented on their
notion of English varieties.

“I thought it was interesting that there were accents from various countries, just like
there is a Kansai accent in Japanese.” (Student 6, 2023)

| learned from an interview that the accent is so different from other countries. Also, |
found that Filipinos have a unique accent compared to other countries’ English. ...|
think the most significant of my interviewee’s responses is to speak with international
people in English (Student 7, 2023).

From their reflections, it is apparent that although understanding different pronunciations
took work, many students were receptive to English varieties, which links to the ultimate goal
of conducting a course designed under the GE concept.

And | find the reason why many Chinese people can pronounce English well. He said
some Chinese pronunciations are similar to English. So this makes Chinese people easy
to pronounce. But | thought the “v” pronunciation was difficult for him. | guess there is
no pronunciation like “v” in China. Moreover, “th” is a little weak to hear clearly.
However, his way of speaking is frequent (fluent). | feel that the number of teachers who
are from China will increase in the future (Student 8, 2023).

The last student's comment shows that he regards his interviewee as one of many English as a
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foreign language learners and reflects on how his interviewee’s mother tongue affects his
pronunciation. The noteworthy point is that the student respects how fluent his interviewee is
and implies the possibility of multilingual teachers from neighboring countries teaching in
Japan in the future which exceeds the contemporary notion that native English speakers best

represent English.

“There were words that were difficult to understand, unlike the American English that |
have heard so often all the time.” (Student 9, 2023)

Traditionally, in Japan, teaching pragmatics is limited to how English is used in North America
(Harris, 2012). Therefore, as students engaged in a listening activity using Englishes spoken in
India, many showed confusion about the way that the speaker used certain words as they
were interfered with by their privileged knowledge and “pragmatic expectations”(Harris,
2012)

Awareness of Culture
Some comments about cultural engagement through the interview were:

l interviewed my friend throughout this task, | could really enjoy it. Our mother tongues
are different from each other but | realized that we could communicate and learn about
different cultures with English....I want to know more about cultural differences from
now on (Student 10, 2023).

| enjoyed this interview. I’'ve never done this kind of thing before, so it was interesting.
On the other hand, our interviewee had a pretty strong accent, and it was hard to listen
to it. She said, “ the difference between Japan and the Philippines is ‘people. The
Philippines are very loud and very expressive of how to feel.” These are completely
opposite from Japan (Student 11, 2023).

Harris (2012) emphasizes that the multicultural approach to teaching English cultures
involves students using English to explore the various cultures of people who use it. These
comments tell students were able to learn about different cultures that align with his idea,
which is one of two pillar course objectives.

Teacher Reflections

Though students understood their potential needs in English lie in the outer and expanding
circle area (Kachru, 1996), many students seemed to have never been taught or had a chance
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to put thoughts about it explicitly. During the class, the author shared her experience of
studying TESOL in America with many other American classmates and asked her students to
think about the possible needs or contexts for TESOL teachers in the US. After some
discussions, many students seemed surprised to be reminded that people, even in the United
States, learn English for different reasons. Explicitly or implicitly, the author believes in the
English as a second language (ESL) and English as a foreign language (EFL) distinction to start
with; the knowledge about the concepts WE, GE, and ELF helps them see the real needs of
English in the real world, which impacts students’ motivation for learning English (Kirkpatrick,
2021).

As been articulated, the course was the first attempt. During the limited preparation time,
after choosing a textbook that the students could rely on and selecting the main two activities
for building students’ cultural awareness, the Country Report and English variety awareness,
listening to non-native English speakers’ speech activities, and the Interview Assignment, the
rest was planned and adjusted as the class went by. However, looking back on the course
through Kirkpatrick’s five principles of the EFL approach, the author believes she was able to
design the course activities so that students can focus on intelligibility, not the strict language
forms or correctness, and enhance the students’ input and output during the class (Principle
1). Also, though not detailed, class material was able to provide basic information necessary
for intercultural competence (Principle 2). As one of the Japanese English teachers, the course
was filled with authentic and relevant moments to share both successful and unsuccessful
interactions with ELF speakers of her own (Principle 3).

CONCLUSIONS

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) has long
advocated education to develop communication skills. Many scholars have pointed out that
Japan needs to respond better to this advocacy (Shibasaki, 2023). As mentioned, the rationale
and necessity for English language education in Japan lies mainly in a global society where
people from various backgrounds communicate and exchange information in English for
business, academic, and other purposes. It is undeniable that for many learners in Japan, it
makes sense to envisage using English in an international context and construct strategies to
achieve their objectives there. Therefore, language education that successfully fulfills this
objective is considered meaningful, teaching English through the lens of Global Englishes,
World Englishes, and English as Lingua Franca.

In Japanese English classes, there is still a substantial weight on correctness, with a focus on
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grammar. As Harris (2012) argues, many teachers and students still tend to chase native
speakers’ language, which is an “impossible dream.” (Harris, 2012, p.25). As he continues, it is
high time for Japanese English education to function, making most of the time, money, and

resources.
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USE OF CANVA SOFTWARE AS ALTERNATIVE APPROACH FOR
BRAINSTORMING TOWARDS EFFECTIVE LANGUAGE LEARNING
FOR EFL STUDENTS IN JAPAN

KATRINA C. VINLUAN
Kanda Institute of Foreign Languages

ABSTRACT

Traditional brainstorming, primarily using Q&A format in EFL classrooms, does not
meet the learning input needs of all types of learners. This paper explores a two-
fold alternative approach using: (1) Canva, as a collaborative brainstorming tool;
and (2) Instagram as a supplementary vocabulary log to contextualize language
learning. Canva can be used for creative cognitive autonomy—said to play a
significant role in “improving students’ proficiency in a second language and
establishing their own learning cycles which guarantee their learning throughout
their lives” (Kaneda, 2022, p.1). Canva and social media vocabulary log encourage
brainstorming towards creative thought—nurturing higher order thinking skills
such as problem-solving, critical thinking, inferencing, and comprehension. The
two-fold approach also allows a form of brainstorming that nurtures connections
and opportunities to share ideas with peers. This study further explores the
effectiveness of brainstorming for language learning, and how with the aid of
Canva and Instagram as tools, it could improve student performance—under the
premise that it resonates with all types of Visual-Auditory-Reading/Writing-
Kinesthetic (VARK) learners. Twenty-seven EFL students enrolled in an Ideas &
Opinions Class at the Kanda Institute of Foreign Languages were involved in this
study. At the beginning of the term, students assumed an English name and
decided on an English personality (model persona) to mimic. Canva was then used
as a tool for a collaborative brainstorming activity, specifically targeting perceived
vocabulary acquisition—students used their model persona’s English “key phrases,”
produced content in one shared Canva link, discussed the selected vocabulary use
and context, and kept an English vocabulary log via Instagram—for concept
reinforcement. New vocabulary comprehension and retention were then evaluated
via a student feedback survey and speaking test. Six-week observational study
results showed improvement in vocabulary acquisition among students.

INTRODUCTION
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The daily exposure of young learners to multimedia avenues, especially with social media, has
created an affinity to familiar visuals that capture their interests. Aesthetics and typography in
curated feeds of media personalities, the addiction to catchy visuals and one-page stories, have
preconditioned learners to instantaneously connect to presentations tailored to their area of
interest. Canva, a design software, has enabled content creators to generate these memorable
visuals appealing to communicators, especially among the social media-savvy learners of the 21st
century—showing the evolution of “engaging content” for many. Meanwhile, in the classroom,
although traditional blackboard visual aids have been replaced by the intervention of more
catchy media such as PowerPoints, Google Slides, videos, animated flashcards, and online quizzes,
some aspects and approaches in the classroom, particularly in language learning, remain
unchanged. Traditional Q&A Brainstorming (where a teacher verbalizes a question, then students
shall answer), as a common warm-up activity, has changed into various modes of implementation.
Pair work discussions, Google Classroom shared questions and comments, Kahoots, and Quizlet
flashcards have been alternative methods to introduce lessons. However, these avenues may
have not fully considered resonating to all VARK learners at the same time of implementation.
Some methods appeal to the Visual Learners only, some to the Auditory or Kinesthetic Learners
only, some to the R/W Learners only. Also, these existing alternatives may not have considered
the natural inclination and interests of young learners of today. Canva in language learning may
fill the gap within the current alternatives to brainstorming approaches.

LITERATURE REVIEW

Brainstorming in the Classroom for EFL Learning

Current Methods of Implementation in Classrooms

There are established merits associated with brainstorming that have been part of the learning
processes in academic and corporate institutions for decades. In a recent study by Al Masri and
Smadi (2023) involving 240 elementary grade English class students in Jordan, creative problem-
solving performance in English (specifically fluency, adaptability, and originality) proved
statistically more significant for students who study English language via brainstorming, than via
conventional methods (or expository teaching, which presents new information and language
concepts through didactic approach). There is also a recognition of the paradigm shift in
teaching—specifically the use of online-administered learning tasks as a necessity to implement
brainstorming. Bender (2023) also stresses an existing divide between the expectations and
practices of digital native learners vs. digital immigrant teachers—leading to a recommendation
of adapting teaching methods towards online collaborative learning to engage students and
foster deep learning. This means that while interactive brainstorming (teacher-to-student Q&A),
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as a practice, has been recognized as an indispensable mechanism to encourage learners to think
innovatively, there are unmet expectations among learners belonging to the digital native group,
coming from the Millennial Generation (born in 1981 to 1996) to the Generation Z (born in 1997
to 2012). One angle of brainstorming that has reaped positive feedback in the academic
community is the idea of the “participative technique,” where student interaction trumps over
self-generation of ideas. This way, no “right” or “wrong” answers occur in brainstorming, which
reduces learner anxiety (McCoy, 1976). Relatedly, the innate tendency of Japanese learners is to
be perfectionists, which is culturally ingrained, as evidenced in the concept of “kodawari,” which
loosely translates to “only perfect is done.” Imperfect state is said to cause hypersensitivity,
believing it is something “not accepted by others” (Doi, 1961). Hence, an opportunity to express
thoughts without fear encourages communication, promoting practical usage of words in
speaking and listening form, instead of the traditional word memorization to pass exams that
measure proficiency like TOEIC. This means that participative and collaborative brainstorming
opportunities could be more beneficial.

Brainstorming Approach that Resonates to All Learning Styles

The long-standing research on the VARK model of learning styles by Fleming—how Four Types of
Learners process information—Visual, Auditory or Aural, Reading/Writing, and Kinesthetic (Tomic,
2023), also proves to be a strong rationale for utilizing a brainstorming approach that allows
varied learner types to process and acquire language-learning related knowledge.

While the use of VARK to categorize learners as one type over another is highly contested, there
is substantial support for the use of VARK styles in adapting modes of instruction in the classroom,
to effectively instruct students. Lehman’s research underscored how kinesthetic learners
preferred hands-on activities, how read/write learners preferred writing assignments and
independent study, and how aural learners preferred group discussions—showing how
educational activities contribute to student engagement and reception to learning instruction
(Lehman, 2019). In traditional brainstorming, a teacher asks a question verbally for all to hear—
aural learners get the upper hand. In contrast, the other learners fail to receive input via the
mode of instruction they naturally resonate with, which could limit their processing of
information, affecting their language learning process.

Dunn’s research considers the awareness of learning style for the purpose of using it as leverage
for teachers—for them to determine practical approaches in the higher education classroom. In
his research, which is used as the baseline rationale for this explorative study, he underscores
that a learning style is the method by which students begin to concentrate on, process, internalize,
and remember new academic information (Dunn & Griggs, 2000). It is also important to consider
VARK-adapted approaches, specifically their use alongside multiple modes of input for classroom
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instruction (based on the multimodal theory of learning), integrated with the use of technology
to strengthen skills acquisition. Using combined theory approaches for instruction has reported
significant learning achievement and positive learning process perception among EFL classes (Lee,
2019).

Digital Tools for Language Learning

Defining Language Learning

Language learning is a multifaceted concept. For this study, language learning is focused on
vocabulary learning but beyond the usual rote memorization. Vocabulary learning is based on
theoretical frameworks and components of language learning strategies, which could be
cognitive, metacognitive, and social/emotional strategy (Yongewi & Li, 2017).

For this study, vocabulary learning is defined as the ability to acquire new words, and use them
in an original context, explain them to another person, and recall them for a later use in real time
or impromptu conversation.

Modern Media for Language Learning

In the contemporary classroom, technology has been used to increase enjoyment and spark
motivation among students (Pazilah et. al., 2019). One case study even highlights how the use of
Instagram as a tool to enhance learners’ speaking skills and motivations, resulted in a
substantiated speaking proficiency level among low-level English students in Malaysia (Azlan et
al., 2019).

The concept of brainstorming using internet-aided tools is not new. In the 1950s, Alex Osborn
already predicted and coined the term “electronic brainstorming,” defined as the use of modern
technology tools such as email, chat rooms, group support systems, and other various tools to
facilitate the brainstorming process, and help individuals share their ideas, and build on the ideas
of others (Dhawan, 2022).

Using Canva Software to Teach Writing in College
In a study by Jumami (2021), Canva is used to teach writing to EFL Classroom learners. They
had a favorable opinion of using Canva for creative writing, citing the program as a tool to
enable learning English to be easier, more enjoyable, and more motivating for the students due
to its user-friendly and visual-attractiveness-factor.

On top of increased motivation in learning and participation in assigned tasks, Liku affirmed how

writing structures and idea development are achieved through Canva in the classroom (Liku,
2019). Smaldino underscores how Canva in the classroom can be used to: “produce concrete
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abstract ideas, encourage students, offer direct attention, repeat material, remember” prior
knowledge, and make learning more interesting (Smaldino et. al., 2015). Canva has been a
tested medium for engagement in the classroom. Using it in a more collaborative approach,
suitable to the Japanese learners (who possess a collective mindset), may prove to be even more
useful.

Canva for Teaching Vocabulary

Vocabulary is essential to effectively communicate, and language learners need a continuous
increase in vocabulary to communicate ideas clearly and fluently (Zewdu, 2020). Without a strong
vocabulary foundation, students are not able to express themselves. Conversely, with ample
vocabulary, they could comprehend text and participate in multi-topical discourses, leading to
enhanced reading comprehension, language skills, and academic achievement (Waring & Nation,
1997).

While strategies to organize ideas and opinions, or steps to create impactful presentations can
be taught in class, vocabulary acquisition remains heavily dependent on self-directed learning.
Empowering self-directed learning, thus becomes pertinent for skill development. To achieve this,
strategy instruction is considered an essential part of foreign language programs. Strategy
instruction could be implemented by demonstrating a how-to approach in picking up vocabulary
from random accessible sources, establishing criteria for selection of useful vocabulary, and
demonstrating the use and application of new vocabulary in a way that causes most retention—
all using the preferred tool such as Canva. Gu & Johnson (1996) identify metacognitive, cognitive,
memory, and activation strategies as means for vocabulary instruction.

Canva may fill out some missing gaps in classroom-based language learning as it facilitates
student-centered learning, especially when the use of Canva is participative, and permits
interaction and immediate feedback. The availability of templates also provide English learners
sentence prompts supported by meaningful visuals that permit a text-and-graphic congruence,
contributing to faster word associations, in a similar way young children learn from flashcards.
Using the theory of constructivism as a baseline for the use of Canva for learning, Delfiana (2023)
proved how Canva facilitates construction of vocabulary knowledge by students, through hands-
on activities and creative expression. Constructivism, after all, rests on the premise that
“knowledge is not absolute but constructed through interactions with others, communities, and
environments. In this situation, the teacher facilitates student engagement by making learning
an active process” (Harasim, 2018, p.12).

The use of Canva to teach vocabulary, supported by interactive opportunities, considering the
objectives of brainstorming, supports concepts on language learning and constructivism. Also,
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recognition of the VARK learning styles among language learners serves as the motivation for
using a multimodal learning approach in this explorative study.

METHOD

Participants

In this exploratory study, 27 students from Kanda Institute of Foreign Languages, undertook the
Canva-aided brainstorming in their Ideas and Opinion (1&0) classes. These students come from
two different level classes with varying English proficiency. Prior to this study, all students have
previously used Canva in other EIC (English for International Communication) classes primarily
for creating posters, followed by producing class projects, and occasionally for language learning.
Meaning, students have some level of familiarity and adeptness with Canva.

There were 14 students belonging to a Level 3 class, with an average TOEIC score of 450. Normally,
these students were able to comprehend questions with the support of written text. They were
able to respond to questions with the help of sentence patterns, and repeated step-by-step
verbal instructions, all supported with written instructions on Google Classroom. Occasionally,
some students required Japanese translation by the teacher, or they would often translate
written instructions on Google classroom, with Google Translate. It was unlikely that they could
process verbal instructions and pick up words and meanings at a normal speaking pace, without
visuals and text support. All students were native Japanese.

There were 13 students belonging to a Level 2 class, whose members have an average TOEIC
score of 550. These students were able to comprehend questions and respond on the spot,
although sentence grammar would need correction. These students could comprehend
guestions without the support of written text. They were able to respond to questions on their
own and could pick up verbal instructions at a normal speaking pace. Although written
instructions were provided via Google classroom, Level 2 students need not refer to these, and
could directly respond to questions and instructions provided verbally by the teacher. These
students did not require Japanese translation by the teacher and were not dependent on Google
Translate. They were likely to process verbal instructions and pick up words and meanings at a
normal speaking pace, without visuals and text support. Occasionally, they would request for
clarification or alternative English words to check comprehension and confirm their
understanding. Most students were native Japanese, except for one student from China and one
from Vietnam, who were both proficient in Japanese and accustomed to Japanese life and
collaboration with Japanese classmates.
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Preliminary Task

At the beginning of the school term, a “Find Your English Name” quiz was provided by the teacher.
Each student received an English name, then he/she chose a notable celebrity personality who
possessed such an English name. For example, a student with the English name of “Olivia” picked
“Olivia Rodrigo,” an American singer songwriter and actress, aged 20 years old. Male students
were tasked to select male English personas, while female students were tasked to select female
English personas. Everyone was encouraged to pick contemporary personalities; instead of
famous personalities who had passed away, as it is assumed that living personalities still regularly
produce up-to-date relevant content. There were exceptions—if the deceased personality had
ample videos available on YouTube (including characters depicting the personalities in historical
fiction), where he or she is seen speaking. For example, a student with the English name Jackie
was permitted to use Jackie Kennedy as her English persona model. All English personality models
or English personas had been pre-approved by the teacher. A female student with the name
Jackie was discouraged to use Jackie Chan, because native English speakers with the same gender
were chosen as English personas. Same gender personalities were used to encourage students
to pick up gender-natural mannerisms, verbal expressions, and non-verbal communication they
could naturally use, to help strengthen vocabulary acquisition.

Each student was tasked to create an Instagram account, using the English name and their last
name. For example, a student originally named Mei Shinohara would be Jackie Shinohara (real
names are withheld for privacy).

With the use of an A.l. photo software, they were tasked to create their own manipulated photo
and use a photo they’re comfortable with, in their Instagram account. Students followed the
teacher, and teacher followed each student, and students were free to follow each other on their
English-only Instagram. All these foundational “English persona assimilation” tasks were
established on Day 1, although some absentees had to catch up on the task days later.

Figure 1
Samples of actual English-only Instagram accounts of 1&0 students.
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Note. This figure shows some key words or key phrases picked up by the students from their personas and used in their sentences. The Instagram
account serves as a student’s vocabulary log

Canva Collaborative Brainstorming Affecting All VARK Learning Styles

After the students had owned an English persona to shadow and learn from, the students were
given 15 minutes to watch a short interview or a talking video of their English persona. After Day
1, at the beginning of each class, within the first 15 minutes, each student should individually
accomplish two things: (1) listen and shadow, (2) pick up and use the phrase by typing a sentence
in Canva. Each person’s original sentence is typed in an assigned space in a shared Canva link,
which everybody can access simultaneously. The shared collaborative link had 13 or 14 Instagram
templates/slides/ boxes (depending on the number of members in one class). One student had
one box for his/her input. This means, somebody assigned to slide 1, can scroll through the work
of the classmate working on slide 9. After the 15 minutes (of individual listening by watching
persona’s video; and collaborative reading/writing by typing an original sentence on the Canva
shared link), another 10 minutes is used to do speaking pair work, with alternating partners. Each
pair was given two minutes each time, where both would discuss the meaning of their written
phrase on Canva, and how they used it. The students were free to refer to the shared Canva link,
to support what they’re teaching to their classmates. Within ten minutes, each student would
have taught the phrase to four or five partners in class. Then, as a post-discussion task, students
had to post their Canva-made Instagram key phrases on their English-only account. Teacher had
announced at the onset that the key phrases would be used as prompts for the speaking test—
highlighting the goal of mastery of new vocabulary, not just regular information-collection every
class.
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In a way, this learning approach works like the traditional English journal writing, which is
normally done in Ideas and Opinions (I&0) classes at Kanda Institute of Foreign Languages.
Although, compared to the traditional writing journal methodology where students have more
flexibility to choose their topic and write about anything in short 150 to 300-word essays via
Google Docs, this English persona phrase journaling is tied to the content or “key phrases” made
available by their chosen English personality. Their input came from their English personas, and
their output depended on them using the persona’s key phrases, in their own original sentences.

At the beginning of the school term, the official VARK questionnaire items were not used to
categorize the learners as Visual, Auditory, Reading/Writing, and Kinesthetic learners. The
teacher did not want the students to be pre-conditioned or tied to their test-validated
preferences at the onset, which could affect their response to the effect of Canva. Approximately
six weeks after administering the Day 1 task in January 2024, a survey was administered to class
members of two Ideas & Opinions classes. By the end of February, a 25-question survey (using
Likert scale and multiple-choice questions) was administered. Twenty-four (out of 27) students
completed the “Canva-effectiveness" survey. Their learning preferences were identified using
survey questions loosely based on VARK. Some questions included: What is your preferred
learning style for new words? (Choices: (1) PowerPoint and YouTube, (2) audio CDs and teacher
instructions, (3) read and write new words, (4) conversation practice). Aside from the student-
perceived effect of Canva answered through the survey, the students were also subjected to a
speaking test by end of February 2024, enabling the collection of teacher-perceived effect of
Canva in learning.

Survey responses indicate that nearly half of the students’ (39%) learning preference leans
toward them being Visual Learners (e.g. prefer to watch videos, see PowerPoint/pictures to learn
new words), closely followed by responses that indicate that they are also mainly Auditory
Learners (38%) as they preferred to listen to audio CDs or listen to teacher's instructions to learn
new words.

Figure 2
Canva-aided brainstorming process with VARK consideration.

Note. This figure shows the entire Canva-aided collaborative brainstorming process appealing to all learning styles (Visual, Auditory,
Reading/Writing, and Kinesthetic). Tasks 1 and 2 are completed individually in class. Task 3, while individually completed, is done in a shared
Canva link, which permits access and reference to classmates’ work while completing one’s own work. Task 4 is fully interactive and done in
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alternating or changing pairs.

Canva Collaborative Learning

Vocabulary Acquisition using English Persona

The task is administered as a brainstorming activity for the first 15 minutes of class. After a "key
phrase” is independently selected by the student from his/her persona, he uses it in his own way
and types his original sentence in the shared Canva link designed as an “Instagram content,”
which would later be posted on Instagram, after pair work, which involved peer teaching.

AUDITORY INPUT READ & WRITE
INPUT

WORD RECOGNITION g WORD ASSOCIATION WORD AUGMENTATION

Student watches his Student “Instagram As original content using
English persona interview content plate to match the "key phrase” is written,
and picks up a "key his idea and puts his key nt also reads “key
phrase” or word. phrase to use in a shared " from others.

Canva workspace.

Findings

Students perceive positive associations to Canva’s use for brainstorming in the classroom,
mainly because of the following:

(1) The ease-of-use of the application (39%)

(2) the appeal of visually attractive designs (30%)

(3) Ease-to-scroll to see others’ output for benchmarking (30%)
*1% unidentified

The template with text prompts is not positively considered a source of inspiration or lead to
construct sentences. Fifty-seven percent (57%) consider it very effective, while 30% of the
respondents consider Canva as a moderately effective tool for language learning, and 13%
consider it very highly effective compared to other brainstorming methods in class for language
learning. There were no responses indicating it was not effective or less effective than other
brainstorming methods.

Respondents rate Canva as moderately effective (35%), very effective (44%), and very highly

effective (17%) tool for vocabulary acquisition compared to other language materials used in the
classroom (ex. textbooks, audio CDs).
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Teacher-perceived effects of Canva in language learning were based on the students’
performance in the speaking test. The students were subjectively graded based on the following
criteria:

(1) Comprehension of “word/key phrase use” as a question (For example, the student’s key
phrase is “broadened my thinking.” The teacher would ask, “During your study abroad,
which specific experience has ‘broadened your thinking’ and why?”)

(2) Response to the question using correct sentences (Minor grammatical errors and syntax are
rated less than coherence and clarity of presentation of ideas.)

(3) Concept expansion using “Express Your Opinion” framework (The framework has been
discussed in class and it was workshopped for two lessons. The same framework had been
used in previous terms with other professors.)
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Figure 3
One of the questions in the 25-question, Likert scale type student survey.

How do you rate the effectiveness of Canva for vocabulary acquisition compared to other language

learning materials in the classroom (e.g. textbooks, audio CDs, etc.)?
23 responses

10.0 10 (43.5%)
75 8 (34.8%)
5.0
4 (17.4%)
25
0 (0%)
1(4.39
0.0 ‘ (4.3%)
1 2 3 4 5

Note: Although the study originally involved 27 students, some students failed to submit the survey due to absence. This survey shows student-
perceived the effectiveness of Canva for language learning.

It is interesting to note, however, that when given with PowerPoint or Google Docs, students
also consider these as moderately effective and very effective tools for learning new vocabulary.
This is also true when asked if they perceive that they could achieve the same results using the
same “collaborative process,” but with Canva-writing replaced by Google Classroom Question &
Comments-writing. This seems to establish the comfortability of Japanese learners to be given
a chance to “read and write” as part of their vocabulary input and learning process, which also
confirms the necessity for the brainstorming process to involve R&W learner input opportunities.
In fact, 60.9% of the combined respondents considered the Canva collaborative writing space
(#2 in the process) still effective (very and very highly) even without pair discussion, or even
without English persona modeling.

Figure 4
Canva shared link is considered Very Effective and Very Highly Effective.
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Would using Canva shared link/word collaboration writing ONLY (without pair discussion) work for

you in remembering new words?
23 responses

100 10 (43.5%)
75 8 (34.8%)
5.0
4 (17.4%)
25
0 (0%)

1 (4.39

0.0 | (4.3%)
1 2 3 4 5

Note. This figure shows student-perceived effectiveness of Canva for collaborative language learning. Students tend to use their classmates’ work
as benchmark for their own work, or reference to word usage in sentences.
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Figure 5
Screenshot of the first four outputs in a scrollable shared Canva workspace.
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Note. This figure shows the appearance of the shared Canva link, where each student is assigned one slide. While each student must produce his
own input on his slide, the scrolling function enables them to refer to or benchmark from their classmates’ work while completing their own.

Even though “participative technique” and “constructivism” concepts seem to hold strong
relevance to the results, the question with a standout response in percentage value identify
“listening to my English persona and picking up words from him/her” (as the part of the 4-step
process), as one which worked well for the learners. Also, they (60% of respondents) consider
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“talking with classmate” (#4 in the process) as the part which worked most effectively for them.
They seem to show the least positive reception to the Instagram documentation, which is done
after peer discussion.

Figure 6
Survey response to the 4-step Canva collaborative brainstorming process.

Which method helped you most to remember new words?
23 responses

@ Learning random words from Google
search

@ Learning from listening from my English
persona

@ Learning from pair work (but Canva not
done properly)

@ Canva used for writing words (following
English persona's subtitles) and Canv...

@ Listening to my English persona and
documenting on Canva and sharing wi...

Note. Google search is not a directed part of the process, but an inevitable action of students.

Figure 7
Question variation about the 4-step Canva collaborative brainstorming process.

Which part of the Canva vocabulary task worked for you?

23 responses
@ Having an English persona and picking
60.9% a phrase from her/him.
@ Writing on Canva.
@ Talking with classmate.
@ Posting on Instagram.

Note. This figure shows that "talking with classmate” or the Stage 4 (Kinesthetic-oriented) part of the Canva Collaborative Process is perceived as
the most effective or useful for language learning. It must be noted, however, that during Stage 4, students also listen to their partner (Auditory)
and refer to the shared Canva link while talking. This link could also affect Visual and Reading/Writing learners.

On the other hand, when asked about the number of new words retained over a six-week period,
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compared with other EIC classes’ brainstorming and/or warm-up discussion methods (TOEIC
classes not included), respondents remembered more vocabulary from the Canva collaborative
process, compared to other methods like Quizlet cards, textbooks, and PowerPoints. Although,
when asked how Canva has helped vocabulary learning, it is worth noting that students primarily
considered Canva as a reference material for pair discussion (44%), followed by Canva aiding the
visual collaboration of word learning with others (26%), tied with motivation to see others’ work
(26%), and, a place to write own ideas (26%).

Figure 8
Evaluating the Canva effect.

How has Canva helped your vocabulary learning?
23 responses

Visual collaboration of word

6 (26.1%
learning with others ( )

Reference material for pair

0y
discussion 10 (43.5%)

Motivation to see others' work 6 (26.1%)

Interesting prompts and visual

0,
support by Canva 4 (17.4%)

Place to write my own ideas 6 (26.1%)

Note. This figure shows “Canva used as a reference material for pair discussion” as the strongest perceived benefit of Canva in the language
learning process in the classroom. This also supports the idea that traditional warm-up discussions based solely on verbal Q&A (Auditory), do not
consider other VARK learning preferences (see Literature Review and Affordances).

Affordances

Canva as a “visual aid” and “learning prompt” offers a neutral baseline for all types of learners,
including those intimidated, non-conversant types of learners in an EFL classroom. It considers
commonly overlooked cultural and behavioral communication tendencies of Japanese EFL
learners. Canva aids in the learning process—high-order thinking activity alternative to
traditional warm-up; and vocabulary activity alternative to traditional flashcards and bookwork,
which offer less mastery and usage via input-and-output, or participative opportunities. Canva,
as a tool in EFL learning, permits to meet the needs of usually neglected Reading/Writing, Visual,
and/or Kinesthetic learners in the classroom, assuming the usual advantage Auditory learners
have in the traditional verbal Q&A set-up. However, beyond the value of having multimodal
instruction that appeals to all VARK learners, the supposed positive value of Canva as a tool for
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brainstorming in the classroom could also be attributed to other factors such as availability of
templates, shared project space (one Canva link everybody works on), opportunities for
interaction of finished Canva output, and sense of pride from a completed output achieved
almost instantaneously.

Limitations

Brainstorming only serves as one aspect of language learning in the classroom and Canva
Collaborative Learning process could only be implemented in a short span of time, with 25
minutes maximum, including peer discussion. Canva, while user-friendly, with an interface
promoting natural and familiar adaptation, remains only a tool. Meaning, it does require input.
Vocabulary terminology must be inputted by the student, which he should have picked up from
his pre-selected YouTube video featuring his English persona. Without wise selection or focused
attention when picking new vocabulary terminologies, the advantages of Canva for the purpose
of language learning remains nil.

The study also primarily showcases the student-perceived effects of Canva for vocabulary
acquisition. And although this vocabulary acquisition was tested through a speaking test, level of
proficiency and quantitative measurement of actual vocabulary acquisition was not
implemented—making the “positive effect of Canva” purely subjective.

DISCUSSION

The effect of Canva during brainstorming was tested through a graded speaking test and student
survey. Meaning, the effectiveness of Canva for language learning, specifically vocabulary
acquisition, is subjective based on student-perceived effect, and teacher-perceived effect. At the
onset of the school term, with the introduction of the Canva-based brainstorming task, students
were already presented with the end-goal: the use of their acquired vocabulary as speaking
prompts or discussion points in an impromptu speaking test scheduled towards the latter part of
the academic term.

In the speaking test, the learners who belonged to the Level 2 &0 class showed evidence of word
comprehension and mastery, which could be a form of vocabulary acquisition. They could use
their acquired vocabulary with ease and express their ideas and opinions using the other
concepts learned in class, such as the 3-point exposition guide for impromptu speaking. For
example, Student X had the following words and phrases learned, content (original sentence)
produced on Canva, taught to peers, and documented via Instagram: doubting expression,
obsessed, go easy on me, as though, make up your mind, hanger-on, run into, alienated and
defeated, hand in hand. During the speaking test, Student X was asked the following question:
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® Intoday’s society, what do you think teens are currently obsessed about, and do you think
it can be used more for their advantage or disadvantage?

All Level 3 I&0 students also comprehended the questions using their “key phrases” with ease,
but the lack of other vocabulary hindered them from extrapolation.

In the four-step Canva collaborative brainstorming process, there were other factors that may
have contributed to the vocabulary acquisition during the six-week period. As findings show,
most learners valued modeling of their persona, vocabulary learning by peer discussion, or
vocabulary learning through referencing Canva-written information.

There is a chance to further test and explore the study's results by isolating the variables involved
in this explorative study. For instance, peer discussion (conducted every after key-phrase-
listening and writing period during warm-up) could be excluded to see if students could pick up
and retain vocabulary just by listening to English videos and taking down notes. Another iteration
could be to remove the supplementary documentation via the “Instagram posts,” which serve as
a writing journal or vocabulary log in short form; and focus only on choosing a key phrase,
learning a key phrase, and sharing a key phrase in one workspace, which is the shared Canva link.
Another possible variable to eliminate is the assignment of an English persona linked to
shadowing of an English persona—because this step alone exposes students to the language use
visually, aurally, and kinesthetically (as they do shadowing). Even without Canva, in following the
four-step collaborative task, Task 1 or exposure to their English personas alone could already lead
them to assimilate an English-speaking personality. Because in solely doing Task 1, they would
repeatedly immerse themselves in someone’s character for several weeks, causing a language
acquisition effect like how mimicking is in children, or assimilation is in adults. Even without the
use of Canva as a brainstorming tool, by just using one of the other variables from the four-step
process, or a combination of the variables, a positive effect towards vocabulary acquisition and
language learning for students could already arguably lead to positive effects. This makes the use
of Canva as a tool redundant for language learning.

The consideration for conducting the Canva-based brainstorming approach was to test the value
of introducing language learning via multimodal approaches, supposedly addressing the input
requirements of all VARK learners in the classroom. Subsequently, the goal was to discover
approaches that suit digital native learners, and visually engaged learners to deal with shorter
attention spans that have become a common struggle within the last decade.

CONCLUSION
Canva is a preferred brainstorming tool compared to other traditional brainstorming techniques,
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primarily for the reason of a shared experience, visual reference for discussion, and opportunity
to be motivated by others’ work. This means, though, that alternative tools that provide a similar
experience may also work. While students perceive a higher level of vocabulary acquisition within
the six-week period compared to formerly used brainstorming methods within the same period,
they also recognize other “participative and written avenues” such as Google Classroom
guestion-and-answer via comments as potentially useful and effective for language learning,
although not necessarily for new vocabulary acquisition. The speaking test showed mastery of
the new vocabulary, which had been documented in their “English short journals” (English-only
Instagram). Each student comprehended the question or could respond quickly with an
appropriate initial response. However, this did not necessarily lead all students to sustain their
impromptu arguments, supposedly following the 3-point structure they had learned during their
first year and reviewed in the second year. Due to lack of other essential vocabulary to express
their ideas, even with additional vocabulary acquired during the Canva collaborative
brainstorming, some students could not fully express their ideas.

On a positive note, the learner-feedback could be considered a substantial gauge for
effectiveness of considering Canva as an alternative tool, and the value of considering R/W input
for class brainstorming. After all, the true measurement of effectiveness of a learning method is
known by its effects on the target recipients.
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LYRICS AND LANGUAGE: CLASSROOM ACTIVITIES FOR
ENGLISH LEARNERS THROUGH SONG-BASED INSTRUCTION

Yvonne Grace Sato
Kanda Institute of Foreign Languages

ABSTRACT

The manuscript aims to promote an innovative English language learning journey using
song-based instruction, where carefully chosen songs are the focal point for targeted
language learning. Utilizing the convenience of technology in the classroom, the use of
music videos becomes easily accessible with just one click. Students actively engage in
various exercises, not limited to listening and pronunciation drills. The activities enhance
listening comprehension, introduce new expressions, build vocabulary, and provide a
platform for grammar practice, fostering a well-rounded language learning experience.
Understanding the lyrics is key to promoting deeper language comprehension and cultural
awareness (Tsang and Paran, 2021). In class discussions, participants explore song themes,
and lines from the songs are utilized to stimulate conversations and discussions, further
enriching critical thinking and fostering cultural exploration. Creative writing activities
encourage students to produce language authentically. Additionally, challenges
encountered during the lessons will be discussed providing insights into addressing
potential difficulties and enhancing the overall implementation of song-based instruction.
This manuscript provides some useful ideas for classroom activities and a sample 90-minute
lesson plan with worksheets, offering practical tools for educators.

INTRODUCTION

In language education, the use of music as a dynamic and enjoyable tool for learning is a well-
acknowledged concept. The effectiveness of incorporating songs into language classes,
regardless of age, has been widely recognized in both small and large classrooms. An
exploratory study of learners' views in Hong Kong, reports part of a large-scale study of 1,190
secondary schools on the benefits of literature, including poetry and songs (Tsang, Paran and
Lau, 2022).

Music plays an important role in literacy. The use of relatable music videos, lyrics, and
meaningful activities enhances various language skills as understanding the lyrics provides
learners with exposure to language. Exposing students to lyrics with a poetic artistry facilitates
learners' development in the intricate nature of language and literature. This is particularly
significant for second-language learners who may have limited exposure to it. According to
Tsang and Paran (2021), students have a positive view of incorporating literature into their
educational journey, experiencing enjoyment and fascination which contributes to their
linguistic progress. Reading literature involves forming connections with the text, as well as
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connecting with others through it, is a form of intercultural communication (Hall, 2020) hence,
by reading and analyzing lines of the song, learners engage in a form of literary exploration.
Song-based instruction offers a unique and effective avenue for enhancing language skills and
promoting cultural awareness. Furthermore, observing the progression of the music video
allows students to comprehend the narrative which involves the grasp of emotions conveyed in
the song, from which educators can derive plenty of meaningful ideas for classroom activities.

It is important to note that the ideas and activities presented in this manuscript are derived
from the author's personal experiences in teaching classes particularly in higher education
through song-based instruction. While the concepts may bear similarities to approaches taken
by other educators, the intention is not to replicate existing work but rather share insights
gained through practical classroom application. This seeks to provide a unique perspective on
the effectiveness of song-based instruction in enhancing language learning. The lesson plan
along with the activities presented are designed to fit the approaches and methodology of the
author’s institution incorporating the essential 4C elements: Communication, Collaboration,
Critical Thinking, and Creativity, (Green and Julian, 2022).

SONG-BASED INSTRUCTION FRAMEWORK

Learner

When selecting songs for learners, it is important to consider their age and background. Select
songs based on the appropriate age group, ensuring that the song aligns with the
developmental and linguistic needs of learners. For example, nursery rhymes should be chosen
for toddlers rather than teenagers. It is also important to ensure that selected songs align to
learners’ linguistic abilities therefore opt for songs that strike a balance between linguistic
complexity and an appropriate level of challenge.

Content
Factors to consider when selecting songs and creating a lesson plan based on songs.

Technology Integration: The integration of technology into education has changed the way
people learn, especially languages. Digital learning platforms, such as Google Classroom, allow
teachers and students to easily access and organize lesson materials, saving valuable time on
schoolwork. For music videos, the recommended platforms offer easy, free access with diverse
range of content: YouTube (www.youtube.com/), Lingo Clip (https://lingoclip.com/) , and

Edpuzzle (https://edpuzzle.com/).

Academic Appropriateness: It is very important to select songs appropriate in the academic
setting, with accompanying music videos free from explicit content. This creates an
environment that is conducive to focused and constructive learning.
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Narrative and Lyrics Analysis: Prioritize songs with clear storytelling elements. Choose
narratives that students can relate to, fostering a deeper understanding of language concepts.
Additionally, acknowledge the significance of lyrics in language learning by designing
worksheets that extract key grammatical concepts, facilitating a deeper understanding and
practical application.

Interactive Teaching Strategies: Develop interactive activities that encourage active student
engagement with the song and its lyrics—applying the 4Cs strategy in your lesson. These
components include building and retaining vocabulary, using new expressions in conversations
or discussions, group projects and presentations, crafting narratives or stories, and reflecting on
linguistic elements and cultural nuances embedded in lyrics to deepen language understanding.

Assessment

In the context of planning a song-based lesson plan, it's essential to consider various
assessment methods to effectively gauge student learning and engagement. Self-assessment,
peer assessment, and teacher assessment all play key roles in this process and can be
seamlessly integrated into the lesson plan. The song-based activities that will be discussed in
this paper promote an inclusive learning atmosphere, utilizing these assessment methods.
Suggested activities such as filling in the blanks while listening to the song, word recall, and
grammar exercises make students evaluate their own performance that leads to self-directed
learning growth. Additionally, students can learn from their peers to improve areas of
weakness through collaborative learning like sharing their different perspective, giving each
other constructive feedback while working on activities together. When a teacher provides the
assessment, it is imperative to provide clear instructions to learners as part of the lesson
objectives, points allocation should be done before the start of the lesson or each activity or
before moving on to the next one and if a lesson plan includes a project or a writing
component, additional points may be provided to emphasize its importance. This ensures
transparency and serves as a motivational factor for students to participate in the classroom.

IMPLEMENTATION OF SONG-BASED ACTIVITIES

In this section, we'll explore several song-based activities that can be used in the classroom.
These activities are designed to engage students and enhance their learning experience
through music. It is however necessary to note that some activities listed could be lengthy and
consume class time. Therefore, they may not be suitable for a short class session. It's up to the
teacher's personal discretion to select appropriate activities when planning a lesson.

In the past, songs were presented to the class using CD players and printed lyrics. Today, there
are many music videos online with easily accessible lyrics, and these platforms can be self-
taught and very easy to use. Here are some suggestions.
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Lingo Clip (https://lingoclip.com/) is a fun method to learn English through a game challenge.
Students can compete individually or in pairs, using their own devices or sharing one device per
pair. They engage in friendly competition by filling in missing words as they listen to songs.
Scores are automatically calculated at the end, allowing students to assess their skills.

YouTube (www.youtube.com/) is a video-based website which provides a wide range of music
videos. Teachers may opt to display the music video on a large classroom monitor with the
lights off creates a more cinematic atmosphere or allow students individually to access the
videos on their devices. The goal is to direct learners' attention towards the story and emotions
conveyed in the song.

Edpuzzle (https://edpuzzle.com/)is a video learning site that allows teachers to edit videos by
embedding open-ended or multiple-choice questions, or efficiently trim long videos to free up
time for other classroom activities. By merging classes from Google Classroom, teachers can
track students’ progress in real-time, preventing students from skipping the listening activity.

Note: Whether listening to the song is your first or second activity, it is highly recommended to
avoid placing it as the final component of your lesson plan.

Table 1

Vocabulary with Pronunciation Activity

Word Recall

In this activity, students are task to recall words or phrases heard during a listening exercise.
This activity helps reinforce vocabulary retention and pronunciation skills.

Students are task to recall and write down the words or phrases they heard during the
listening exercise and then have them pair up and practice pronouncing the words they
wrote down. They can exchange papers and take turns reading what their partner wrote.
Pairs can help each other decode unfamiliar words and provide feedback on specific sounds
or words.

Synonym and Antonym

The synonym/antonym activity involves creating a matching activity using words from the
song lyrics. Students match synonyms and antonyms, expanding their vocabulary and
understanding of word relationships. They then use the newly acquired vocabulary to form
sentences, practicing pronunciation, word connections, and intonation. First, create a
worksheet with a list of words from the song lyrics, including synonyms and antonyms then
students are task to match each word with its synonym or antonym. After completing the
matching activity, students use the matched words to form sentences and the pronunciation
activity is incorporated by having students read their sentences aloud, allowing them to
check the correct pronunciation of the word using their device, and then let them give each
other feedback on pronunciation and word usage as they read their sentences.

Crossword Puzzle
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The Crossword Puzzle activity builds vocabulary and cognitive skills while improving spelling
accuracy. Students can be put into groups for a lively competition, encouraging collaboration
and creating a fun and collaborative learning experience. Teachers may create crossword
puzzles online or manually. Include vocabulary words from the lyrics as clues. Organize
students into groups and make sure each group has access to a copy of the crossword.
Instruct students to complete the puzzle within a specified time frame and then award points
to team winners.
Homophones
This activity, akin to rhyme activities for kids but more suitable for older learners, involves
identifying homophones from the text by analyzing the text. This engaging and enjoyable task
allows students to apply their prior knowledge while learning new words that sound the
same but have different meanings and spellings. It provides a fun and interactive way for
adults to enhance their language skills, making the learning process enjoyable and effective.
Teachers may begin with a brief introduction to homophones, which are words that sound
the same but have different meanings and spellings. For example, flower and flour, to and
too. Then present students with sentences that contain homophones and instruct them to
analyze the sentence and identify the correct homophone to complete it.
For example: You are beautiful like a (flour, flower).

This is (hour, our) song.
Materials needed
Online or printed worksheets

Table 2
Grammar

Conditionals

Students will have discussions about options, consequences, and choices by creating
conversation questions using conditionals related to the song. Students are divided into
groups, enabling them to alternate between posing and responding to questions.

Identify Parts of Speech

Students classify words in the lyrics based on parts of speech, such as nouns, verbs, and
adjectives also utilize these classified words to create their sentences. This enhances
students' grammatical awareness of understanding language structure.

Identify Tenses of Verbs

Understanding verb tenses helps students know when things happen. It makes it easier to
talk about what happened before, what's happening now, and what might happen in the
future. This helps them express themselves clearly and tell stories more effectively. First,
create a worksheet with selected lyrics, leaving blanks for verbs. Indicate whether students
should fill in the blanks with the past, present, or future tense of the verb. After completing
the worksheet, have students share and give feedback on each other's answers.

Analyzing Descriptive Adjectives in a Video

Engage students to write descriptive adjectives by closely examining characters, moods, and
scenes in a video. Students can jot down descriptive adjectives that capture the qualities of
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characters, the atmosphere of different moods, and the visual details within various scenes
and then let them share what they wrote in class.

Note: When creating a worksheet, whether its goal is speaking or writing, it is essential to
focus on one aspect. For instance, if the grammar focus is adjectives, it's best to avoid
including prepositions. Given that grammar is subtly integrated into your lesson plan, it is
best to be concise, preferably achievable in 15 minutes or less.

Table 3
Song Interpretation

Lyric Analysis

This activity offers students a unique opportunity to connect language learning with real-life
experiences and emotions. First, prepare a worksheet by extracting

memorable lines from the lyrics, mindful of their relatability to students. Then have students
actively engage in analyzing these lines by writing their opinions or discussing them with
peers. Higher level students can write their own interpretations of the song while lower-level
students can be given multiple choice options to choose the best answer. Next, facilitate a
discussion in which students share their analyses and interpretations with their peers and
then finally, encourage students to apply their newfound understanding to personal
experiences or their own contexts.

Figures of Speech

One of the skills to be acquired when learning Figures of Speech is the ability to recognize
and effectively use various rhetorical devices in writing and speaking. For example, when
students learn about similes and metaphors, they develop the ability to make vivid
comparisons between different objects or ideas. This enables them to add depth and imagery
to their writing in creative and effective ways.

Create a worksheet that introduces one or two examples of figures of speech from a selected
song. Extract lines from the song and then remove certain words or phrases with blanks,
prompting students to fill in the missing elements or with their ideas. Here are some
examples.

“Your love is like the sun that lights up my whole world” (Simile) — Alamid 1994 Your Love
Your love is like the sun that lights up (students fill in the missing
elements)

“You promised the world and | fell for it, | put you first and you adored it” (Metaphor) - 2019
Selena Gomez Lose You to Love Me

You promised the and | fell for it, | put you first and you (students fill in
the missing elements)

Questions Based on Themes
Generate questions related to the songs, either pre-discussion or post-listening reflection.
For example, if the song's story involves a break-up, teachers may draw questions from this
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theme. Student engagement is evident in this activity because it's highly relatable to
teenagers and young adults.

Music Video Creation Project

Students create their music videos, whether through lip-syncing or karaoke. They will
conceptualize a shooting location, film, and edit their video, fostering not only creative
expression but also enhancing their technical skills. The instructions for this project are
entirely up to the teacher, considering factors such as the length of the video, class size, and
overall classroom dynamics.

Table 4
Writing

Quick Research

The students conduct a 5 to 10- minute research activity on the artist. Looking for important
key facts about their life and how they started. They report findings to the class, sharing
insights about the artist's background and early experiences.

Character Reflection

Students choose a character from the song and write a reflection as if they are that
character, expressing their thoughts and feelings.

Write a Story Ending

Allow students to be the authors of their own stories. They choose the ending based on their
preferences. Encourage them to think more creatively by adding a twist to their story. This
fosters critical thinking and imaginative storytelling.

Write a Letter

Crafting a love or break-up letter is an enjoyable and engaging activity for students. The task's
relatable and personal nature captures their attention and involvement. Students will also
learn and apply skills in writing the basic components of a letter, including the heading,
greeting or salutation, body, closing, and signature.

Note: When providing writing worksheets to students, it is more effective and time-efficient
to include a template as a guide, especially for lower-level classes (A1-A2).

DISCUSSION, CHALLENGES, and SOLUTIONS

Discussion

In the pursuit of gathering valuable insights on the use of song-based activities in language
education, this topic was presented among colleagues from KIFL EIC department. The central
guestion revolved around their experiences with incorporating songs into their lessons. The
responses varied, revealing a spectrum of approaches and preferences. The majority affirmed
having employed this method, albeit with diverse applications. Some shared recent
experiences, while others acknowledged past use but not recently. When asked about the
duration of the activity, responses indicated that it typically lasted about 20-30 minutes. The
use of songs varied, with some teachers employing them to introduce a topic or thematically
tying them to the course material, such as with Mary Glasgow Magazine, and some mentioned
using songs as the basis for projects. However, it's noteworthy that none of the participants

2023 | 136



have designed an entire 90-minute lesson plan using song-based instruction. Specifically, none
have chosen a single song's lyrics as the central focus for teaching material and expanded upon
it to create a series of activities. During the presentation, feedback from the participants
highlighted that some song-based activities presented were perceived as new information.
Specifically, participants expressed interest in the vocabulary activities. One participant
displayed significant interest in the music video creation activity emphasizing its multifaceted
nature, noting that learners would not only understand the lyrics of the song but also be able to
translate that understanding into some form of action. The majority of participants expressed
that incorporating songs in class serves as a motivational tool for learners. It is noteworthy that
music has a unifying effect, enjoyed by people of all ages. Participants also noted that the
presented ideas are fresh and could be particularly beneficial for students who lack motivation
in the classroom. They also have a keen interest in applying the song-based activities presented
in this paper and signal the willingness to integrate them into their own teaching practices.

Challenges and Solutions
Variability in Completion Times Due to Listening Skills and Language Proficiency

Completion times may vary among students in the fill-in-the-gap listening exercise or other
activities, due to differences in language proficiency. To address this challenge, teachers may
consider placing at least one stronger student in the group or managing class the activities or
considering giving time allowance for a more challenging task. This ensures that students with
different proficiency levels can work together effectively and also promotes fairness and
equality in the classroom environment.

Guidance and Engagement

When students are not properly guided, the possibility of accessing unrelated videos or
listening to other songs during the activity can lead to disengagement, or some students may
become overly excited and express eagerness to try playing another song. It is beneficial to set
clear expectations at the beginning of the lesson, emphasizing its importance. Reinforce the
connection between the song and the planned activities, explaining that exploring other songs
can be done outside of class.

Familiarity with Song Genre or Artist

Learners may not be familiar with the chosen song genre or artist, as the majority are often
more interested in K-pop and J-pop. While it is advisable to choose current English songs, the
key is to ensure that the subsequent activities are relatable and engaging for the learners. In
addition, old or classic songs often have artistic lyrics that are beneficial to language learners.
The teacher's interest and enthusiasm play an important role in capturing the students'
attention and stimulating their interest in the topic or theme.
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CONCLUSION

In conclusion, the manuscript advocates an innovative approach to English language learning by
integrating music and placing songs at the center of language teaching to achieve learning
outcomes while integrating technology for easy access to music videos, students actively
participate in a series of exercises, that go beyond traditional listening and pronunciation drills.

The emphasis on understanding lyrics serves as a gateway to deeper language comprehension
delving into the meaning and nuances of songs not only exposes learners to diverse vocabulary
but also facilitates a deeper understanding of the language, promoting a more comprehensive
and enriched learning experience.

Despite challenges encountered, the manuscript offers valuable insights into addressing
difficulties derived from the author's experiences implementing song-based instruction in the
classroom. Further, discussions with co-educators during the presentation provide practical tips
and guidance for teachers interested in incorporating similar activities into their classrooms.

The activities mentioned in this paper are flexible to use various types of class sessions,
whether they are 50-minute lesson plans or longer. Additionally, the sample lesson plan below
provides some useful ideas on how to create a comprehensive lesson plan using song-based
instruction. While the majority of the song-based activities discussed in this paper have been
successfully utilized by the author herself with positive outcomes, it is essential for teachers to
adapt and tailor these activities to suit the specific needs and preferences of their own
students.
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APPENDIX

Table 5
Lesson Plan Topic: Dating and Relationship
Yvonne Grace Sato
Summary Core Objectives

This 90-minute lesson plan designed to practice the | Listening activity engages students in

four macro-skills of language learning: Listening, healthy peer competition and facilitates self-
Speaking, Reading and Writing, along with a evaluation based on results.

grammar exercise. It is tailored for A1-A2 levels,

features user-friendly instructions suitable for Through collaborative work, students

students in this range. While primarily intended for | analyze and interpret the emotions and
lower levels, it can also be adapted for use in upper | themes in the song, fostering critical

levels. It may be extended into the next session, thinking and meaningful expression.
with the additional time for the writing activity or
project presentation in the last section. Students create unique story endings using

simple past tense, review writing, practice
delivery and present the story to the class,
encouraging creativity and reinforcing

storytelling skills.
Preparation Handouts/Materials
All materials should be downloaded and uploaded | Song Title: Teardrops on My Guitar by
to Google Classroom for easy access. Taylor Swift

Teachers must learn how to use Lingo Clip. The site | Worksheets 1-4
is accessible without registration for both teachers

and students.

Lesson Sequence

Warm-up: [5 mins] Pair Work T writes questions
In pairs, SS take turns asking and answering questions. Instruct them to ask follow-up | on board. 1. What
questions. makes you sad? 2.

When was the last
time you cried? 3.
Have you ever
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cried because of

Activity 1: [ 10 mins] Quick Group Research someone?

Let SS search for the artist on the internet, note down at least three interesting pieces

of information about her, and then report the information to the class.

Activity 2: [ 10-12 mins] Listening Fill-in-the Gap Click Song:

Let students listen to the song while filling in the gaps. Teardrops on

Award points to the highest scorer, e.g. award 5 points if students score 500. My Guitar

Also, allow them to recall the words and phrases from the song. https://lyricstrai
ning.com/en/pla
y/taylor-
swift/teardrops-
on-my-
guitar/UhbW8n
MdDh#b7c

Activity 3: [10 mins] Pair Work- Lyrics Analysis

Hand in worksheet 1 and in pairs SS analyze the text and choose the answer that best
interprets the lines.

Remind Ss to never use a dictionary or translation device because this will interfere

with the goal of this activity.

See: Worksheet
#1

Activity 4: [5-6 mins] Lyric Integration
Hand in worksheet 2 and allow students to practice new expressions from the song
with their peers.

Worksheet #2

Activity 5: [12-15 mins] GRAMMAR- Verb
Hand in worksheet 3 and instruct students to search verbs in the lyrics and use them
in creating Simple Past sentences.

Worksheet #3

Activity 6: [20-25 min] CREATIVE WRITING

The teacher begins a story, and students are tasked with completing it. After
analyzing it they craft a title and ending of the story. They get to decide to make it
happy, sad, scary, or shocking. Use Simple Past Tense with word limit of 100.

Worksheet #4

HOMEWORK: PRESENTATION

Inform SS to prepare their presentation. They should practice reading their story out
loud, focusing on clear and expressive delivery. Encourage SS to be aware of their
tone and pace to engage their audience effectively. In addition, T suggests preparing
questions for each other.
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Figure 1
Worksheet1

Understanding the Lyrics of the Song
Choose the correct answer that interprets the lines of the song.

1. Drew looks at me, | fake a smile so he won't see.
a. The girl is happy to see Drew.
b. The girl is not happy and she’s hiding it with a smile on her face.
c. Drewisin love with her that is why he looks at her.
2. I'll bet she's beautiful, that girl he talks about.
a. Drew always talks about his girlfriend and maybe his girlfriend is beautiful.
Drew talks about many girls.
c. Tayloristired of listening to Drew talking about the same topic.
3. Iwonder if he knows he’s all | think about at night.
a. The girl hopes the guy (Drew) notices her and likes her back.
b. The girl has sleeping problems.
c. The girl has a lot of homework that she sleeps late at night.
4. He's the reason for the teardrops on my guitar.
She watches sad movies and she cries.
Every time she thinks about him (Drew), she cries.
c. Shecries all the time.

5. He’s the song in the car. | keep singing, don't know what I do.

a. She likes to sing inside her car.
She listens to sad songs and it makes her sad.
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c. She wrote a song about him and she sings that song in the car.

Figure 2
WORKSHEET2

Speaking Practice

In pairs, take turns asking and answering the questions.

1. Have you ever faked your smile? When? What happened?
Yes, | faked my smile when.....

e.g.l faked my smile when | had a job interview.

2. Who/ What do you usually think about at night?
| always think about.......

e.g. | always think about my favorite Korean actor at night. In fact, | have a lot of photos of him on my
wall.

3. Have you ever been so excited, shocked, or scared that you were unable to breathe?
| couldn't breathe when....

e.g. | couldn’t breathe when | saw Jun Kook at Narita Airport.
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Figure 3
Worksheet 3

Underline( 5 ) verbs in this song. Write simple past sentences using these verbs.

e.g.

The man looked at me on the train.

My classmates and | talked about ways to improved our TOIEC score.

AW NRE

Teardrops on my guitar
by: Taylor Swift

Drew looks at me

| fake a smile so he won't see
That | want and | needing
Everything that we should be
I'll bet she's beautiful

That girl he talks about

And she's got everything

that | have to live without
Drew talks to me

I laugh "cause it just so funny"
And | can't even see anyone
when he's with me

He says he's so in love

He's finally got it right

| wonder if he knows

He's all | think about at night
He's the reason

for the teardrops on my guitar
The only thing

that keeps me wishing

2023

on a wishing star
He's the song in the car
| keep singing

Don't know why | do

Drew walks by me

Can he tell that | can't breathe?

And there he goes so perfectly

The kind of flawless | wish | could be
She better hold him tight

Give him all her love

Look in those beautiful eyes

And know she's lucky 'cause

He's the reason

for the teardrops on my guitar

The only thing that keeps me wishing on a
wishing star

He's the song in the car | keep singing
Don't know why | do

So | drive home alone

As | turn out the light

I'll put his picture down

And maybe get some sleep tonight
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Figure 4
WORKSHEET 4

TITLE HERE

Taylor and Drew were classmates in high school. They talked a lot because they sat next
to each other. Most of the time, they talked about Drew's girlfriend.

Taylor liked Drew, but Drew only saw Taylor as a friend. Drew always shared stories
about his girlfriend, and Taylor listened, pretending to be happy for him. As time passed, Taylor
felt sadder. She couldn't sleep at night, always thinking about Drew. Drew was special to her.
She even wrote a song about him, but it made her cry when she sang it. Unfortunately, Drew
loved someone else, and Taylor was heartbroken.

One day, Taylor finally met Drew's girlfriend...
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MY CURRENT BELIEFS AND REFLECTION ON MY L2
LANGUAGE LEARNING AND TEACHING

Kyoko Gruendel

Kanda Institute of Foreign Studies

Everyone understands that students in English (L2) classes are there to learn.
English has been a great focus in our students’ language learning. However, what
about teachers’ L2 learning? (I refer specifically to teachers for whom English is
their L2.) Do English teachers just keep teaching their L2 to their learners without
learning anything on their end? Is that all we do? No, it is not true, nor should it be.
We as teachers also need to learn just the same as our learners do in order to keep
teaching L2 to our learners. As our students’learning differs from student to student.
Also, our learning differs from teacher to teacher. In this sense, teachers need to
continually learn their L2 for their language learning and teaching. Furthermore,
teachers will have their certain beliefs as language teachers as long as we teach. At
least, I do have certain beliefs and believe in the importance and necessity of L2
learning and teaching as an L2 language teacher. In this essay, I would like to reflect
on how I have been teaching and learning L2 and would like to share my beliefs as

one of the L2 teachers at my school.

English saved my life. I have been learning English since | was little. However, at that time, |
was an inferior student who did not want to study any subjects at all. So, my teacher called me
stupid one day when | was a fifth grader. |1 admitted that | was stupid. But then, somehow, I
liked English so much that | wanted to study English and started studying English at the age of
13. (I also studied English for a while when I was younger as well). The more I studied English,
the more fun it became. So, I have kept studying English until today. After graduating college,
I worked for four companies for 10 years using English, and afterwards | wanted to become an
English teacher. Therefore, | opened my own school to teach mainly adult students. Then, |
started wondering what it would be like to teach and what teaching is all about. Hence, | went
to graduate school at Kanda University of International Studies to study TESOL. | also started
teaching at Kanda Institute of Foreign Languages in the middle of my graduate school studies.
This is when my real L2 teaching and learning journey began. During the past five years, | have
taught various levels and students including students in their sixties and seventies. Here in this
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essay, | would like to share my current beliefs and actions that | have been taking in my
classroom on L2 language learning and teaching.

There are so many things | have learned during the past five years. These past five years have
been a precious and life-changing experience for me in terms of L2 teaching and learning at my
school. I would like to talk about nine things I learned at school through my students. The first
one is that learning English is a huge time investment for anybody. The second thing is that |
have to change the way | teach depending upon the proficiency level of my students. The third
thing is that my students are my teachers. The fourth thing is that | need to keep supporting my
students until the end of the course, possibly afterwards if my students ask me to. The fifth thing
is that I have to keep motivating my learners in their language learning. The sixth thing is that
I have to demonstrate my autonomy as a language teacher so that my learners will show their
own autonomy (following my example) in their language learning. The seventh thing is that
teachers need to reflect on their own L2 teaching and learning. The eighth thing is the
importance and necessity of communicating with my learners in our L2 in classroom as well as
during our break time as much as possible. The ninth thing is the necessity of giving my learners
positive feedback.

Learning English is a major investment for anyone

My students struggle a lot when they study their L2. In particular, lower-level students are likely
to have more questions than high-level students. However, if the students are really low-level
students, in the worst case, they don’t even have any idea what kinds of questions they can ask
teachers since they may not understand basic grammar. When they have questions, | respond
to their questions on the spot. | encourage them to keep studying since language learning takes
time. | have been studying English since | was young. | myself still study as an L2 language
learner and teacher. It has been more than 35 years since | started studying English. Since
language changes every day, L2 teachers should study their L2 language every day. Also, we
should encourage our students to keep studying their L2. Another reason we as L2 language
teachers should keep learning our L2 is to improve our class quality. There are various ways
we can continue to learn our L2, such as by watching English dramas or movies, attending
English teaching workshops, attending graduate school, observing other teachers’ classes, and
SO on.

Tailoring my teaching style to the students
There are various levels of students, so | have to adjust the way | teach depending upon each

class. | usually use our L2 as our communication tool in my classroom. However, it is
sometimes difficult to communicate with my students in our L2 if the students’ level is
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relatively low. In that case, | use our L1 as our classroom language. Not only language, but also
attentiveness changes depending upon each level. Of course, | try to be attentive in any class as
much as possible. However, especially for lower-class students, | try to become more perceptive
and observant in my classroom. | normally walk around the classroom more to see if they are
having trouble or have any questions to facilitate their language learning. If my students have
no idea about what to write, for example, in a TOEIC Speaking and Writing class, | sit down
with them and think with them about how they can write. | also encourage many of my students
to use dictionaries since some students do not seem to want to use their dictionaries. Using
dictionaries enables them to think of the meaning of each word and how they can write, so
dictionaries are very helpful and useful tools when it comes to studying their L2.

My students are my teachers

Every time | teach English to my learners, | learn something from them. For example, when my
advanced students were supposed to write two essays in my TOEIC SW class, they would not
want to write their second essay after they were done writing their first essay. They told me that
they were exhausted after writing their first essay. That was when | learned from them that
writing one essay takes more than 30 minutes and they use all their mental energy to complete
one essay. Even teachers get normally exhausted after they write one essay. Therefore, the next
time my learners have to write an essay, | will prepare different materials so that they can easily
work on them. | should have known this fact right from the beginning. Since then, | prepare
different types of materials that students can work on more easily instead of forcing them to
write two essays.

Support students to the end

I need to keep supporting my students until the end of the course. Once | am in charge of a class,
I am responsible for those students until the end of the semester. For instance, when | teach a
TOEIC SW class to my students, | usually ask them to submit their homework, such as
recordings or essays, and I normally check their homework assignments one by one to make
sure that everyone gets the right treatment from me. | repeat this until the end of the semester
to make sure that they know what they are doing and why they are doing it. So, | occasionally
remind them of their upcoming test so that they will hopefully try their best to work hard even
only during the class time. For another example, when several students of mine asked me to
practice English interview with me for their university entrance examinations, | sat down with
them in a classroom and thought about their answers in English during our lunch time or when
we could. In the end, they passed the entrance examinations, which made me delighted and felt
a sense of accomplishment as an L2 language teacher. I thought | would like to do the same
when they ask me again.
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Motivating my students

I have to keep motivating my learners in their language learning. Motivation is one of the key
factors in my learners’ L2 language learning (DOrnyei, 2001). | myself do not recall that my
English teachers particularly praised me when | did well academically. However, when | tell
my students that they do such a good job on their L2 writing or other things, they look happy
and smile. Occasionally, they ask me if | am saying the truth. | make sure that | do say it from
the bottom of my heart. They look genuinely happy. When | heard that one of my students’
TOEIC score was over 700, | was glad that I had continued to encourage him in a positive way,
so that he continued to study English. According to Dornyei (2011, p.5),”Without sufficient
motivation, however, even the brightest learners are unlikely to persist long enough to attain
any really useful language.” As a language teacher, | need to keep motivating my learners with
positive comments for their good job they have done to support their L2 learning.

Teacher autonomy

Teachers should show their autonomy as L2 language teachers so that their learners will follow
their example and display autonomy in their language learning. According to Little (1995, p.
175), “...since learning arises from interactions and interaction is characterized by
interdependence, the development of autonomy in learners presupposes the development of
autonomy in teachers.” Benson (2011) even mentions that in order to promote students’
autonomous language learning teachers themselves must exhibit some autonomy in their
learning and teaching approaches. | believe when teachers are in their classroom, teachers’
existence, the way they teach, the way they think and even their autonomy tend to influence
their students, because their autonomous language teaching approaches are integrated and
communicated in the classroom. Furthermore, autonomous teachers tend to believe that
students have the ability to learn autonomously in their L2 language learning.

Teachers’ reflection

Teachers need to reflect on their own L2 teaching and learning. In my classroom, | normally
reflect on my L2 teaching before, during, and after class. Before | teach L2 to my learners, |
think about how I teach; however, it doesn’t usually go the way I have planned. Therefore, I
reflect on my L2 teaching during my class, thinking that somehow I have to change the way |
teach during class time. Even after class, | reflect on my teaching, thinking that I could have
done it in a different way. For example, when | was teaching Japan Studies, the students were
supposed to discuss a certain topic in even simple English. However, | reflected on it quickly,
and | changed the approach so that they would write their opinions in English and submit them
on Google Classroom since they were having a discussion mainly in their L1. At the end of the
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second semester, | reflected on my teaching. Then, | learned the lesson that next time | teach
the Japan Studies, | will give them simple discussion phrases first. If they are low level students,
I will encourage them to make English sentences first and then do a discussion in English. This
way, it is easier for them to have a discussion in English. Farrel (2007) proposes that teachers
should reflect on their learning and teaching as teachers. I strongly believe teachers’ reflection
makes a big difference and produces different dynamics in their L2 teaching and their own
learning in their classroom.

Frequent communication with learners

I learned the importance and necessity of communicating with my learners in our L2 in the
classroom as well as during our break time at my school. Most of my students at my school are
there to improve their L2. Interacting with them in our L2 is necessary for them to improve
their L2 learning. This leads to real-life conversations with my learners. In the same way that
my learners communicate with their parents and friends in their L1 to learn Japanese, L2
language teachers should communicate with them in their L2 in their daily school life.
Sometimes, communication in our L2 with my learners leads to humorous and spontaneous
conversation in our classroom. For example, on a quiz day for my learners at the beginning of
the TOEIC Speaking class, | gave them 10 minutes to study. However, one student asked me
to give them 15 minutes to study for the quiz. So, I said they could study 15 minutes before the
quiz. However, this student ended up mostly chitchatting with the student next to him. So, |
gently teased him by saying to him, “You asked me to give you 15 minutes to study for the quiz,
but you are chitchatting with the student next to you instead of studying. What’s up with that?”
Everybody in the classroom burst into laughter and the classroom atmosphere became cozy and
better. I believe it’s important to have communication like this in our classroom by using the
classroom as a platform for authentic and real-life learning in our L2. | have been using this
idea from “Bringing real-life language use into EFL classrooms” by Eva lllés and Sumru Akcan
in ELT Journal (Volume 71, Issue 1, 1 January 2017). The students at my school are usually
busy outside of their school life and they mostly use their L1 outside of their school. Therefore,
I strongly suggest that L2 language teachers use L2 with their students when they interact with
them in the classroom as well as during break time. | believe my students should immerse
themselves in the L2 environment because students’ L2 language learning requires L2 input
before they can attempt to communicate in L2. According to Sato (2015), from an SLA
perspective, it is clear that input other than simple classroom English is a prerequisite for
language learning, and English teachers are not justified in being reluctant or unable to teach in
English. To create an input-rich learning environment, the basic language of the classroom must
definitely be L2. Ideally, as Macaro (2011, cited in Sato, 2015) suggests, 80% of class time
should be in the target language. In addition, having teachers speak L2 in the classroom allows
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students to see practical examples of good use of English and to have a clear picture of their
ideal future L2 selves (Dornyei, 2005, cited in Sato, 2015)

Importance of positive feedback

It is essential to give my learners positive feedback. For example, in my TOEIC SW classes, |
asked them to submit their recordings or writings almost every week. I listened to each one of
them and checked each one of their writings and gave them feedback through Google
Classroom. | almost always started by praising them with my positive feedback. Feedback is
significantly important to facilitate their learning and also helps motivate my learners to work
harder in their L2 learning. In addition, it could boost their self-confidence. According to Ford
(1992, cited in Dornyei, p. 123), “’Feedback Principle’, stating that people simply cannot
continue to make progress toward their personal goals in the absence of relevant feedback
information.” Feedback also plays a critical role for the relationships between the teacher and
my learners and enhances our interaction in the classroom and even outside the classroom. At
the same time, | give them simple yet motivational feedback. The other day, | heard from my
boss saying that the overall TOEIC SW students’ scores this year increased compared to last
year. | re-learned the importance and necessity of all the elements | mentioned above after |
heard that from my boss. It even motivated me to keep giving motivational feedback even to
my future students and to continue to interact with them in our L2 as much as possible.

Finally, I am not saying that all L2 language teachers should follow the things | mentioned
above. However, it is extremely important for us to pause a moment and think what teaching
is like and what teaching is all about. Each L2 language teacher has their own philosophy.
However, two things we should not forget: as long as we teach, we should not forget to reflect
upon our teaching to facilitate our students’ language learning. This leads to our growth,
autonomy, and learning, and also, we should not forget to keep learning our L2 to improve
our L2 class quality for our students. In this sense, | would say L2 teaching and learning are
intertwined and interrelated. These are my current beliefs and the actions that | have been
taking at my school. What are your beliefs and current practice in your L2 language teaching
and learning? | hope this short essay will encourage you to reflect on your teaching practices
and beliefs regarding language learning.
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REFLECTING ON THE USE OF AN LLM TO CREATE A
READING LESSON

Phoebe Lyon
Kanda University of International Studies

ABSTRACT

The release of large language models (LLMs) has brought much debate on
whether learners should be allowed to use them. However, this new
technology is not limited to use by learners; it also brings with it the potential
to become an effective resource for teachers to produce creative and
original lesson materials. Whilst generative Al tools such as ChatGPT are
able to interpret and generate text with a high level of accuracy, they are in
reality only as reliable as the data they have been trained on (van den Berg
& du Plessis, 2023). Therefore, educators, as material designers, need to
be vigilant in overseeing the quality and accuracy of the material that is
produced. This paper describes the process of using ChatGPT, a popular
LLM, to create an original text and related activities for a lesson in a first-
year academic reading course. It will provide examples of the prompts, the
challenges experienced with the generated items, how the issues were
overcome, and additional insights gleaned between making the lesson (in
March 2023) and now.

INTRODUCTION

Textbooks have been used by language teachers for generations. Whilst they present an
abundance of activities, teachers often make additional activities and materials to
supplement what the books provide. One of the reasons for this practice is to prepare
lessons that better address students’ needs and whilst this is good practice, it is often
very time consuming. The rapid advancements in technology, and more recently, of
generative artificial intelligence (Al) have brought with it the potential to revolutionize
many sectors, one of those being the education sector. Utilizing generative Al as a lesson-
planning tool is a possible game-changer for educators.

One of the benefits of generative Als is their extraordinary ability to quickly generate
coherent and relevant responses. They can therefore be used in many teaching
applications, one of those being lesson material creation; educators can harness various
Al platforms to produce educational content that is tailored to their learners’ needs.

ChatGPT-3.5, an Al-powered large language model (LLM) developed by OpenAl, is one
such platform. It is relatively new, having only been made available to the public, for free,
on November 30th, 2022. Immediately after its release, and continuing even now, many
have written about its potential benefits and demerits within the education sector (Alasadi
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& Baiz, 2023; Baidoo-Anu & Ansah, 2023; Kostka & Toncelli, 2023). Nevertheless, there
is no doubt that it, along with other LLMs, presents unprecedented opportunities for
educators.

A global study conducted by Ohashi & Alm (2023) on ChatGPT, between eight to ten
weeks after its public release, indicated that language teachers showed a high level of
interest in using it to create language learning resources. Textbook content does not
always meet our needs, but with LLMs, teachers are able to provide parameters and give
feedback to generate a text. In 2023, Mikeladze pointed out that the same LLM, ChatGPT,
is an innovation that gives teachers the means and flexibility to produce materials that
can enhance their teaching practice to support students’ individual learning needs.
Furthermore, this can often be done at a fraction of the time it would otherwise take
teachers to create them on their own.

At the time of writing this article, exploring the use of Generative Al tools to produce lesson
materials in the English teaching field is still a fairly new phenomenon. In this article, the
process of creating ChatGPT-generated lesson materials will be explored. ChatGPT-3.5
was used because it was the only open-source LLM accessible to the public for free use
at the time. Details about the prompts used and the output that was generated will be
presented along with a discussion of the successes and challenges and ensuing revisions
and suggestions.

LITERATURE REVIEW

Al software applications use artificial neural networks (ANNSs), which are a class of
machine learning algorithms (Yang & Yang, 2014). These Al systems are “trained” using
a large amount of publicly available data to produce human-like responses. Krogh (2008)
explains that the process used by ANNs mimics how the physical neurons in the brain
work when something is learned. They measure the input they have been presented with
to then produce a response.

ChatGPT is a Generative Pre-trained Transformer (GPT) type of Al that is proficient in
performing natural language processing (NLP) tasks (Brown et al, 2020; Rahman &
Watanobe, 2023). ChatGPT is one of the largest LLMs and has access to a huge amount
of information sourced from the internet (Lund et al, 2023) and was one of, if not the most,
widely used GPTs at the time of writing this article. However, Brown et al. (2020) have
shown that there is a potential for bias in text generation. It is also important to note that
any text generated is only as reliable as the data the GPT has been trained on (van den
Berg & du Plessis, 2023). At the time of writing this paper (mid-February, 2024), when
prompted with “How up to date are you?”, ChatGPT-3.5 stated “my knowledge is up to
date until January 2022. | don't have access to real-time information or events that have
occurred after that date.” It should be noted here, though, that according to Terrasi (2023),
an advantage of the newer version of ChatGPT, GPT-4, is that it shows less bias than its
predecessor, GPT-3.5. GPT-4, along with other LLMs that have since been released, are
able to overcome the limitations of this cut-off date as they can access the internet in real
time.
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Another concern presented by researchers in 2023 (Kostka & Toncelli; Sykes) and 2024
(Krasnansky) is that some responses might simply be made up and therefore present
incorrect information. In fact, ChatGPT-3.5 has a disclaimer at the bottom of the screen
that states “ChatGPT can make mistakes. Again, these ‘hallucinations” are less prevalent
in the other aforementioned LLMs. Consider checking important information” (OpenAl,
2023). Of course, these concerns will not always pose an issue and will depend on the
intended use of the generated text. For the purposes of the lesson designed in this article,
these concerns were not deemed to be of importance since the lesson was about learning
a skill rather than learning accurate content. GPT-4, whilst still not perfect when it comes
to generating false text (known as hallucinations), now cites its sources when generating
content, making it easier to check the accuracy of the generated text (Terrasi, 2023).

The LLM described as a lesson-creation tool will be discussed in this paper in this paper
is ChatGPT. It was used to develop the materials for the lesson described in this paper
because, in early 2023, it was the most well-known LLM. Specifically, ChatGPT-3.5 was
used even though there would have been many advantages to using version GPT-4, for
no other reason than it was free. ChatGPT-4 was, and still is, not. Additionally, either
other platforms were not available at that time (for example, Gemini, released December
6th, 2023), or were unknown to the author a the time. Therefore, was not used in the
creation of the lesson materials described in this paper.

CONTEXT

The purpose of using ChatGPT was to create lesson materials for an academic reading
course taught to Global Liberal Arts students in their first year at a university in Japan.
The Academic Reading course consisted of three classes and included students with
mixed ability. Their levels ranged from CEFR B1 to CEFR C1. The textbook assigned to
the class was Longman Academic Reading Series 3, geared towards a CEFR B1+/B2
level. Each chapter in the textbook provides three readings related to a theme. One of the
chapters is titled “PSYCHOLOGY: Fears and Phobias” and it was decided that after
completing this chapter with the learners an additional lesson was desired. The objective
of this extra lesson was to teach students the basics of how to write a summary. The
lesson was to be made as a supplement to the textbook, and an original text was desired.
It was also decided that the lesson would include comprehension and discussion
guestions to help students better understand and be able to discuss the main points in
the text as a way to help guide them in the summary writing process. Whilst the textbook
presented activities on note-taking, it was determined that these were not scaffolded
enough for the learners in question and a more structured approach was necessary.

The text and the activities described in this article were generated by ChatGPT-3.5
(henceforth simplified to ChatGPT for simplicity) in March 2023. These activities include
1. a matching activity designed to help learners recognize paraphrases of the supporting
details, 2. comprehension questions and 3. discussion questions. The prompts used and
abbreviated versions of the generated data can be seen in the next section.
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METHOD

Over the course of two separate sessions, ChatGPT-3.5 was prompted to generate the
required lesson materials. Following is a list of the prompts, the text that was generated
and a commentary based on the output. This section also presents subsequently modified
prompting techniques to better meet the specifics of the desired lesson, such as level,
word count and improved accessibility for students. Note that ChatGPT’s responses have
often been abbreviated to be space-economical. Italics have been added by the author
to highlight certain parts of the text.

1. Generating the Text

As mentioned earlier, the topic that had just been covered in the textbook was psychology.
A quick web search on topics trending on Chinese social media related to psychology
produced the topic “hipster-phobia”, which inspired the first prompt.

Prompt:
Write a news article about hipster-phobia make sure that the article has a
clear main idea and at least 3 supporting details.

ChatGPT’s response:
Hipster-phobia on the Rise: Are We Alienating a Subculture?
Hipsters have become a topic of controversy...
One supporting detail for this issue is the widespread use of the term
"hipster" as a pejorative...
Another detail is the negative stereotypes that have been associated with
hipsters...
A third supporting detail is the potential consequences of hipster-phobia...

This output was determined to be unsatisfactory. While it followed the structure of a
traditional five-paragraph essay, the biggest criticism was how it presented the three
supporting details in an overly simplistic manner. Therefore, a subsequent prompt, during
the same conversation, was issued that included more detail to overcome this issue.

Prompt:
Write a news article about hipster-phobia suitable for CEFR B1 level English
language learners. Make sure that the article has a clear main idea and at
least 3 supporting details, but don't overtly state that "a supporting detail
is..."

ChatGPT’s response:
Hipster-Phobia: A Growing Problem in Society
Hipsters have become a topic of controversy...
One reason for this is that the word "hipster” is...
Another issue is the negative stereotypes associated with hipsters...
A third issue is the potential consequences of hipster-phobia. When a
particular subculture...
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In conclusion, hipster-phobia is a real and...

This time the language used to present the supporting ideas was more appropriate.
However, some of the vocabulary words were determined to be quite a niche for the topic
of hipster-phobia (e.g. stigmatization, marginalized, elitist) and less so for the general
topic of phobias, and therefore unsatisfactory. Another criticism was that the length was
not comparable to the texts that students were typically reading in their course textbook.
Its length was only 246 words. For the next prompt, it was decided that the topic would
no longer be specified and that a word count would be included.

Prompt:
Write a news article about 400 words long about why phobias can be
beneficial for society, suitable for CEFR B1 level English language learners.
Make sure that the article has a clear main idea that is supported by
evidence.

ChatGPT's response:
Phobias: Beneficial for Society?
Phobias are often thought of as a negative...
One reason for this is that phobias can help...
Another way phobias can be beneficial is by...
Additionally, phobias can inspire creativity...
However, it's important to note that...
In conclusion, phobias can have some benéefits for...

This resulting response was favorable, with the only fault now being that the level was
deemed a little too easy compared to the texts that the learners were accustomed to
reading in the textbook, which was marketed as CEFR B1+/B2 level. An almost identical
prompt was used, but this time stating that the text should be suitable for CEFR C1 level
English language learners.

Prompt:
Write a news article about 400 words long about why phobias can be
beneficial for society, suitable for CEFR C1 English language learners.
Make sure that the article has a clear main idea that is supported by
evidence.

ChatGPT’s response:

Phobias: How They Can Benefit Society
Phobias are often thought of as a negative...
One potential benefit of phobias is that...

In addition, some researchers suggest...
Another potential benefit of phobias is....
However, it is important to note that not all...
It is also important to recognize...

In conclusion, while phobias are often ...
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The resulting text was judged to be mostly appropriate; however, one part of the text
“debilitating condition” included what was considered overly challenging vocabulary. Thus,
an alternative wording for the text was sought. This serves as a reminder that all materials
need to be checked to determine if the Al being used is fulfilling the prompt parameters,
as well as meeting your learners’ needs.

Prompt:
other ways to say this: negative and debilitating condition

ChatGPT's response:
- Unfavorable and incapacitating state
- Adverse and incapacitating ailment
- Unpleasant and crippling disorder
- Detrimental and incapacitating illness
- Harmful and incapacitating affliction

None of these options were easier, so none were substituted in place of the original.
Finally, at this point, the title was found to be less than stimulating. The reason for this
was most likely due to the prompt being too short and lacking sufficient instruction.

ChatGPT was then used to generate alternative titles.

Prompt:
Suggest some alternate creative titles for this article: "Phobias: How They
Can Benefit Society"

ChatGPT’s response:
"The Upside of Fear: How Phobias Can Benefit Society"
"Breaking the Stigma: The Positive Impact of Phobias on Society”
"Fear as a Motivator: The Benefits of Phobias"
"Innovative Coping Strategies: The Creative Side of Phobias”
"The Hidden Benefits of Phobias: How Fear Can Help Us Stay Safe"
"Beyond the Negative: The Surprising Upsides of Phobias"
"From Fear to Action: How Phobias Can Inspire Positive Change"
"Embracing the Unknown: How Phobias Can Lead to Greater Creativity"
"Fear and Inspiration: How Phobias Can Benefit Society"
"Phobias Unveiled: The Positive Impact of Our Deepest Fears".

Of the titles generated, "Beyond the Negative: The Surprising Upsides of Phobias" was
chosen as the title to replace the original one. Whilst there was nothing wrong with the
original title, albeit a little plain in the author’'s mind, a new title was requested, mostly to
see what ChatGPT would generate. The new title was chosen as in the author’s mind, it
highlighted how there are both positives and negatives when it comes to phobias.
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It took approximately 15 minutes to generate a satisfactory text and title. This was similar
in time to what it might take to find an appropriate article through a web search, but
custom-made. However, having now gone through the process and having gleaned what
makes for more efficient prompts, this would likely take less time in future attempts.

2. Generating a task: Supporting ideas

A task that was made for the lesson had students match paragraphs from the text with
paraphrases of supporting ideas contained within those paragraphs. The rationale for
including a task was to reinforce to students the fact that they must not copy directly from
a text (i.e. plagiarism, if no citation is included) when they summarize an article, an
ongoing issue with students in this course. Just as with generating the text, this also
proved to be a process of trial and error that can be seen in the progression of prompts
below.

Prompt:
Paraphrase each sentence: phobias can help individuals avoid dangerous
situations; some researchers suggest that phobias can be motivating for
individuals to seek treatment; inspiring others to think outside the box and
find unique solutions to their own challenges; Some phobias require people
to seek therapy and should be taken seriously

ChatGPT’s response:

- Phobias have the potential to assist individuals in evading hazardous
circumstances.

- According to some experts, phobias may act as an incentive for
individuals to pursue medical assistance.

- People's creative thinking abilities can be stimulated by phobias,
prompting them to develop distinctive ways of coping with their fears and
challenges.

- Certain phobias necessitate professional treatment and should not be
disregarded.

The responses that were generated were considered to be too challenging for many of
the students taking this course. Therefore, the next prompt asked for the language to be
simplified.

Prompt:
Simplify the above

ChatGPT’s response:
Phobias can help people avoid danger and motivate them to seek treatment,
while also inspiring creativity. However, severe phobias require professional
treatment and should be taken seriously.
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Unfortunately, when ChatGPT revised the initial paraphrases, it reduced the output to
only 2 sentences rather than four separate points, making it impractical for a matching
activity. Simply asking the Al to “simplify” the content was not providing it with enough
parameters or direction on how it was to go about the task. The Al did in fact summarize
the four points, just not in the way the author had envisioned. Consequently, a more
detailed prompt was typed in.

Prompt:

Write the following points in more simple language: Phobias have the
potential to assist individuals in evading hazardous circumstances;
According to some experts, phobias may act as an incentive for individuals
to pursue medical assistance; People's creative thinking abilities can be
stimulated by phobias, prompting them to develop distinctive ways of coping
with their fears and challenges; Certain phobias necessitate professional
treatment and should not be disregarded.

ChatGPT's response:
- Phobias can help people avoid dangerous situations.

- Some experts believe that phobias can motivate people to seek medical
help.

- Phobias can inspire people to be creative and come up with unique ways
to deal with their fears and challenges.

- Severe phobias need professional treatment and should be taken
seriously.

The result produced a more satisfactory outcome for this activity and took less than 10
minutes. This is a reminder, once more, to be as specific with prompts as possible.
Without enough guidance in the initial prompt, the Al was unaware that the author wanted
it to summarize whilst maintaining the four separate points.

3. Generating a task: comprehension questions

As is often included in reading lessons, this lesson would also include a set of
comprehension questions. This lesson activity would help not only assess how well the
learners understood the text, but also underscore the important details within it, both
important skills for them to practice to be able to more effectively summarize a text.

For this activity, a second conversation with ChatGPT-3.5 was initiated, in which the Al
was prompted to generate both the questions and answers at the same time. This was
based on previous trial and error when after asking ChatGPT to generate answers to
previously made questions, the answers did not match the questions. At that time, and
again for the assignment, it was found that by prompting ChatGPT to generate both at
the same time the issue was overcome.

Prompt:
Make 8 comprehension of details questions with answers for the text
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ChatGPT’s response:
1. What is one potential benefit of phobias mentioned in the text?
Answer: One potential benefit........
2. What might motivate individuals with phobias to seek treatment?
Answer: Phobias can have a significant ........
3. Can phobias lead to increased creativity and innovation, according to the
text?
Answer: Yes, according to the text, phobias can ..........
4. What is the importance of seeking treatment and support for debilitating
phobias, according to the text?
Answer: Seeking treatment and support for ....
5. What is a common characteristic of phobias, according to the text?
Answer: A common characteristic of phobias....
6. Can all fears or anxieties be considered phobias, according to the text?
Answer: No, according to the text, not all fears or anxieties are considered
phobias.
7. What might an individual with a fear of flying come up with, according to
the text?
Answer: An individual with a fear of flying may.......
8. Is it important to take phobias seriously, according to the text?
Answer: Yes, according to the text, phobias .......

These questions were a good starting point, but not exactly what was desired. The goal
for this activity was for students to provide more than a simple “yes” or “no” for their
response, which might be the result of simply guessing the answer. Therefore, some of
the generated items were adapted to become “Wh” questions, along with some other
modifications. The items above have been numbered to help more clearly show where
these changes were made. For question three, the word “How” was added to make it an
open-ended question (How can phobias lead to...). Question six was deleted as it was
decided that it could not be modified into an open-ended question. For question seven,
the word “strategy” was added to make it clearer what was being asked (What strategy
might an individual...) and for question eight, the word “Why” was added (Why is it
important...). With these changes in place, there were seven usable comprehension
guestions.

It took less than 10 minutes to generate and edit these questions and to confirm that all
of the generated answers were correct, which they were. In hindsight, providing the Al
with additional guidance, such as asking it to generate “Wh” questions, may have avoided
some of the aforementioned issues.

4. Generating a task: discussion questions

The final component that was desired for inclusion in the lesson was discussion questions.
Having students discuss the theme of the article would help them remember points in the
article that might be useful in writing a summary later. It was determined that three
guestions would be a good number based on the time available in the lesson. After having
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just experienced the issue of ChatGPT not always generating usable material, ChatGPT
was prompted to create four questions, one more than was needed.

Prompt:
Make 4 discussion questions related to the above text

ChatGPT's response:
1. What are some examples of phobias that can have potential benefits for
individuals and society?
2. How can phobias inspire creativity and innovation, and what are some
examples of this in action?
3. How can society better support individuals who experience phobias, and
what can we do to reduce the stigma surrounding this condition?
4. What are some effective treatment options for debilitating phobias, and
how can individuals access these resources?

It was felt that only one of these questions would lead to a lot of discussion from the
students. This was because the students were still new to this topic and may also not
have been aware of many phobias or the resources available to people who suffer from
them. As such, only question three was kept; however, the word “shame” was added in
parenthesis after the word “stigma” to hopefully make it easier to understand. Due to only
one being chosen, ChatGPT was prompted to generate another four questions. Note that
the above items as well as the ones below have once again been numbered to help with
clarification of this explanation. The prompt to get another response from ChatGPT was
simply, “regenerate”.

Prompt:
Regenerate

ChatGPT’s response:
1. How might understanding the potential benefits of certain phobias change
the way we view and approach treatment for individuals who experience
them?
2. Can phobias be considered a natural defense mechanism that helps
individuals avoid dangerous situations, and if so, how does this affect our
understanding of phobias as a mental health condition?
3. How might the potential benefits of phobias be leveraged in fields such
as innovation and design thinking?
4. In what ways can society better support individuals who experience
phobias, and what resources are currently available for those seeking
treatment and support?

From this new selection, two discussion questions (numbers one and three) were
chosen. Question two was considered to be a little too challenging and question four
seemed, once again, to be beyond the scope of what our learners would know a lot
about. These two additional questions brought the total number of discussion questions
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up to the desired three. As has been previously noted, providing the Al with more
guidance, for example, additional information about the type of student and the goal of
the activity, could have dramatically improved the output.

Generating, regenerating, editing and choosing the final questions took approximately
five minutes. The total time to produce the final lesson was approximately one hour, which
also included additional, non-ChatGPT-generated tasks that are not described herein.
After reflecting on the effectiveness of the prompts used to design this lesson, it can be
assumed that the time to make an Al-generated lesson could be shortened further with
well-thought-out prompts. See Appendix 1 for the full lesson.

DISCUSSION

As could be seen, the most time-consuming part of the lesson generation was having to
modify the prompt to generate what was considered a more appropriate output.
Nonetheless, less than one hour is considerably less time than it would have taken to
source an appropriate text from the internet and then create teacher-made lesson
activities. As Pack and Maloney (2023) have shown, the more specific the prompt, the
better the outcome. Thus, in addition to inputting a learner proficiency level (e.g. CEFR
B1), another thing that they suggest that might be useful, and could have helped in this
case, is to assign a role or identity when entering a prompt. It was surprising that inputting
the CEFR level did not generate the desired level of text. It might be that stating a CEFR
level is not the most suitable parameter when trying to get a text for a certain difficulty
level. This highlights how important it is for teachers to practice using ChatGPT to get the
best outcome for their purposes. It is also an important reminder to always check that the
LLM fulfilled the task producing text at the level asked for. Of course, this suggestion is
no different from what would be recommended for any new tool a teacher encounters in
order to become more proficient at using it. Based on the sometimes less-than-desirable
outputs generated, another recommendation is to request more items than necessary to
get the final result they desire.

What is important to note is that ChatGPT should not be viewed as a stand-alone solution
to lesson planning and material design. As can be seen in the process of designing the
reading lesson, while the use of ChatGPT saved time and proved itself to be a very useful
resource, it was necessary to evaluate, edit and improve upon what it produced to achieve
the lesson objectives. Based on this observation, one might conclude that it might not
necessarily be a great tool for teachers new to the field who may lack in-depth knowledge
about lesson planning and teaching. However, van den Berg & du Plessis (2023) claim
that when teachers critically reflect on the materials generated by ChatGPT, it has the
potential to help them grow as professionals and inspire creativity. Hence, it is important
to view lesson-generated material as a starting point that will need to be edited. In fact,
Sims (2023) says that viewing Al as a tool that enhances teaching rather than as a
replacement for teachers can lead to exploring how we can best integrate it into the
classroom.

CONCLUSION
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Integrating ChatGPT and other similar Al platforms into education presents a
transformative potential to revolutionize how we create lesson materials. They provide an
invaluable resource for teachers, meaning that they are no longer limited to choosing
between often expensive textbooks that may not provide exactly what they need, or the
alternative of spending hours upon hours making original content. Instead, they can use
free Al platforms, such as ChatGPT, to generate materials using natural language
relatively quickly, making it a great time, after a learning curve, and money saver.

Not unexpectedly, the benefits of this technology with its extraordinary abilities do not
come without limitations. One needs to be aware there is a learning curve associated with
using these platforms. Designing this lesson in early March 2023 was the author’s first
attempt at using Al to help in lesson material production. As can be seen throughout this
paper, whilst some improvements were made with subsequent prompt writing, it was
apparent on many occasions that more specific or detailed prompts could have led to
results that better met the lesson’s goals. Examples are adding details about the level of
the students, the purpose of the lesson or activity, and the desired question types.
Furthermore, an over-dependence on any innovative software should be avoided,
especially if one is not being critical of the materials being created. Users need to be
especially aware that the information that is generated is not always accurate. Materials
need to be critically evaluated for not only accuracy but also for quality and
appropriateness and then adapted as necessary.

Finally, it is important to understand how these platforms can be used effectively and
appropriately as a tool to support teaching and assist in material creation. It is clear, at
least for now, that Al cannot replace a teacher’s knowledge and experience. Therefore,
more research into the best practices for using ChatGPT in lesson planning and material
development is certainly warranted, as is training for both new and veteran teachers.
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Appendix 1

Intro to summary writing - Article breakdown
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EMPOWERING LANGUAGE LEARNERS: THE
SIGNIFICANCE OF DIGITAL PORTFOLIOS IN
ENHANCING ENGLISH LANGUAGE PROFICIENCY

Julie Decin
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ABSTRACT

The article explores the role of digital portfolios in enhancing English
proficiency among students. Digital portfolios, which track learning
development over time, offer a dynamic representation of progress through
various multimedia elements. Benefits include improving writing and speaking
skills, fostering self-reflection, and enhancing digital literacy. Differentiating
between digital and e-portfolios, the article notes that while all e-portfolios are
digital, not all digital portfolios are e-portfolios.

Literature reviews highlight studies showing digital portfolios' effectiveness in
improving EFL speaking and writing skills, enhancing motivation, and facilitating
assessment. Methodologically, the article describes a Portfolio Workflow and
setting up a digital portfolio using Google Sites. It concludes by recommending
digital portfolios for their ability to improve language skills and motivate
students, despite challenges such as digital literacy and technical issues. Future
directions include further research on effectiveness and developing guidelines
for creating and assessing digital portfolios.

INTRODUCTION

This article explores the pivotal role of digital student portfolios in augmenting
English proficiency within educational settings. A digital portfolio is an electronic
compilation of a student's work that tracks their learning development over a period.
These portfolios can come in different formats, such as blogs, websites, or electronic
files, and may contain various multimedia elements like text, images, audio, and
video (Barrett, 2004). English Language Proficiency, as used in this article, refers to
the full command of language skills, including proficiency in listening, speaking,
reading, and writing. This paper will explore how these English macro skills are
incorporated into the creation of digital portfolios. Digital student portfolios
transcend traditional paper-based formats, offering a dynamic and interactive
representation of learners' progress. Due to technological advancements, students
now have the ability to take control of their learning process. They can actively
engage in self-reflection, set language learning goals, and document their
achievements, fostering a deeper understanding of language skills. Some benefits
of using digital portfolios in the classroom include: a) Offering students a platform to
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improve their writing skills through digital journaling. b) Allowing students to practice
speaking by sharing and discussing their journals c) Enabling students to observe
the cumulative outcomes of their efforts and track their progress. d) Increasing
student motivation to complete assignments thoroughly, knowing that their peers
will review them e) Teaching students valuable digital literacy skills, such as web
page formatting, uploading content, and presentation techniques. f) Providing
students with a tool to showcase their portfolios as part of university applications or
when seeking employment. g) Offering a more comprehensive representation of
student abilities compared to traditional letter grading systems (A, B, C, D, F).

Furthermore, the article underscores how digital portfolios contribute to language
proficiency by providing a holistic view of language acquisition. Through
incorporating diverse language modalities, such as reading, writing, listening, and
speaking, learners can develop well-rounded language skills. The digital portfolio,
as an innovative tool, emerges as a catalyst for transformative language education,
offering educators insights into individual progress and promoting a learner-centric
paradigm in language teaching.

The terms "e-portfolio" and "digital portfolio" are commonly used interchangeably,
but there exists a subtle distinction between them. An e-portfolio is essentially an
electronic rendition of a traditional portfolio primarily designed for assessment
purposes. It typically comprises a collection of student work, reflections on learning,
and evidence of achievements, all presented in a digital format (Buzzetto-More,
2010; Jafari & Kaufman, 2006). Conversely, a digital portfolio is a more inclusive
term encompassing any portfolio created and maintained digitally. It may
incorporate various media types such as text, images, audio, and video, serving a
multitude of purposes beyond assessment, including showcasing skills,
establishing a personal brand, or documenting professional development
(Cambridge English Language Assessment, 2018). Essentially, all e-portfolios are
digital portfolios, but not all digital portfolios are e-portfolios (Cabrera, 2020).

LITERATURE REVIEW

Pablo Cabrera (2020) discovered in his research on The Use of Digital Portfolios to
Improve English as a Foreign Language Speaking Skills in Higher Education that
utilizing digital portfolios was effective in enhancing students' pronunciation and
fluency. Students utilized their smartphones to construct digital portfolios within
Google Drive, containing videos and audios related to specific topics from the
course syllabus. The speaking tasks involved recording information at various
locations on the university campus (cafeteria, laboratories, library, chapel, sports
ground) and other spots around the city. It was established that employing digital
portfolios via Google Drive can boost students' motivation to practice their oral skills
in the target language. In addition, the findings showed that digital portfolios were
effective to enhance students’ pronunciation and fluency.
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Solano and Cuesta (2019) investigated the effectiveness of utilizing digital portfolios
to improve English as a Foreign Language (EFL) writing skills. The study involved
60 students at A1 and A2 levels, as per the CEFR (Common European Framework
of Reference), enrolled in an English course at a private university in southern
Ecuador. Students used smartphones and laptops to craft digital portfolios on
Google Drive, containing shared photos, infographics, and reflective essays on
academic subjects related to the course competencies. This intervention spanned
10 months, during which students received ongoing feedback on their work. Upon
analyzing the data both quantitatively and qualitatively, the findings indicate that
digital portfolios serve as an effective learning aid, enhancing EFL students' writing
skills and inspiring them to reflect on their progress.

According to Brown & Abeywickrama (2010), assessment is an integral part of the
language learning process, which serves to evaluate students’ performance and
achievement, inform instruction and provide feedback, and measure progress
towards learning outcomes. In a study conducted by Serpil (2023), it highlighted
the versatility of digital portfolios as an assessment tool in ESL/EFL education,
serving both formative and summative purposes. In formative assessment, these
portfolios maintain a continuous record of student progress, enabling teachers to
offer timely feedback and support. Moreover, digital portfolios facilitate peer and
self-assessment, enabling students to present their language learning journey in a
multimedia format that is easily shared and reviewed.

Another study was conducted by Bensalem and Alenazi (2023) about Using E-
portfolios to Enhance Oral English Language Skills as Foreign Language. This study
explores the implementation of using e-Portfolios as a high-impact practice on
enhancing student oral language skills. Data from voice recordings, focus groups,
and a survey were collected and analyzed to assess students' learning experiences.
A key finding was that students believed e-Portfolios helped improve their English
oral proficiency, largely due to the linguistic feedback provided by both the
instructor and peers. Moreover, the process of building e-Portfolios boosted
students' motivation and confidence in speaking English, particularly among female
students and those with varying levels of academic achievement.

Thang and Zulkifli (2012) conducted a study about The Role of Electronic Portfolio
in Enhancing Information and Communication Technology and English Language
Skills. The findings revealed that the students perceived the development of e-
portfolios as beneficial towards their own ICT skills and writing skills. They explicitly
stated that they have learned to upload files, edit photos online and manage files.
Furthermore, it also demonstrated that problem-solving involved in developing the e-
portfolios encouraged students to be more autonomous and positive towards learning.

In summary, Pablo Cabrera (2020) found that using digital portfolios improved EFL
speaking skills in higher education, enhancing pronunciation and fluency. Students
created portfolios with videos and audios on Google Drive, recording tasks at
various campus and city locations. This method increased motivation to practice
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oral skills. Solano and Cuesta (2019) similarly showed that digital portfolios
enhanced EFL writing skills, with students creating portfolios containing photos and
reflective essays. Brown & Abeywickrama (2010) emphasized assessment's integral
role in language learning, while Serpil (2023) highlighted digital portfolios' versatility
in ESL/EFL assessment. Bensalem and Alenazi (2023) also found that e-Portfolios
enhanced oral English skills, boosting motivation and confidence. Additionally,
Abrutyn (2012) discovered that e-Portfolios improved ICT and writing skills, fostering
autonomy and positivity towards learning.

METHODOLOGY
This section will describe the portfolio workflow and its process:
Portfolio Workflow

1. The teacher assigns a new task. For example, in a writing class, the teacher
assigns a 500-word essay or in a speaking class, the teacher assigns a 2-minute
self-introduction video.

2. Students finish the task and hand in the assignment digitally or hand-written (for

writing assignments).

The teacher reviews, corrects the assignments and gives feedback to students.

Students correct the mistakes and address any other issues.

Finally, students upload the task to their digital portfolio.

o ks w

How to set up a digital portfolio?
To «create a digital portfolio, students will utilize Google Sites
(https://sites.google.com/new). The portfolio comprises seven pages: Home, Essay,

Slides, Movies, Writing, Graphics, and Others.

1. On the Home page, students will introduce themselves briefly (around 100
words).

2. The Essay page will host all essay assignments, including narrative, descriptive,
and opinion essays.

3. Presentations from English classes will be stored on the Slides page.
4. The Movies page will feature vlogs, videos, and interviews.

5. Writing assignments like journals, news article summaries, timed writing, and
haiku will be uploaded to the Writing page.

6. Graphics, such as posters, survey analyses, and mind maps, will be displayed
on the Graphics page.
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7. Any assignments not fitting these categories will be placed on the Others page.

Figure 1
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Figure 3
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DISCUSSION

The Digital Portfolio project is a two-year initiative within the English department at
XYZ Institution It begins in the third term of the students' first year, where they start
compiling their portfolio. This process continues into their second year, where
additional assignments from various English classes are added. By the end of the
third term in their second year, students have amassed a substantial body of work,
including writings, presentations, videos, and more.

The benefits of digital portfolios in enhancing language learning make their use
highly recommended, especially for college and university students. In addition to
improving speaking and writing skills, digital portfolios allow students to showcase
their creativity and enhance digital literacy. They also serve as a source of
motivation for students, providing them with a sense of pride as they see the
compilation of their assignments over the two or four years they spend at school.

Various digital portfolio platforms are available, such as Google Sites, Seesaw
(https://seesaw.com/), and Weebly (https://www.weebly.com/). For this particular
project, Google Sites was chosen due to its easy integration with Google Drive and
other Google tools.

Despite the benefits, there were some challenges in creating digital portfolios. The

main challenge was digital literacy, both for teachers and students. Not everyone
may be proficient or comfortable using digital tools or platforms. Teachers need to
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be prepared and have basic knowledge of creating digital portfolios to assist
students effectively. Similarly, students should be comfortable using digital tools
like smartphones, tablets, and computers.

Technical issues also posed a challenge, as setting up and maintaining digital
portfolios may require technical expertise. Issues with software compatibility,
internet connectivity, and platform usability may arise. Privacy concerns were
another challenge, as managing student data and ensuring privacy can be complex.
To address this, settings in Google Sites were adjusted to limit viewers to school
email addresses and "anyone with the link."

CONCLUSION

This paper discusses the significance of digital portfolios in enhancing English
language proficiency, particularly within educational settings. One of the key
benefits of using digital portfolios is their ability to improve writing skills through
digital journaling, practice speaking by sharing and discussing journals, observe
cumulative outcomes, increase motivation to complete assignments, teach digital
literacy skills, and provide a comprehensive representation of student abilities.
Moreover, digital portfolios contribute to language proficiency by providing a
holistic view of language acquisition, incorporating diverse language modalities
such as reading, writing, listening, and speaking. Methodologically, the article
describes the Portfolio Workflow, outlining the process of assigning, completing,
reviewing, and uploading tasks to digital portfolios using Google Sites. It also
provides a step-by-step guide on how to set up a digital portfolio on Google Sites,
including the creation of different pages for various types of assignments.

The core message of this paper is that digital portfolios can transform the process
of learning English into an enjoyable and creative activity. These portfolios promote
increased interaction between students and teachers, fostering a more lively and
supportive classroom environment. Additionally, they enhance camaraderie among
students as they share personal insights and learn from each other, further
enriching their educational experience. An important benefit of using digital
portfolios is the enhancement of digital literacy skills, which are indispensable in
today’s globalized world. The portfolios also allow students to accumulate their
English assignments in a single collection, providing a sense of achievement
increasing their motivation. They also get to track their progress in writing and allow
them to self-reflect. Despite facing challenges such as the need for digital
proficiency and concerns over privacy, the advantages of implementing such
projects far surpass the drawbacks, making them a valuable educational endeavor.

Future directions for using portfolios include further research on their effectiveness
in different educational settings and the development of guidelines for creating and
assessing digital portfolios. In addition, technology integration in class like the use
of digital portfolios should be widespread. Discussion about the integration of
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newer technologies with digital portfolios, such as Al for personalized learning
experiences, blockchain for securing student data, or AR/VR to create immersive
language learning environments must be taken into consideration. These all can
open up innovative ways to engage students and enhance learning. Finally, teacher
training and development should be a priority among educators to effectively
implement and utilize digital portfolios in their teaching practices. Training can focus
on both the technical aspects of using digital tools and pedagogical strategies for
maximizing their educational impact.
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SHADOWING IN FOCUS: UNDERSTANDING,
IMPLEMENTING, AND ENHANCING ENGLISH LANGUAGE
LEARNING

Marina Goto
Marina English School

ABSTRACT

Shadowing has emerged as a popular approach in higher education and
businesses in Japan over the past few decades. Although the idea of shadowing is
well known, the concept of shadowing is poorly defined, and the lack of studies
leaves uncertainty about its mechanisms and effectiveness (Hamada, 2016). To
employ shadowing effectively, educators need to understand where shadowing is
situated within the bigger picture (shadowing falls under the form-focused
framework) and balance it with other meaning-focused activities. This paper,
therefore, aims first to define shadowing and draw comparisons with similar
approaches such as repeating, oral reading, and parallel reading. Subsequently,
this paper will review previous studies showing the benefits of shadowing. Then,
the steps for introducing shadowing are discussed based on author’s research
(Goto, 2023) and other empirical studies. Recommendations include how to ensure
the effectiveness of shadowing while complementing its weaknesses. This paper
clears the misconceptions about shadowing and provides insights into integrating
shadowing into English education practices while maximizing its effects.

INTRODUCTION

Shadowing is a language learning technique in which an individual listens and repeats all
or part of what the speaker says as accurately and immediately as possible (Rost & Wilson,
2013, p. 114). Originally, shadowing was introduced as a training approach for interpreters
and was later incorporated into the EFL context (see Murphey, 2001). Shadowing is now
popular in East Asia and globally recognized (e.g., Hamada, 2016; Foote & McDonough,
2017).

Shadowing is often confused with similar approaches, such as repeating, oral reading, and
parallel reading. Repeating is when an individual listens to a speaker and repeats it after a
sufficient pause (Kadota, 2019). Repeating is considered an offline task, where individuals
have time to perform various cognitive tasks (e.g., grammatical or semantic processing)
before speaking. On the other hand, shadowing is an online task, where individuals must
always focus on immediately producing the sounds of the words they hear without
excessively thinking about grammatical structures or meanings.

Oral reading is another approach that needs to be clarified with shadowing. Oral reading
involves reading aloud a written text without listening to the audio. Similar to shadowing,
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oral reading is considered an online process of decoding written input into phonological
codes without paying much attention to the sentence structure of meaning. Unlike
shadowing, however, individuals have the autonomy to determine their reading speed
during oral reading. Such flexibility in the speed of reading aloud may result in occasional
mispronunciations when individuals lack speech input.

Parallel reading is also commonly confused with shadowing. Parallel reading resembles
shadowing only in that it is an online task. In parallel reading, individuals read aloud a text
along with its corresponding audio. During this parallel process, individuals split their
attention on both sounds and letters, and they may not focus solely on sounds like in
shadowing.

While repeating, oral reading, and parallel reading each have merits for enhancing English
skills; their effects differ from shadowing.

LITERATURE REVIEW

The previous section discussed the characteristics of shadowing compared to other
learning approaches. Shadowing resembles the mechanical drills of the audio-lingual
method (Bovee & Stewart, 2009) because it emphasizes speech repetition. Therefore,
shadowing is often frowned upon by Communicative Language Teaching advocates. To
address this negative outlook, this section will delve into the primary benefits of shadowing,
shown in previous studies. Shadowing improves learners' listening skills by enhancing their
ability to discern nuances in pronunciation, internalizing linguistic rules for effective
communication, solidifying procedural knowledge, and boosting motivation to engage
with the language as detailed below.

Benefit 1: Improve Listening Skills

Research indicates that shadowing significantly improves listening skills, particularly for
lower-level learners over intermediate-level learners. Hamada (2016) found that 15-20
minutes of shadowing for a month increased listening comprehension test scores.
Shadowing is effective for beginners because they have weak bottom-up listening skills due
to limited processing capacities. Shadowing requires learners to attend to sounds they
listen to, blocking top-down processing. This helps learners improve phoneme perception,
especially with weak function words (Nakayama & Suzuki, 2012).

Benefit 2: Improve Pronunciation

Although initially adopted to facilitate listening skills, shadowing offers an additional
advantage by improving various pronunciation features, thereby enhancing
comprehensibility and fluency. In a study by Foote and McDonough (2017), high-proficiency
L2 learners practicing 10 minutes of shadowing over 8 weeks with occasional feedback,
demonstrated enhanced imitation skills, comprehensibility, and fluency. Their
accentedness remained unchanged. However, a recent study by Shao et al. (2023) targeting
Chinese high school students revealed that 30 minutes of shadowing over 2 weeks
improved both comprehensibility and accentedness. In summary, shadowing improves the
comprehensibility and prosody of the learners' speeches and effectively reduces non-
native accents in certain situations.
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Benefit 3: Internalize Linguistic Rules

Shadowing can scaffold the internalization of linguistic examples and rules. In EFL settings
with limited exposure to L2 input, beginner-level learners often need to develop their
linguistic resources to achieve meaningful production. Shadowing is a form of deliberate
practice that helps learners accumulate declarative knowledge, such as vocabulary and
grammar. Learners can understand and be ready to effectively use the language in real
communication after practicing shadowing.

Benefit 4: Build Procedural Knowledge of English

Through shadowing, learners can automatize their speech perception, enhance short-term
memory, and reinforce rehearsal. Shadowing is a form-focused activity within the four-
strands framework (Nation, 2007). Form-focused activities add value to learning because
meaning-focused practice alone is often inadequate for learners to acquire the complex
aspects of language, especially in EFL situations. While shadowing, learners are forced to
pay close attention to the language features in spoken text under time constraints, and this
condition is an effective way to proceduralize and automatize skills (DeKeyser, 2007).

Benefit 5: Boost Motivation

Shadowing can serve as motivation for language learning and enhance the perception of
learning. According to Hamada (2011b), English learners demonstrated significant
improvement in listening self-efficacy after participating in eight 25-minute shadowing
sessions over a month. Similarly, a study involving university-level students (Goto, 2023)
found that students reported positive perceptions of shadowing, including improvements
in listening, speaking, and pronunciation. Despite encountering some initial challenges,
most students showed increased confidence and a sense of achievement as they
progressed in their shadowing training. This positive shift is attributed to students
recognizing their improvement through repeated practice. Surprisingly, positive
perceptions remained consistent across proficiency levels (i.e., beginner, intermediate,
advanced), with only one out of 32 students finding shadowing boring.

METHOD

Previous shadowing studies were largely independent activities that were void of student
interaction. For this reason, Goto (2023) introduced additional steps to increase student
interaction. The original framework (Hamada, 2016) contains 7 steps (i.e., Step 1 Initial
Listening, Step 2 Mumbling, Step 3 Parallel Reading, Step 4 Comprehension Check, Step 5
Shadowing, Step 6 Monitoring, Step 7 Final Listening). However, discussion and pair
monitoring were incorporated into this framework to increase student interaction and
communicative practice. Pair monitoring and discussion have been found to increase
student interaction and student rapport (Hamada, 2015; Nakayama & Suzuki, 2012). The
method for implementing this interactive shadowing is summarized below.

Step 1: Initial Listening

In Step 1, students listen to the model audio without a text while paying attention to speech
patterns, intonation, and rhythm. This step is an input stage, preparing students to
concentrate on sounds and meaning.
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Step 2: Mumbling

Mumbling is speaking quietly without reading the text; students say the words indistinctly,
not concentrating on articulation and clarity. Students listen to the model audio and
mumble. The purpose of mumbling is to become accustomed to speaking. This step can be
skipped depending on the student's proficiency level.

Step 3: Parallel Reading

During parallel reading, students listen to the model audio while reading the text
simultaneously. Parallel reading helps students practice the prosody of English and keep
up with the speed of the audio. Students can revisit parallel reading after Step 4 for further
practice.

Step 4: Comprehension Check

The comprehension check was originally proposed to encourage students to check their
understanding of the text for 2-3 minutes, aiming for 100% comprehension (Kadota & Tamai,
2005; Tamai, 2005). Goto (2023) has expanded this step to include an opportunity for
discussion, which helps teachers provide students with valuable feedback. This discussion
can encompass not only the content of the text but also the linguistic features such as
vocabulary, grammar, and pronunciation. The selection of words for discussion should be
strategic, focusing on those that are most challenging to pronounce or require formal
instruction on blending, assimilating, and reducing certain sounds.

Step 5: Shadowing

In this step, students shadow at least three times, focusing on rhythm, intonation, and
chunking, avoiding the urge to pronounce every individual word. Following shadowing,
students can review the text (Steps 4 and 5 are repeated), and then students engage in one
more round of shadowing, concentrating on both sounds and meanings.

Step 6: Monitoring

Self-monitoring is a process where students record their shadowing performance and
evaluate their recordings to identify pronunciation issues. Self-monitoring was found to be
beneficial (Hamada, 2015; Nakayama & Suzuki, 2012). However, to enhance
communication among students, pair monitoring was introduced in Goto (2023). During
pair monitoring, students listen to their partner’s shadowing and evaluate pronunciation
by marking mistakes, using codes (e.g., circle, triangle, X) on a text. Finally, students submit
the evaluation sheet and their recordings on Google Classroom. The recordings are taken
by their smartphone recording app.

Step 7: Final Listening

In the last step, students listen to the model audio again, which is important for comparing
how much they can hear after practicing shadowing. This step is crucial for students to
gauge their own progress, thereby motivating them to continue shadowing.

This section includes steps for discussion and pair-monitoring, which sets this approach
apart from previous studies (e.g., Hamada, 2015; Nakayama & Suzuki, 2012). These steps
were introduced by Goto (2023) to enhance students' communication skills and motivation
to persist in shadowing.
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DISCUSSION

This section first outlines the shadowing research conducted in Goto (2023) and discusses
its findings. Then, avenues for improving the shadowing practice in Goto (2023) are
explored by incorporating suggestions from previous studies. Five tips are then discussed
regarding their usefulness for incorporation into future shadowing practices.

Goto (2023) replicated earlier empirical research (Hamada, 2016) to examine the effects of
post-shadowing on the listening skills of university students (N=35), following the
procedure outlined in the previous section. The results revealed a significant positive
impact of shadowing on phoneme perception among the intermediate-proficiency group,
with limited effects observed for the low- and upper-intermediate-proficiency groups.
There were negligible effects on listening comprehension at all levels. However, most
students reported positive attitudes toward the shadowing experience in the
questionnaire. The limitations of this study include: a) shadowing was not effective for
low- and upper-intermediate proficiency groups, b) shadowing failed to improve listening
comprehension, and c) some students reported a need for technological improvement
and better materials through the questionnaire.

Drawing from the suggestions from previous studies, five essential tips emerge to ensure
the effective implementation of shadowing in the future.

Tip 1: Using Technology Appropriately

Successful shadowing in this technological era relies heavily on technology integration. In
Goto (2023), both text and audio were presented on a large TV screen for the shadowing
procedure, which consisted of 7 steps. However, feedback from the student questionnaire
indicated dissatisfaction with the volume level. The low volume level hindered students'
ability to shadow effectively. With students practicing aloud in the same room, poor audio
clarity likely contributed to the low success rate.

One solution to this problem would involve equipping each student with individual
devices and headphones for shadowing practice. This setup would alleviate interference
from peers, provide students with the flexibility to adjust the volume according to their
preference, and offer customizable speed adjustment features, allowing variations within
a range of plus or minus 20%.

Another option to integrate technology would be to employ audio-to-text converters. For
instance, utilizing voice typing in Google Docs allows students to compare computer-
generated text with the original, identifying discrepancies and focusing practice
accordingly. This technological approach not only saves time but also enhances targeted
practice, which should ultimately improve learning outcomes.

In the coming years, advancements in generative and cloud-based Al audio analytics offer
promising opportunities. Subsequent research could explore direct interaction between
students and Al, enabling immediate feedback on shadowing performance. With this
feedback, students could target specific sections of audio that present difficulties. For
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teachers, this represents a time-saving measure, as students would not need to practice
the entire audio but could receive instant feedback on specific areas of weaknesses.

Tip 2: Choosing Suitable Materials

Selecting materials in line with learners' proficiency levels is crucial. Easier materials allow
learners to focus on sounds without being hindered by complex content or grammar
(Hamada, 2011a). According to Kadota (2007), shadowing materials that contain more
than two or three unknown words per 100 words of speech can be highly frustrating for
students. However, when using challenging materials, combining both easy and difficult
texts has been found to help develop listening skills in high-school students (Hamada,
2011a). Furthermore, empirical research (Hamada, 2011a, 2016) suggests that learners
should study the content and language (e.g., vocabulary, grammar) before shadowing
difficult materials.

In Goto (2023), materials were sourced from the textbook assigned in the syllabus. The
shadowing text was adjusted according to each student’s class level through teacher
discussion during the shadowing procedure. However, to enhance comprehension
further, additional materials could be accompanied by a bilingual transcript for beginners.

Ideally, the materials should closely reflect the students’ interests. In Goto (2023),
students expressed a preference for shadowing materials to be more engaging and
relevant to them. In the future, materials such as song lyrics, famous speeches, and movie
scripts can be used to engage the students.

Tip 3: Appropriate Timing of Shadowing

In Goto (2023), shadowing was introduced at the last step in the series of procedures (see
the Method section). This is rationalized by Hamada (2014), who found that timing of
shadowing, either before studying content (i.e., pre-shadowing) or after studying content
(i.e., post-shadowing) has varying effectiveness based on learners’ language levels.
Hamada found that pre-shadowing has a greater effect on higher-proficiency learners or
when the material is easy enough for learners to understand without any explanation. On
the other hand, post-shadowing is effective for enhancing the listening skills of lower-level
learners; shadowing after studying content capitalizes on learners' familiarity with the
target text, reinforcing previously acquired knowledge while complementing learners’
limited cognitive capacity and weak listening skills. Additionally, Hamada (2011b)
suggests that post-shadowing may be more beneficial in reducing learners' anxiety,
further lowering the psychological hurdles of shadowing.

Tip 4: Combining Shadowing with Other Approaches

Research suggests that shadowing in isolation is less effective than when combined with
other approaches (Kuramoto et al., 2007). In terms of reproduction accuracy, Shiki et al.
(2010) reports that the reproduction rate likely reaches its peak after four to five
shadowing repetitions when performed in isolation. Therefore, a comprehensive
shadowing procedure should include steps such as understanding the content, learning
vocabulary, and parallel reading, with a limited number of shadowing repetitions, as per
the procedure in Goto (2023).
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However, Goto (2023) also found that while shadowing helped improve students'
phoneme perception skills, its standalone improvement seemed insufficient for
enhancing listening comprehension. Since students can improve phoneme recognition
but not necessarily focus on the content of the listening, additional activities and top-
down listening strategies may be necessary for improved comprehension, especially for
low-proficiency groups. Therefore, it would be beneficial to combine shadowing with
other listening activities to address its potential weaknesses.

Tip 5: Importance of Initial Motivation

While shadowing may be effective (e.g., Hamada, 2016; Foote & McDonough, 2017), it is
not a panacea for language learning. Hamada (2015) found that learners’ initial
motivation significantly influenced improvement in listening comprehension. Learners
with higher initial motivation sustained positive attitudes and showed improved listening
performance after shadowing, whereas those with negative attitudes struggled to
improve. Therefore, clear communication, positive feedback, and tailored shadowing
materials are vital for fostering successful shadowing practices.

In Goto's study (2023), only the intermediate-proficiency group improved their phoneme
perception, with no improvement observed in the low- and upper-intermediate-
proficiency groups. This may be attributed to the number of practice sessions or floor
effects for upper-intermediate-proficiency groups. However, this study did not measure
the students’ initial motivational levels. Investigating the impact of initial motivation on
the effectiveness of shadowing would be beneficial.

CONCLUSION

This paper provides a clear definition of shadowing as deliberate practice and discusses
steps to integrate it into communicative learning. While shadowing shows promise for
language acquisition, Goto (2023) highlights both its potential benefits and limitations.
That study found that intermediate-proficiency groups benefited more in terms of
phoneme perception compared to low- or upper-intermediate-proficiency groups. The
identified challenges include proficiency variations, technological constraints, material
suitability, timing considerations, and motivational influences. This paper, on the other
hand, offers five practical solutions for educators to effectively navigate these challenges.
Future research should delve deeper into addressing these challenges and investigating
the impact of shadowing effects on diverse learner populations. For example, educators
can enhance the efficacy of shadowing practice in language classrooms by adhering to the
five tips suggested in this paper: first, addressing the issue of using technology while
practicing shadowing; second, selecting relevant and engaging materials tailored to
learners' needs; third, incorporating post-shadowing activities; fourth, combining
shadowing with communicative activities and other listening strategies; and fifth,
fostering learners' motivation. By following these five tips, educators can better leverage
shadowing as a valuable pedagogical tool, ultimately facilitating more successful
language learning experiences and outcomes for learners across various proficiency
levels.
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